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lqe'jg ljZjljBfno -lqlj_ sf] ^) cf}F jflif{sf]T;jsf] cj;/df lqlj ;"rgf tyf hg;Dks{ 
dxfzfvfåf/f ljleGg k|fl1s, af}l4s tyf k];fut ;fdu|L ;lxtsf] jflif{s ljz]iffª\s @)&^ 
k|sfzg x'g nfu]sf]df cToGt} v';L nfu]sf] 5 .  

lqljn] /fli6«o cfjZostf cg';f/ pRr lzIffsf] ljsf;df dxŒjk"0f{ e"ldsf lgjf{x ub}{ 
/fi6«sf] pRr lzIffdf *) k|ltzteGbf a9L lhDd]jf/L axg u/]sf] 5 . :yfkgf sfnb]lv o; 
ljZjljBfnon] b]zsf] cfly{s, ;fdflhs, k|fljlws, ;f+:s[lts tyf k|zf;lgs If]qsf] 
;dofg's"n ljsf;sf nflu cfjZos hgzlQm pTkfbg ub}{ cfO/x]sf] 5 . xfn 
ljZjljBfnon] ;]d]i6/ k|0ffnLnfO{ Jojl:yt / la:tf/ ub}{ :gfts txaf6} nfu" ug]{ of]hgf 
agfO cufl8 al9/x]sf] 5 . k|ljlwo'Qm lzIffsf] lj:tf/sf nflu v'nf tyf b"/ l;sfOsf] 
dfWodaf6 sIff ;~rfng ug]{ sfo{sf] yfngL ul/Psf] 5 . cgnfOg kmf/d eg]{ Joj:yfsf] 
;'¿jft ul/Psf] 5 . z}lIfs sfo{ tflnsf lgdf{0f u/]/ lqljn] lz3| k/LIffsf] glthf 
k|sflzt ug'{sf ;fy} q]ml86 6«fG;km/sf] gLlt cjnDag u/]sf] 5 .  

Bachelor of Mountaineering Studies (BMS), M.Sc. in Wildlife & Protected Area 
Management & Biodiversity Conservation, Master in Sports Science, Master in 
Sports Science, Bachelor in Dental Surgery, of]u lj1fg h:tf gofF sfo{qmdx¿ 
;~rfng u/]sf] 5 . To;} u/L z}lIfs :jfoQtf / k|fl1s :jfoQtf cGtu{t ljleGg 
SofDk;x¿df Master of Business Administration in Enterpreneurship (MBA-E), 
Master of Business Administration-Banking and Finance (MBA-BF), Bachelor in 
Mountain Tourism Management, Bachelor in Financial Administration (BFA) 
sfo{qmd ;~rfng ul/Psf 5g\ . emfkfsf] uf}/fbxdf s[lif SofDk; vf]lnPsf] 5 eg] 
lrtjgsf] /fdk'/ s[lif SofDk; ;~rfngdf cfPsf] 5 . To:t} lrtjgsf] /fdk'/df 
OlGhlgol/ª SofDk; :yfkgf eO{ ;~rfngsf] k|lqmofdf /x]sf] 5 . lr=zf=c=;+= cGtu{t 
dxf/fhu~h lrlsT;f SofDk;df Bachelor of Dental Surgery (BDS) cWofkgsf nflu 



bGt lrlsT;fdf :gfts txsf] cWofkg ;'¿ u/L o;sf nflu bGt lrlsT;f lzIf0f 
c:ktfn :yfkgf ePsf] 5 .  

Times Higher Education (THE) åf/f ;g\ @)!( sf nflu ul/Psf] World University 
Ranking df lqlj ljZjsf pTs[i6 *)!–!))) / Pl;ofsf pTs[i6 @%!–#)) 
ljZjljBfnodf kg{ ;kmn ePsf] 5 . lqljnfO{ cem ;'wf/ u/]/ ljZjsf pTs[i6 
ljZjljBfnodf ^)) leq kfg]{ sfo{ of]hgf /x]sf] 5 .  

s]Gb|Lo :t/df Research Endowment Fund sf] :yfkgf ul/Psf] 5 . PNd'gfO{ P;f]l;P;g 
u7g ul/Psf] 5 . lqlj u'0f:t/ k|df0fLs/0f tyf k|Tofog s]Gb|sf] :yfkgf ul/Psf] 5 . 
lzIffzf:qdf ljifout ¿kdf lkPr=8L= ug{ kfpg] Joj:yf ul/Psf] 5 . lqljsf] lgodfg';f/ 
^# jif{ k'/f u/]kl5 cjsf; k|fKt bIf tyf cg'ejL k|fWofksx¿sf] 1fg / l;ksf] ;Ddfg 
ug'{sf ;fy} lqljsf ljleGg sfo{qmd tyf cg';Gwfgd"ns sfo{x¿df ;xefuL u/fpg 
Professor Emeritus/Adjunct Professor sf] k|rng ;'¿ ul/Psf] 5 . lqrfln;f}F 
bLIffGt;Ddsf efif0fx¿ ;ª\sng u/L bLIffGt efif0fx¿sf] ;ª\u|x k|sfzg ul/Psf] 5 eg] 
lqe'jg ljZjljBfnosf] Oltxf; -lj=;+= @)!^–@)#(_ -efu–!_ k|sfzgsf] qmddf /x]sf] 5 . 

lqljnfO{ cGt/f{li6«os/0f ug{sf nflu lqljn] ldlt @)&^ h]i7 @^ / @& df cGt/f{li6«o 
:t/sf ljZjljBfnox¿sf] pkl:yltdf ljZjljBfno lzIffdf cGt/f{li6«os/0f gfds 
cGt/f{li6«o ;Dd]ng ;DkGg ul/;s]sf] 5 . jt{dfg pRr lzIffnfO{ 1fg, lj1fg / 
pBdzLntf;Fu Psfsf/ u/L g]kfn ;/sf/sf] …;'vL g]kfnL M ;d[l4 g]kfnÚ ;kgf ;fsf/ 
kfg]{ p2]Zosf lglDt 1fgnfO{ lj1fg;Fu tyf lj1fgnfO{ pTkfbg / pBdzLntf;Fu hf]8L 
pRr lzIff k|bfg ug'{kg]{ cfjZostf dx;'; ePsfn] b]zdf /f]huf/, pBd / pBdzLntf 
tyf To;sf nflu ljZjljBfno, lghL If]q, ;/sf/L lgsfox¿sf] ;xsfo{df sfo{qmd 
;~rfng ug{ cfjZos ePsfn] l;Fufk'/l:yt Singapore Management University (SMU) 
/ lqe'jg ljZjljBfnoaLrsf] ;xsfo{df lq=lj=cGtu{t Institute of Innovation and 
Entrepreneurship (IIE) :yfkgf ul/Psf] 5 . oL nufot lqljdf eP u/]sf ultljlwx¿ 
o; jflif{s ljz]iffª\s åf/f hfgsf/L u/fpg kfpFbf v';L nfu]sf] 5 .  

lqe'jg ljZjljBfnosf] ^) cf}F jflif{s lbj;sf] cj;/df k|fl1s tyf z}lIfs / 
cg';Gwfgd"ns n]v /rgf pknAw u/fpg'x'g] ;Dk"0f{ n]vsx¿ tyf ;Dkfbs d08nsf 
;b:ox¿ / o; sfo{df ;xof]u k'¥ofpg'x'g] ;Dk"0f{nfO{ wGojfb lbg rfxG5' . 

cGTodf ^) cf}F jflif{s lbj;sf] cj;/df ;d:t lqlj kl/jf/ / ;a} ;/f]sf/jfnfx¿df 
xflb{s z'esfdgf JoQm ub{5' . 
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lqe'jg ljZjljBfno d'n'ss} klxnf] ljZjljBfno xf] . of] g]kfnsf] &^ lhNnfdf km}lnPsf] 
5 . o; ljZjljBfnosf] hlt ljBfyL{ ;ª\Vof ljZjsf gu0o ljZjljBfnodf dfq /x]sf]   
5 . g]kfnsf z}lIfs÷k|zf;lgs ofjt\ If]qdf of]ubfg lbg] hgzlQmdf clwsf+ztM o;} ljZj 
ljBfnosf pTkfbg kb{5g\ . o; ljZjljBfnosf] k|df0fkq gePsf] 3/ g]kfndf ;fob 
ge]l6g ;S5 . ljZjsf ljleGg d'n'sdf k'u]sf oxfFsf hgzlQmn] o; ljZjljBfnosf] dfq 
geP/ b]zs} ;d]t OHht a9fO/x]sf 5g\ . g]kfndf c¿ hlt klg ljZjljBfno v'n]sf 5g\ 
tL ;a} -v'nf ljZjljBfno afx]s_ o;}sf ;DklQdf /f]lkPsf 5g\ . hgzlQmsf lx;fan] 
v'nf ljZjljBfno klg o;} ljZjljBfnoåf/f cg'k|fl0ft 5 .  

lxª afFw]sf] 6fnf] af]s]/ dfq uf}/jk"0f{ Oltxf;sf] /rgf ug{ ;Dej x'Fb}g / jt{dfgnfO{ klg 
Tof] 6fnf] dfq kof{Kt 5}g . o;}n] xfdLn] lg/Gt/ gjLg Oltxf;sf] /rgf ul//xg'k5{ . To; 
s|ddf y'k|} gofF sfdx¿ ePsf 5g\ . lxhf] klg gofF sfdx¿ gePsf xf]Ogg\ . c¿ ;Gbe{df 
hlt;'s} gofFgofF sfdx¿ eP tfklg tL sfdn] sIffsf]7f leq lrxfPsf lyPgg\ . ;]d]i6/ 
nfu" ug'{ t/ k7g–kf7gsf] z}nLdf kl/jt{g gug'{ eg]sf] ;]d]i6/ k|0ffnLnfO{ g} c;kmntfsf] 
laGb'df k'¥ofpg' g}+ xf] . o; s|ddf jflif{s k|0ffnLdf k9fO/x]sf k|fWofksnfO{ ;]d]i6/ k|0ffnL 
cg's"n k7gkf7gtkm{ cu|;/ x'g pTk|]l/t ug'{ / ;f] cg's"n jftfj/0f lgdf{0f ul/lbg' klg 
k|fl1s k|zf;gsf] bfloTj g}  xf] . ltg bzs eGbfa9Lsf] k|fWofkg cg'ej af]s]/ klg / 
s]Gb|Lo SofDk;df tL bzsx¿ Joltt u/]/ klg slxNo} k'gtf{huL sfo{s|dsf] ;xefuL x'g 
gkfpg'sf] kL8f / t[i0ff t d cfk}m;F+u klg 5Fb} lyof] . o;}n] d]/f] k|d'v p2]Zo sIffsf]7f 
leqsf k|fWofksnfO{ ;Daf]wg ug'{ /x]sf] xf] .  

sIffsf]7fleq /x]sf k|fWofksnfO{ ;Daf]wg ug{ s} nflu s] s:tf pkfo pko'Qm x'g ;Snfg\ 
eGg] vf]hLs} s|ddf nueu ltg jif{ Joltt ePsf 5g\ . k|f/Desf] 5 dlxgf ljrf/ ljdz{ 
Pj+ of]hgf lgdf{0fdf vr{ ePsf 5g\ eg] afFsL c9fO{ jif{ Jofjxfl/s sfo{s|ddf vr{ ePsf 
5g\ . oL jif{x¿df xfdLn] j]lagf/ >[ª\vnf g} ;~rfng u¥of}+ . o; cjlwdf b'O{ k6s 
cf}krfl/s sfo{s|dx¿ ;DkGg eP . cl3Nnf] sfo{s|ddf sf7df8f}+ pkTosf leqsf 



k|fWofksnfO{ dfq ;xefuL u/fOof] eg] kl5Nnf] sfo{s|ddf pkTosf aflx/sf, vf;u/L 
dlxnf k|fWofksnfO{ a9L k|fyldstfsf ;fy ;xefuL u/fOof] . oL ltg jif{sf] d]xgtsf] 
nIo eg]sf] ;]d]i6/ k|0ffnLnfO{ alnof] agfpg' g} lyof] / olt d]xgtn] dfq kof{Kt x'G5 
eGg] d]/f] cfzo xf]Og . k|f/De ePsf] 5, ca 3gLe"t ¿kdf o;nfO{ b]zJofkL agfpg' 5 . 
o; k6ssf] csf]{ dxQ\jk"0f{ pknlJw eg]sf] cled'vLs/0fdf hfg]x¿sf nflu xft] k'l:tsf 
tof/ ug{ ;Sg' klgxf] . of] k'l:tsf k|sfzgsf] kvf{Odf 5 .  

lq=lj= lbj;sf pknIodf x/]s jif{ ljz]iffÍsf] k|sfzg x'g] u/]sf] 5 . xfdLnfO{ cGo 
d'n'ssf ljZjljBfnosf ;fk]Iftfdf xfd|f] ;]d]i6/ k|0ffnLnfO{ sdhf]/ 7xl/g glbg' klg 
lyof] . o;}n] cl3Nnf] ;fnsf] ljz]iffÍnfO{ klg ;]d]i6/s]Gb|L agfOPsf] lyof] eg] o; k6s 
klg To;nfO{ ;]d]i6/–s]Gb|L g} agfPsf] 5 . ;f] ;DaGwL ;fdu|L h'6fpg xfd|f] ;d"xnfO{ sd 
wf}wf} k/]sf] rflx+ xf]Og tfklg ;a}sf] ;xof]un] of] ;Dej ePsf] 5 . cl3Nnf] cÍ em}+ of] cÍ 
klg ;s];Dd w]/} k|fWofkssf xftdf k/f];\ eGg] xfd|f] rfxgf 5 . o;}n] oL b'a} cÍ xfdLn] 
a9L ;ª\Vofdf 5fk]sf 5f}+ . o;leq ;ª\slnt ;fdu|Ln] kSs} klg xfd|f k|fWofksx¿;Dd 
;]d]i6/ k|0ffnLsf] d"n s'/f] eg]sf] 'ljBfyL{nfO{ k9fpg] dfqg eP/ k9\g l;sfpg] rflx+ xf]' 
eGg] ;Gb]z k'¥ofpg] 5g\ eGg] s'/fdf d ljZj:t 5' .  

o; cÍsf] tof/Lsf s|ddf n]vsHo"x¿nfO{ xfdLn] pxfFx¿sf] /x/df dfq ;Lldt x'g glbO{ 
s/an ;d]t u/]sf 5f}+ h;sf nflu d pxfFx¿;+u Ifdfk|fy{gf ub{5' . ;Dkfbs d08nsf 
ldqx¿n] klg ;fdu|L ;ª\sngb]lv ;Dkfbg;Ddsf lhDd]jf/L oyf;dodf ;kmntfk"j{s 
;DkGg ug'{ePsf] 5 . To:t} ;"rgfsf sd{rf/L ;fyLx¿n] klg dgf]of]uk"j{s             
cf–cfk\mgf lhDd]jf/L ;DxfNg'ePsf] 5 . lq=lj= 5fkfvfgfn] klg 5f]6f] ;dodf klg cfk\mgf] 
lhDd]jf/L k"/f u/]sf] 5 . ;DalGwt ;a}sf] of]ubfgsf] ;Ílnt ¿k xf] of] ljz]iffÍ . o;}n] d 
;a}df ;fw'jfb ck{0f ub{5' .  
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lqe'jg ljZjljBfnosf] ;"rgf tyf hg;Dks{ dxfzfvfn] lqljsf] ^) cf}+ jflif{sf]T;jsf] 
cj;/df ljz]iffª\s  k|sfzg ug{ nfu]sf]df v'zL JoQm ub{5' . ^) cf}+ jif{df k|j]z u/L lqlj 
lbj; dgfO{/xbf o; ;]jfdf cfa4 ;Dk"0f{ lzIfs, sd{rf/L, ljBfyL{ / cleefjsx¿df d 
xflb{s z'esfdgf JoQm ub{5' . 

lqe'jg ljZjljBfno o;sf] :yfkgf sfnb]lv g} cfkm\gf] p2]Zo cg'¿k z}lIfs ultljlwdf 
lg/Gt/ lqmofzLn /lxcfPsf] 5 . ;/sf/n] c+lusf/ u/]sf] ax'ljZjljBfnosf] cjwf/0ff;+u} 
xfn g]kfnsf ljleGg :yfgdf cGo ljZjljBfnox¿ klg :yfkgf ePsf 5g\ . tfklg  
g]kfndf pRrlzIffdf cWoog/t ljBfyL{x¿ dWo] sl/j *) k|ltzt  lqlj df g} cWoog/t 
5g\ . /fi6«sf] z}lIfs pGgogdf ;dlk{t lqe'jg ljZjljBfnon] efiff, Oltxf;, ;+:s[ltsf] 
;+/If0f, ;Djw{g / k|jw{g ug'{sf ;fy} /fli6«o cfjZostf k"/f ug{ ljleGg k|fljlws tyf 
;dofg's'n gofF–gofF ljifo lj:tf/sf sfo{x¿ ug'{sf ;fy} tL ljifox¿sf]  plrt k7gkf7g 
ug{ / u'0f:t/Lotf sfod ug{ ;d]t lqmofzLn /lxcfPsf] 5 . lzIf0f l;sfOdf k|ljlwsf] 
kx'Fr, k|of]u / lj:tf/sf ;fy} d"Nofª\sg k|0ffnLdf ;'wf/ h:tf sfo{x¿ klg ;Fu;Fu} 
x'b}cfPsf 5g\ . ;fy}, o; ljZjljBfnoaf6 pTkflbt hgzlQmn] /fli6«o tyf cGt/f{li6«o 
If]qdf g]t[TjbfoL e"ldsf lgjf{x ul//x]sf 5g\ .  

lqe'jg ljZjljBfnon] ljut s]lx jif{ cl3b]lv ;]d]i6/ k|0ffnLdf cWoog–cWofkg ;'¿ 
u/]sf] 5 . o; k|0ffnLsf] ;'¿jft;Fu} sIffdf ljBfyL{sf] pkl:ylt a9]sf] 5 eg], lgoldt 
d"Nofª\sg, lzIfs–ljBfyL{ ;DaGw h:tf kIfdf klg ;sf/fTds kl/jt{g ePsf] 5 . 
kmn:j¿k ;du| z}lIfs u'0f:t/df clej[l4 x'Fb} cfPsf] dxz'; ul/Psf] 5 . s]xL jif{ cl3 
;'¿ ePsf] ;]d]i6/ k|0ffnL tyf lqljsf ;du| ultljlwx¿nfO{ ;dfj]z u/L k|sfzg x'g 
nfu]sf] k|:t't ljz]iffª\sn] ljz]iftM ;]d]:6/ k|0ffnL;DaGwL lh1f;f s]xL xb;Dd k"/f ug{ 



;xof]uL e"ldsf v]Ng] 5 eGg] d}n] ljZjf; lnPsf] 5' . o; ljz]iffª\sdf k|sflzt x'g] 
n]v÷/rgfx¿ k|fl1s If]q;Fu ;DalGwt x'g] ePsfn] ljBfyL{, sd{rf/L, lzIfs / 
cg';Gwfgstf{x¿nfO{ ;d]t pkof]uL x'g] ljZjf; lnPsf] 5' .  

cGtdf o; ljz]iffª\s k|sfzgsf nflu n]v÷/rgfx¿ pknJw u/fpg' x'g]] ;Dk"0f{ lj4fg 
n]vsx¿ / ;DkfbsLo e'ldsfdf /xg'ePsf ;Dkfbg d08nsf ;b:ox¿nfO{ ljz]if wGojfb 
lbg rfxG5' . pxfFx¿sf] lg/Gt/ k|of;af6 dfq} of] ljz]iffª\s k|sfzg ;Dej ePsf] xf] . 
;fy}, o; ljz]iffª\ssf] ;+of]hg ug'{x'g], ;fh;Hhfsf] sfd ug'{x'g] / k|ToIf / ck|ToIf  
;xof]u ug'{x'g] ;Dk"0f{df xflb{s wGojfb k|bfg ug{ rfxG5' . 
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          ljifo n]vssf] gfd                k]h g+= 
 

 dfgljsL ;ª\sfosf] ;]d]:6/ k|0ffnLdf k|f=8f= bfg/fh /]UdL ! 
 u'0f:t/Ls/0fM ;d:of / ;dfwfg 8f= s0ff{v/ vltj8f 
  

 Semester Academic Calender at  Prof. Dr. Amma Raj Joshi !) 
 Tribhuvan University: Problems,  
 and Priorities   
 
 Semester System and its  Prof. Dr. Bagala Basnet @# 
 Infrastructure   
 
 Status and Problems of  Agriculture Prof. Bhargab Dhital @( 
 Education in Nepal Subodh Khanal  
 
 Perilous Journey of the Universities Prof. Dr. Binil Aryal #( 
 of Nepal  
 
 Semester System in Open and  Ganga Ram Gautam %! 
 Distance Education Program: A Case 
 of Open and Distance Educaton 
 Centre (ODEC) of Tribhuvan 
 Univestity   
 
 Means and Ends: How to Use  Dr. Iswari Pandey %& 
 Semester System to Transform a 
 Universtiy Education   
 
 Semester System in Environmental Prof.Dr. Rejina Maskey Byanju ^^ 
 Science: Opportunities and  Dr. Ramesh Prasad Sapkota 
 Challenges of Graduate Studies at  
 CDES - Tribhuvan Univestity, 
 Nepal 
           
 Pedagogy in Semester System: A Shankar Subedi &# 
 Drive to Creative Dialouge and 
 Intellectual Liberation 
   
 Implementation of Semester System Prof. Dr. Tara Prasad Sapkota *! 
 in Faculty of Law: Prospects and 
 Challenges 



 



dfgljsL ;ª\sfosf] ;]d]:6/ k|0ffnLdf u'0f:t/Ls/0fM 
;d:of / ;dfwfg 

k|f= 8f= bfg/fh /]UdL ∗ 
8f= s0ff{v/ vltj8f ∗ 

!= ljifok|j]z 

lqe'jg ljZjljBfnodf dfgljsL tyf ;fdflhs zf:q ;ª\sfo ljifout ljljwtf 
ePsf] ;a}eGbf k'/fgf] ;ª\sfo xf] . s'g} a]nf g]kfnL ;dfh / ljBfyL{n] ;a}eGbf a9L 
dg k/fpg] ;ª\sfo klg oxL lyof] . ;dfhsf] kl/jt{g tyf ljsf;;Fu} cfpg] dfgjLo 
tyf ;fdflhs ;d:ofnfO{ ;dfwfg ug{ gofF / ljlzi6Ls[t ljifosf] vf]hL ug{' / gofF 
k|ljlw;Fu xft]dfnf] ug{;Sg' o; ;ª\sfosf] k|d'v ljz]iftf xf] . pRr k|ljlwo'Qm 
b]zx¿df ;d]t o; ;ª\sfosf ljifo k9\g jf k9fpg kfpg'nfO{ lgs} 7'nf] OHht tyf 
uf}/jsf] ljifo dflgG5 . g]kfndf klg krf;sf] bzs;Dd o:t} lyof] . d'n'ssf xhf/f}F 
ljBfnox¿df o;} ;ª\sfoaf6 bLlIft JolQmx¿n] cWofkssf] k|d'v e"ldsf lgjf{x u/]sf] 
tYo xfd|f;fd' g} 5g\ . ljz]iftM ;f7Lsf] bzskl5 o; ;ª\sfon] cfˆgf] uf}/jdo 
Oltxf;nfO{ pRr lzv/lt/ t k/} hfcf];\ oyfl:yltdf klg /fVg g;s]sf] cg'e"lt ;a}n] 
ub}{ cfPsf 5g\ . 

lj=;+= @)&) ;fndf o; ;ª\sfodf :gftsf]Q/ txdf ;]d]:6/ k|0ffnL nfu" ul/Pkl5 
ljutdf ljBfyL{ rfk wfGg lgs} wf}wf} k/]sf s]G›Lo ljefux¿ ljBfyL{ cefjn] 
lk/f]lnO/x]sf 5g\ . To;f] t lqe'jg ljZjljBfnodf qmdzM ljBfyL{ ;ª\Vof 36\b} 
hfg'sf c¿ y'k|} sf/0fx¿ 5g\ . ;]d]:6/ k|0ffnL nfu" ePkl5 b]lvPsf] ;ª\VofTds 
sdLnfO{ ;Daf]wg ug{sf nflu ljBfyL{s} dfuadf]lhd laxfg, lbpF;f] jf ;GWofsfnLg 
sIff ;~rfng ug]{ k|lta4tf;lxt egf{ cleofg ;~rfng ubf{ klg ljBfyL{x¿nfO{ 
cfslif{t ug{ ;lsPsf] 5}g . oftfoftsf b[li6n] ;lhnf] xf];\ eg]/ ;x/s]lG›t sIffx¿ 
;~rfng ug]{ ljsNk;d]t cjnDag ug]{ ul/Psf] b]lvG5 . olt x'Fbfx'Fb} klg ljBfyL{sf] 
;ª\Vof lbgfg'lbg 36\bf] 5 . Toltdfq xf]Og, egf{ ePsf ljBfyL{x¿sf] sIffdf pkl:ylt 
klg pT;fxk|b 5}g . lzIfsx¿df ;d]t ck]lIft pT;fx b]lvFb}g eGbf cltzof]lQm x'g] 
cj:yf 5}g . z}lIfs u'0f:t/ j[l¢ug]{ d"n Wo]osf ;fy nfu" ul/Psf] eP klg ;]d]:6/ 
k|0ffnLn] ljleGg b[Zo tyf cb[Zo sf/0fjz ck]lIft u'0f:t/ sfod ug{ ;s]sf] 5}g . 
lzIffdf u'0f:t/Ls/0f lgs} sl7g ljifo ePsf] / o; ;DaGwdf lgs} nfdf] ;dob]lv 
rrf{ kl/rrf{ x'Fb} cfPsf] b]lvG5 . ;]ln; -;g\ !((#M !!_ n] lzIffdf u'0f:t/ eGg] 
ljifo kl/eflift ug{ ufx|f] x'gfsf ;fy} e|d;d]t l;h{gf ug]{ vfnsf] /x]sf] atfPsf 5g\ 
eg] 8f]x]tL{ -;g\ !(($M@_ df lzIffljb\x¿n] u'0f:t/sf af/]df rrf{ ug{ yfn]sf] lgs} 
nfdf] ;do ePsf] atfPsf 5g\ . 

∗ n]vsx¿ efiff lj1fg s]Gb|Lo ljefudf sfo{/t x'g'x'G5 . 
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;]d]:6/ s]G› lgolGqt k|0ffnL xf]Og . lzIfssf] k|fl1s prfO tyf ljZjf;df rNg] 
k|f0ffnL xf] . o; k|0ffnLdf kf7\oqmdsf] lgdf{0f, ;dofg's"n kl/dfh{g, sIffef/ 
Joj:yfkg tyf sfof{Gjogsf] k|d'v lhDdf lzIfssf] x'G5 . u'0f:t/ sfod ug]{ 
pQ/bfloTj klg lzIfss}  x'G5 . t/ o; ;ª\sfodf o:tf] pQ/bfloTj jxg ug{'kg]{ 
clek|]/0ffTds kl/l:yltsf] ;[hgf ug{ ;lsPsf] 5}g . ljifout kf7\oqmddf h] h:tf 
p2]Zo /flvP klg ;dli6df dfgjLo d"No / dfGotfdf cfwfl/t ;dfh / hLjgf]kof]uL 
1fgsf] k|;f/ ug{', ;dfhsf] kl/jt{gzLntfsf] j]ucg';f/ To:tf 1fgsf] cGj]if0f ug{', 
kl/dfh{g ug{' / ljZjaGw'Tjsf] efjgf phfu/ ug{' g} o; ;ª\sfosf ljljw ljifosf 
d"n p2]Zo x'g\ . o;df ljdlt /fVg'kg]{ s'g} s'/f 5}g . dfgljsL ;a} 1fgsf] d"n xf], 
;fWo xf] . c¿ ;a} ljifox¿ ;fwg dfq x'g\ . lzIffdf u'0f:t/ ;do ;fk]If s'/f xf] . 
ahf/n] u'0f:t/sf] dfu ub{5 . ;dofg';f/ x/]s ljifodf u'0f:t/ clej[l4sf] ck]Iff 
ul/Psf] x'G5 . ;g\ !(^) sf] bzsdf pTkfbs Jofs/0fdf k|jL0f gx'g] dflg; 
efifflj1fgsf] ahf/df laSb}gYof] . cfh cfP/ efifflj1fgsf ;}4flGts kIfnfO{ 
k|ljlw;Fu ufF:g g;Sg] dflg;sf] Jofjxfl/s pkof]lutf  b]lvFb}g . 

g]kfndf z}lIfs a]/f]huf/x¿sf] ;ª\Vof cTolws x'g'sf] k|d'v sf/0f ;}4flGts lzIffnfO{ 
k|fljlws÷Jofjxfl/s agfpg g;Sg' xf] . plrt kf7\oqmd / To;sf] plrt sfof{Gjogn] 
g} u'0f:t/ lgwf{/0f ub{5 . u'0f:t/ sfod ug]{ pQ/bfloTj klg lzIfssf] g} x'G5 . 
ljZjljBfnodf ;]d]:6/ k|0ffnLnfO{ r'gf}tL / cj;/sf ¿kdf klg lnOPsf] 5         
-clwsf/L, @)&!Ù @)&@_ . ;]d]:6/ k|0ffnLsf cfˆg} lsl;dsf cfwf/e"t dfGotf /x]sf 
5g\ -kf}8]n, @)&$Ù @)&%_ . tfklg g]kfnsf] kl/k|]Iodf x/]s ;ª\sfodf ;]d]:6/ 
k|0ffnLsf] sfof{Gjog ug]{;DaGwL cfcfˆg} lsl;dsf r'gf}tL /x]sf 5g\ . bfg/fh /]UdLn] 
-@)&$_ dfgljsL tyf ;fdflhszf:q ;ª\sfodf ;]d]:6/ k|0ffnL nfu" ubf{{ b]vfk/]sf 
;fdfGor'gf}tL / tL r'gf}tLnfO{ ;dfwfg ug]{ pkfosf af/]df rrf{ u/]sf x'g\ . To;}u/L 
/]UdLn] -@)&%_ zf]wlgb]{zg k|lqmofnfO{ dxTjk"0f{ r'gf}tLsf ¿kdf lnOPsf] kfOG5 . 
;]d]:6/ k|0ffnLn] ljlzi6 r'gf}tLsf] klxrfg ug]{ / ;dfwfgsf ljlzi6 pkfox¿sf] 
vf]hLug]{ k|of; u/]sf] kfOFb}g . ;d[l4sf] lnulnu] bf}8df cufl8 a9\b} uPsf] g]kfndf 
sl/a cfwfbzs eg]sf] lzIff k|0ffnLdf 5f]6f] ;do xf]Og . of] ;do lgikIf / lj:t[t 
¿kdf ljutsf] ;dLIff u/L cufl8 a9\g] j]nf xf] . log} kl/k|]Iodf o; ;ª\sfodf 
;]d]:6/ k|0ffnL cfˆgf] Wo]otkm{ slt cled'v x'g ;s]sf] 5, o; k|0ffnLn] s] s:tf 
afwf, Jojwfg ef]Ug'k/]sf] 5 / tL JojwfgnfO{ s;/L ;dfwfg ug{ ;lsG5 eGg] d"n 
k|Zgx¿sf] u'0ffTds k4ltsf cfwf/df pQ/ vf]Hg] k|of; o; cfn]vdf ul/Psf] 5 . 

of] cfn]v kfFr v08df ljeflht 5 . klxnf] v08df cfn]vsf] cfwf/ tof/ ul/Psf]   
5 . bf];|f] v08df o; ;ª\sfodf kf7\oqmd lgdf{0f / sfof{Gjog k|lqmofsf af/]df 
5f]6s/Ldf rrf{ ul/Psf] 5 . t];|f] v08df u'0f:t/Ls/0fsf d"ne"t ;d:ofx¿ klxrfg 
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ug]{ k|of; ul/Psf] 5 eg] rf}yf] v08df ;dfwfgsf pkfox¿sf af/]df rrf{ ul/Psf]  
5 . cGTodf, cfn]vsf] lgisif{ lbOPsf] 5 . 

@= kf7\oqmd lgdf{0f tyf sfof{Gjogsf] k|lqmof 

jflif{s k|0ffnLdf ;DalGwt ljifo ;ldltn] cfjlws ¿kdf kf7\oqmdsf] ;dLIff u/L 
cfjZos kl/dfh{g ug]{ rng lyof] . ;dofg's"n kl/jt{g ug]{ clwsf/ ljifo 
;ldltnfO{ lbOPsf] lyof] . ;DalGwt ljifosf lj1af6 kf7\oqmd lgdf{0f u/fO{ ;ldltdf 
cfjZos 5nkmn / ;'emfjsf cfwf/df kl/dfh{g u/L ;ª\sfosf 8Lgsf] cWoIftfdf 
u7g x'g] ljBfkl/ifb\df cfjZos sfo{jfxLsf nflu k7fpg] Joj:yf lyof] . ;f] kl/ifb\df 
5nkmn eO{ :jLs[ltsf nflu k|fl1s kl/ifb\df l;kmfl/; ul/GYof] . ;f] kl/ifb\n] :jLs[lt 
u/]kl5 kf7\oqmd sfof{Gjog k|lqmofdf  cfpFYof] . ;]d]:6/ k|0ffnL nfu" ePkl5 klg oxL 
s]G›Ls[t k|lqmof g} nfu" ul/of] . oy]i6 Jofjxfl/s sfo{of]hgf ljgf g} …ub}{ hfg] l;Sb} 
hfg]Ú /0fgLltcg'¿k o; ;ª\sfodf ;]d]:6/ k|0ffnL nfu" ul/Psf] lyof] -/]UdL, @)&$_ . 
vf;df ;]d]:6/ k|0ffnLsf d"ne"t l;4fGtsf af/]df ;DalGwt ;a} lzIfsx¿nfO{ 
cled'vLs/0f tyf tflndsf] Joj:yf g} gu/L kf7\oqmd lgdf{0fdf ;xefuL agfOof] . 
To;n] ubf{ kf7\oqmd, kf7of]hgf / gd'gf k/LIf0f ;]d]:6/ k|0ffnL cg';f/sf ePgg\ . 
lttf] oyfy{ JoQm ug]{ xf] eg] k|foM h;f] ljifodf jflif{s k|0ffnLdf rn]sf sf];{nfO{ g} 
;]d]:6/ k|0ffnLcg';f/ ljefhg ug]{ sfd ul/of] . slt ljifodf cfjZos cg's"ng klg 
ug{ ;lsPsf] b]lvPg . sl/a !^ kf7306f a/fa/sf] lzIf0f ljifo -teaching item_ 
nfO{ Ps qm]l86 306f dfgL sf];{ agfOPsf] kfOG5 . JofVofg jf k|jrg ljlwnfO{ 
lg¿T;flxt u/L ;xeflutfd"ns ljlw jf cGtls{|ofTds ljlwnfO{ d'Vo ljlwsf ¿kdf 
lng], k|To]s z}lIfs ;qdf k|To]s ljifodf *) k|ltzt pkl:ylt clgjfo{ agfpg], efiff 
ljifoafx]s cGo ljifodf k7gkf7g / k/LIffsf] dfWod efiff clgjfo{ ¿kdf cË|]hLnfO{ 
agfpg] h:tf sfo{d"ns gLlt o; ;ª\sfon] lnPsf] lyof] .  

;]d]:6/ k|0ffnLdf k|To]s ljifosf] cfGtl/s d"NofÍgsf] ef/ $) k|ltzt /flvPsf] 5 . 
o;df sIff pkl:ylt, k|:t'tLs/0f,cGtls{|of jf sIff ;xeflutf, dWofjlw -cfGtl/s_ 
k/LIff -lnlvt / k|of]ufTds_, kl/of]hgf sfo{, If]qsfo{ / 6d{ k]k/ h:tf s'/fx¿ 
/flvPsf 5g\ . ;qfGt k/LIffsf] ef/ ^) k|ltzt /flvPsf] 5 . o;df nfdf], 5f]6f / 
clt5f]6f pQ/ cfpg] k|Zgx¿sf cfwf/df 8Lg sfof{noaf6  afXo k/LIff lng]ul/Psf] 
5 . o; k|0ffnLcg';f/ cfGtl/s d"NofÍg / ;qfGt k/LIffsf] k|fKtfÍdf @) k|ltzt 
eGbf a9L km/s x'g' x'Fb}g . o;f] ePdf Weighted Arithmetic Average cfwf/df 
cfGtl/s d"NofÍgdf k|fKt ePsf] cÍsf] k|ltztnfO{ ;dfof]hg ug]{ Joj:yf 5         
-clwsf/L, @)&!M !#_ . o; k|0ffnLdf u|]l8ªsf cfwf/df ljBfyL{sf] d"NofÍg ul/g] 
Joj:yf 5 eg] zf]wnfO{ clgjfo{ ul/Psf] 5 . o;n] ubf{ lrGtg /fd|f] /flvPsf] b]lvG5 
eg] Jojxf/ To;cg';f/sf] ePsf] b]lvPsf] 5}g . 

#= u'0f:t/Ls/0fsf d"ne"t ;d:of 

o; k|0ffnLdf x/]s ^ dlxgfsf] Ps z}lIfs ;q, k/LIff ;lsPsf] Ps dlxgfleqdf 
glthf k|sfzg, lg/Gt/ tyf ljs]lG›t d"NofÍg k|0ffnL, ;xeflutfd"ns tyf 
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cGtls{|ofTds lzIf0f ljlwsf] k|of]u, l;sfOdf cfwfl/t kf7\oqmdsf] lgdf{0f, u|]l8ªsf 
cfwf/df ljBfyL{sf] d"NofÍg, ljBfyL{sf] lgoldt pkl:ylt / sIff lzIfsnfO{ ;Dk"0f{ 
clwsf/ h:tf s'/fnfO{ Go"gtd ;t{sf ¿kdf lnOG5 -kf}8]n, @)&$_ . lq=lj= df of] 
k|0ffnL cln xtf/f] u/L nfu" ul/Psf] ->Lz, @)&%_ eGg] cf/f]k klg nfUg] u/]sf] 5 . 
;fdfGo ¿kdf oL ;t{x¿dWo] s'g} Ps ;t{df ljrng cfPdf u'0f:t/ sfod ug{ 
;lsGg . ljz]iftM o; ;ª\sfodf kf7\oqmd tyf sfof{Gjogsf] k|lqmofsf lardf tfnd]n 
ePsf] kfOFb}g . u'0f:t/Ls/0fsf d"ne"t ;d:ofx¿nfO{ lgDg pkv08df o;/L pNn]v 
ug{ ;lsG5 M 

#=! hLjg pkof]uL kf7\oqmdsf] cefj 

   kf7\oqmd oyfy{jfbL z}lIfs b[li6sf]0faf6 lgdf{0f ul/Psf] 5}g . ljBfyL{nfO{ ;}4flGts 
1fg k|fKt ug{ / Jofjxfl/s bIftfj[l4 ug{ of] kf7\oqmd ;an x'g] vfnsf] 5}g . 
gjLgtd dfgjLo d"No, dfGotf tyf ljrf/sf] cGj]if0f ug{ ;Sg] ;d;fdlos / 
Jofjxfl/s l;4fGtx¿ o;df ;dfj]z ug{ ;lsPsf] 5}g . efifflj1fgdf k9fOg] y'k|} 
kf7\oj:t' c;fGble{s -Irrelevant_ eO;s]sf 5g\ . o:tf] cj:yf cGo ljifodf klg   
5 . kf7\oqmd ;d:ofd"ns 5}g . To;}n] ljBfyL{x¿ vf; ;d:ofsf] cWoog u/L 
;dfwfgsf pkfox¿ kQf nufpg ;Sb}gg\ . clxn]sf] kf7\oqmdn] ljBfyL{df cWoog ug]{ 
afgL, cg';Gwfg ug]{ bIftf / cjnf]sg ug]{ Ifdtfsf] k"0f{ ljsf; ug{ ;Sb}g . Toltdfq 
xf]Og, clxn]sf] kf7\oqmd ljBfyL{x¿nfO{ Jofjxfl/s 1fg, ljZn]if0f / ;dfnf]rgf ug]{ 
;Lk, ;fd"lxs 5nkmn / d"NofÍg ug]{ afgLsf] ljsf; ug]{ vfnsf] 5}g . ljifoj:t' 
pkof]uL / k|of]hgd"ns 5}gg\ . tL tfTsflns cfjZostf kl/k"lt{ ug]{ vfnsf klg 
5}gg\ . jt{dfg ;dfhdf cGtlj{ifos -Interdisciplinary_ ljifox¿sf] dfu al9/x]sf] 
5 . ;"rgf k|ljlwn] cfh hLjgsf x/]s If]qdf dxTTjk"0f{ e"ldsf v]Nb} cfPsf] 5 . 
o;af/] klg ;]d]:6/sf] kf7\oqmd nueu df}g /x]sf] 5 . Oltxf;sf cËsf ¿kdf 
k9fOg' kg]{ l;4fGt÷ljifox¿ ;d;fdlos l;4fGtsf ¿kdf k9fO eO/x]sf 5g\ / 
ltg}sf cfwf/df cg';Gwfg u/fOFb} cfPsf] kfOG5 . cfhsf] kf7\oqmd ljBfyL{nfO{ 
cg';Gwfgdf clek|]l/t ub}{ 1fgfh{g s]lG›t dfgj ;|f]tsf] lgdf{0f ug]{ vfnsf] x'g'   
kb{5 . olt dfq geP/ cfhsf] kf7\oqmdn] u'0f:t/Lo Pj+ ;Ifd hgzlQmsf] pTkfbg 
ug{;Sg' kb{5 . ljBfyL{x¿nfO{ cfw'lgs ;"rgf k|0ffnLdf bIf agfO{ :yfgLo, /fli6«o tyf 
cGt/f{li6«o pkof]usf nflu ljleGg ljwfx¿df ljz]if lj1tfsf] ljsf; ug{;Sg] x'g' 
kb{5 . To;}n] kf7\oqmd ljsf; s]G› -@)&#_ n] x/]s kf7\of+zdf !)Ü :yfgLo jf 
SofDk;sf] cfjZostf, !)Ü If]qLo jf k|fGtLo cfjZostf, ^)Ü /fli6«o / @)Ü 
cGt/f{li6«o cfjZostfnfO{ kl/k"lt{ ug]{ vfnsf ljifoj:t'x¿ ;dfj]z ug{' kg]{ 
dfu{lgb]{zg u/]sf] 5 . 

#=@ pko'Qm lzIf0fljlwsf] pkof]usf] sdL 

o; ;ª\sfosf clwsf+z kf7\oqmddf kf7\oj:t'cg';f/sf] lzIf0fljlw lglb{i6 ul/Psf] 
5}g . csf{tkm{ ;]d]:6/ k|0ffnLdf pko'Qm x'g] lzIf0fljlwsf af/]df lzIfsx¿nfO{ 
;}4flGts tyf Jofjxfl/s 1fgsf nflu cled'vLs/0f tyf tflndsf] Joj:yf /fd|f];Fu 
ul/Psf] kfOFb}g . 5nkmn / cGtls{|of ljlwnfO{ clwstd  k|of]u ug{' kg]{df k|jrg jf 
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JofVofg ljlws} a9L k|of]u ePsf] b]lvG5 . lzIfsx¿nfO{ GPA / CGPA h:tf u|]l8ª 
k|0ffnLsf cfwf/e"t s'/fsf af/]df hfgsf/L lbOPsf] 5}g . ljBfyL{nfO{ klg To;af/] 
hfgsf/L lbg ;lsPsf] 5 . nueu ;a} lsl;dsf] kf7\oj:t'sf nflu JofVofg jf 
k|jrg ljlws} k|of]u ug]{ ul/Psf] kfOG5 . 

#=# pko'Qm d"NofÍgljlwsf] pkof]usf] sdL 

;]d]:6/ k|0ffnLdf d"NofÍg lg/Gt/ rln/xg] k|lqmof xf] . :gftsf]Q/ txdf b'O{ k|sf/sf 
d"NofÍgljlw k|rngdf /x]sf b]lvG5g\M cfGtl/s / afXo . cfGtl/s d"NofÍgsf nflu 
$) k"0ff{Í 5'6\ofOPsf] 5 . o;cGtu{t ljBfyL{ xflh/LnfO{ %Ü, k|:t'tLs/0fdf !%Ü, 
;xeflutfdf %Ü, 6d{ k]k/df $)Ü / dWofjlw -cfGtl/s_ k/LIffdf #%Ü 5'6\ofOPsf]  
5 . ;'¿sf jif{df xflh/L /fVg] ul/P klg cfhef]ln nueu ;a} ljefudf ljBfyL{sf] 
xflh/Lsf] clen]v /flvPsf] kfOFb}g . xflh/L afktsf] %Ü cÍ cg'dfgsf e/df ;a}nfO{ 
a/fa/ lbg] rng a;]sf] 5 . ljifout ¿kdf *)Ü gk'u] klg s'g} ljBfyL{nfO{ k/LIff 
lbgaf6 /f]lsPsf] 5}g . ;xeflutfnfO{ lbPsf] %Ü klg slxn]sfxLF dfq sIffdf pkl:yt 
ePafkt lbg' k/]sf] 5 . sIff k|:t'tLs/0fnfO{ klg k|efjsf/L agfpg ;lsPsf] 5}g . 
6d{ k]k/ n]vg klg sd{sf08Lo dfq ePsf] 5 . afXo k/LIff lbg] a]nf;Dd klg 
ljBfyL{x¿n] 6d{ k]k/ a'emfpFb}gg\ . ljBfyL{df k|fl1sn]vg ug]{ afgLsf] ljsf; g} ePsf] 
5}g . dWofjlw k/LIff eg] ljefux¿n] cfˆg} lsl;dsf] ;dotflnsf tou/L ug]{ u/]sf] 
kfOG5 . o; k/LIffdf ljBfyL{nfO{ cg'QL0f{ x'g] 8/} /xFb}g . afXo k/LIff 8Lg sfof{non] 
s]G›Ls[t ¿kdf ;~rfng ub{5 . k|Zgkqsf] lgdf{0f, kl/dfh{g / ;Dk/LIf0fdf ljifout 
lzIfsnfO{ ;dfj]z u/fpg' kg]{ s'g} afWotf 5}g . 

#=$ gLltut ;'wf/sf] sdL 

o; ;ª\sfodf :gftsf]Q/ tx ;~rfng ePsf s]G›Lo ljefunufot clwsf+z cflËs 
SofDk;x¿df pko'Qm sIffsf]7f, zf}rfno, k':tsfno, ;]ldgf/ sIf, rd]gf u[x, 
cfw'lgs ;"rgf k|ljlw h:tf s'/fx¿ pknAw u/fpg] gLlt ;ª\sfon] lng ;s]sf]  5}g . 
;]d]:6/ k|0ffnLcGtu{t cWofkg ug{sf nflu Go"gtd z}lIfs of]Uotf :gftsf]Q/ tx g} 
sfod ul/Psf]5 . bz{gfrfo{ -Pdlkmn_ / ljBfjfl/lw h:tf yk jf~5gLo 
of]UotfcfjZos x'g] gLltut Joj:yf ul/Psf] 5}g . lzIfs tyf sd{rf/LnfO{ ;]d]:6/ 
k|0ffnLdf k|efjsf/L ¿kdf bfloTj jxg u/fpgsf nflu plrt k|f]T;fxgsf] Joj:yf ug{ 
;lsPsf] 5}g . ;dfg k|s[ltsf ljifox¿nfO{ Ps} k|0ffnLcGtu{t cWofkg u/fpg] gLlt 
cjnDag ul/Psf] 5}g . lzIfs 5gf]6 k|lqmof ljZj;gLo / kf/bzL{ aGg ;s]sf]  5}g . 
cfjlws lg/LIf0f / cg'udgsf] Joj:yfnfO{ s8fOsf ;fy nfu" ug{ ;lsPsf]        
5}g . cGt/f{li6«o dfGotfcg';f/ sIffsf] ;dofjlw tyf z}Ifl0fs k|0ffnLsf] Joj:yf x'g 
;s]sf] 5}g . u'0f:t/ ;'lglZrttf k|Tofog -Quality Assurance and Accreditation_ 
sf] k|lqmofdf hfgsf nflu k|f]T;fxg ug]{ gLlt ;ª\sfon] lng ;s]sf] 5}g . lzIfs 
kbf]Ggltsf nflu df}lns cg';GwfgnfO{ clgjfo{ u/fpg] gLlt cjnDag ug'{ kb{5 . 
dfgljsL ;ª\sfodf :gfts txdf efiffsf ljifoafx]s c¿ ;a} ljifo ;/sf/L 
sfdsfhsf] efiff g]kfnLdf n]Vg kfOg] Joj:yf /x]sfdf :gftsf]Q/ txdf PSsf;L 
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efiffsf ljifoafx]s sIff k|:t'ltnufot k/LIffsf] dfWod cª\u|]hL agfOPsfn] lzIfs 
ljBfyL{ b'a}nfO{ ufx|f] ePsf] 5 . of] gLltut q'l6 xf] . 

$= ;dfwfgsf pkfo 

kf7\oqmd, lzIf0fljlw / d"NofÍg k|0ffnLsf lar ;]d]:6/ k|0ffnLsf Go"gtd 
dfGotfcg';f/ tfnd]n /fVg ;lsPg eg] o; ;ª\sfosf] ;]d]:6/ s]jn cw{jflif{s 
k|0ffnLdf ¿kfGt/0f x'g] s'/f lglZrtk|foM g} 5 . ;]d]:6/ :yfgLo k|s[ltsf] sbflk x'Fb}g 
/ agfpg] r]i6f sxLF st}af6 x'g' klg x'Fb}g . u'0f:t/Ls/0f ;lhnf] k|lqmof xf]Og / 
PskIfLo k|of;n] klg ;Dej x'g] s'/f xf]Og . u'0f:t/Ls/0fsf nflu ;]d]:6/ ;a}eGbf 
nf]slk|o / k|efjsf/L k|0ffnL xf] . o;af6 ljrlnt x'g] s'g} 7fpF g} 5}g . o;df 
;'wf/sf y'k|} ;Defjgfx¿ 5g\ . s]jn rflxPsf] 5 t OR5fzlQm / /0fgLlts sfo{of]hgf 
;ª\sfodf OR5f zlQmsf] sdL 5}g, t/ sfo{of]hgf /0fgLlts aGg ;s]sf] 5}g . 
b[li6uf]r/ ePsf k|d'v ;d:ofsf qmddf u'0f:t/Ls/0fsf nflu ckgfpg' kg]{ 
pkfox¿nfO{ lgDg pkv08df rrf{ ul/G5 M 

$=! ;d:ofd"ns kf7\oqmdsf] lgdf{0f 

 o; ;ª\sfosf] @)&) ;fnb]lv ljleGg r/0fdf lgdf{0f ul/Psf] ljleGg ljifosf] 
kf7\oqmddf /x]sf ljifoj:t' clwsf+z ;"rgfd"ns / sf]/f ;}4flGts /x]sf 5g\ . 
kf7\ok':ts, ;Gbe{ ;fdu|Lnufotsf ;fdu|L ljBfyL{x¿n] ljB'tLo dfWodaf6 klg 
;lhn} k|fKt ug{ ;S5g\ . s'g} hdfgf o:tf] lyof], hf];Fu ;"rgf x'GYof], Tof] g} ljåfg\ 
sxlnGYof] . ca o:tf] hdfgf /x]g . ;dfh cufl8 a9L g} /x]sf] 5 . a9\g] qmddf y'k|} 
;d:of klg ef]lu/x]sf] 5 . cfhsf] ;dfhn] To:tf ;d:ofsf] klxrfg ug]{ / ;dfwfgsf 
pkfo cjnDag ug{ ;Sg] hgzlQmsf] dfu ul//x]sf] 5 . g]kfndf dft[efiff lzIffsf 
nflu kf7\ok':tssf] cefj 5 . Pp6f efiffsf] sIff ! sf] kf7\ok':ts n]Vg k|ljlwsf] 
;xof]u glng] xf] eg] sDtLdf Psjif{ nfU5 . An'd gfds ;ˆ6j]o/ k|of]u ug{ l;sfOof] 
eg] Ps}rf]l6 bzj6f efiffsf kf7\ok':ts tof/ ug{ ;lsG5 . cfhsf] ;dfhn] rfx]sf] 
u'0f:t/Lo hgzlQm o:tf] xf] . g]kfndf s] slt efiff kl/jf/sf efiff 5g\ / ltgsf s] 
s:tf ljz]iftf 5g\ eGg] s'/f JofVofg ljlwsf dfWodaf6 hfgsf/L u/fpg'sf] ;f6f] 
uf]/vfkqsf] ax'eflifs k[i7 ;Íng ug{ nufpg] / tL efiffsf lar ;dfgtf / leGgtf 
klxrfg ug{ nufpg] xf] eg] ljBfyL{n] ;lhn}efiff kl/jf/sf af/]df Jofjxfl/s 1fg 
kfpg ;S5g\ . ToxL g} u'0f:t/sf] s;L xf] . clxn]sf] kf7\oqmddf cfd"n kl/jt{g ug{' 
kb{5 . g]kfndf k|rlnt s]xL ef]6ad]{nL kl/jf/sf] ljz]iftf tfg xf] . tfgsf] lgwf{/0f 
ug{ / o;sf k|sf/ klxrfg ug{ ;lhnf] 5}g . clxn]sf] :gftsf]TTf/ txsf] kf7\oqmddf 
tfgsf] ljifodf ;}4flGts hfgsf/L lbg] k|of; ul/Psf] 5 . tfdfª, sfOs], z]kf{, 
o\xf]Ndf], vfd h:tf tfg ePsf efiffsf jQmf sf7df8f}Fdf kfOP klg ljBfyL{n] oL 
efiffdf /x]sf tfgsf ljz]iftf Jofjxfl/s ¿kdf g} k/LIf0f ug{' kg]{ afWotf 5}g . 
cfhsf] ;dfhn] rfx]sf] eg]sf] efiffdf /x]sf] tfgsf] klxrfg ug{ ;Sg] hgzlQm xf] . 
To;}n] ;]d]:6/sf sf];{sf ljifoj:t' ;"rgfd"ns dfq geO{ ;d:ofd"ns agfpg' kb{5 . 
k|df0fkqsf nflu ljZjljBfno wfpg] / ;Lk / bIftfsf nflu tflnd s]G› wfpg' kg]{ 
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afWotfsf] cGTo ul/g' kb{5 . u/]/ l;Sg] ljifonfO{ u/]/} l;Sg] cj;/ ljZjljBfnosf 
kf7\oqmdn] lbg' kb{5 . 

$=@ kf7\oqmdsf] lgdf{0f k|lqmofdf ;'wf/ 

clxn]sf] kf7\oqmdsf] lgdf{0f k|lqmof emGeml6nf] dfq xf]Og, s]G› lgolGqt klg 5 . 
sl/a kfFrjif{ cufl8 lgdf{0f ul/Psf] kf7\oqmdsf] cem} ;fdfGo kl/jt{g ;d]t ul/Psf] 
5}g . lzIfsnfO{ k|fl1s :jtGqtf 5}g, kf7\ok':tssf] gofF ;+:s/0f cfpFbf klg 
kf7\oqmddf tf]lsPs} ;+:s/0fsf cfwf/df k9fpg' kg]{ afWotf 5 . ;]d]:6/df lzIfs g} 
;j]{;jf{ xf] . ljsl;t b]zsf ljefusf lzIfsnfO{ x/]s ;q;'¿ x'g'eGbf cufj} tflnd 
lbg] / k9fpFbf k9fpFb} klg cfjZos 7fg]df kf7\oqmddf km]/abn ug]{ clwsf/ lbOPsf] 
x'G5 . ljBfyL{sf] ¿lrcg';f/ / lzIfssf] pknAwtfsf cfwf/df ljefun] kf7\oqmd 
lgdf{0f ug]{ / sfof{Gjog ug]{ rng kfOG5 . o;/L ;DalGwt lj1 lzIfsn] pTkfbg 
u/]sf] ;Gbe{ ;fdu|L ljB'tLo dfWoaf6 ljBfyL{;Fu ;lhn} k'Ug] jftfj/0f x'g' kb{5 . 
To;}n] ;ª\sfosf 8Lgsf] sfof{nosf] ;fdfGo vfsfleq /xL s]G›Lo ljefun] ;DalGwt 
ljifosf cflËs SofDk;sf lzIfsx¿nfO{ ;xefuL agfO{ kf7\oqmd lgdf{0f u/L ljifo 
;ldltaf6 cg'df]bg ePkl5 dfq nfu" x'g] Joj:yf x'g' kb{5 . :yfgcg';f/ s'g} ljifo 
cfjZos ePdf To;dfly aGb]h nufOg' x'Fb}g . k"jL{ g]kfnsf Oltxf;sf ljBfyL{n] 
;]gj+zsf] Oltxf;sf af/]df ljlzi6Ls/0f ug{ rfx] To; If]qsf lzIfsnfO{ sf];{ lgdf{0f 
ug{ / sfof{Gjog ug{lbg' kb{5 . kf7\oqmdsf] lgdf{0f k|lqmofdf ljifout ljlzi6tf 
xfl;n u/]sf lzIfsnfO{ lgoGq0f ug{' x'Fb}g . lgolGqt k|0ffnLaf6 gjLgtd 1fgsf] 
k|:km'6g x'g ;Sb}g . 

$=# lzIf0fljlwdf ;'wf/ 

 ;]d]:6/ k|0ffnLsf] lzIf0fljlwdf klg cfd"n kl/jt{g ug{' kb{5 . ;]d]:6/ lzIfs s]lG›t 
l;sfO k|0ffnL xf]Og . of] ljBfyL{ s]lG›t l;sfO k|0ffnL xf] . To;}n] nfdf] 
JofVofgljlwnfO{ k|f]T;fxg ug{' x'Fb}g . clt cfjZos ePsf cj:yfdf dfq 5f]6f] 
JofVofgljlw ckgfOg' kb{5 . 5nkmn, cGtls{|of, k|bz{g / k|of]uljlwdf g} hf]8 lbg' 
kb{5 . cfw'lgs ;"rgf k|ljlwnfO{ clwstd k|of]u ug{ k|f]T;fxg ug{' kb{5 . clxn]sf] 
kf7\oqmddf !^ 306f a/fa/ k9fOg] s'/fnfO{ ! qm]l86 dflgPsf] 5 . To;}cg';f/ 
JofVofgljlwnfO{ k|d'v ¿kdf pkof]u ug]{ u/]sf] kfOG5 . efiffsf ljifodf afx]s cGo 
ljifodf cª\u|]hL dfWodsf] clgjfo{tfsf sf/0fn] 5nkmn, cGtls{|of / k|bz{gljlwdf 
pT;flxt x'g ;s]sf] kfOFb}g . ljsl;t b]zdf ;}4flGts k[i7e"ldsf nflu cfjZos kg]{ 
hfgsf/Lsf nflu ;dosf] cGt/fndf b'O{ 306fsf] k|jrg / 5nkmn ljlwnfO{ PsLs[t 
¿kdf k|of]u u/]sf] kfOG5 . ;d:ofd"ns kf7\oqmd ckgfPkl5 JofVofgljlw cfkm}F 
cf]em]ndf kb}{ hfG5 . lzIfssf] k|d'v bfloTj eg]sf] ljBfyL{nfO{ ;d:of klxrfgdf 
;xof]u ug]{ / ;dfwfgsf ljljw pkfosf nflu cg';Gwfgd"ns ;fdu|Lsf] rogdf 
dfu{lgb]{zg ug{' / gofF ;d:of ;dfwfgdf h'6\g k|f]T;fxg ug{' xf] . ;]d]:6/ eg]sf] u/]/ 
l;Sg] k|0ffnL xf] . 5nkmn, cGtls{|of / ;xeflutfd"ns ljlwsf] k|of]uug{ k|f]T;fxg ub}{ 
ahf/n] dfu u/]cg';f/sf] bIf hgzlQm pTkfbg ug{' gjLgtd 1fgsf] vf]hL ug{ 
k|f]T;flxt ug{' g} ;]d]:6/ k|0ffnLsf] nIo xf] . 
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$=$ d"NofÍg k|0ffnLdf ;'wf/ 

o; ;ª\sfodf cfGtl/s d"NofÍgnfO{ k|efjsf/L agfpg ;lsPsf] 5}g . ljBfyL{ xflh/L 
/ ;xeflutf h:tf s'/fnfO{ s]jn b'O{b'O{ cÍ lbOPsf] 5 . of] guGo g}  xf] . xflh/L / 
;xeflutfdf sDtLdf klg @)Ü cÍ 5'6\ofOPsf] eP sIffdf xflh/ x'g] / 5nkmndf 
efu lng] afgL a;L cGo lqmofsnfkdf ;'wf/ eO{ u'0f:t/df klg ;'wf/ x'g] lyof -/]UdL, 
@)&$_ . sd{sf08Lo 6d{ k]k/sf ;§fdf Jofjxfl/s ¿kdf ;d:of klxrfg / 
;dfwfgnfO{ sDtLdf klg %)Ü cÍ lbg' cfjZos 5 . If]qut sfo{nfO{ ljz]if 
k|fyldstf lbg' kb{5 . xfnsf] 8Lg sfof{non] lng] ^)Ü k|ltztsf]  afXo k/LIffsf] 
Joj:yfnfO{ s|dzM cGTo u/L ;a} k/LIffsf] lhDdf ljefunfO{ g} lbg'k5{ . k/LIffdf 
j:t'ut k|Zgx¿ klg ;dfj]z ug{' kb{5 . 

$=% gLltut ;'wf/ 

 pko'Qm sIffsf]7f, zf}rfno, k':tsfno, ;]ldgf/sIf, rd]gf u[x, cfw'lgs ;"rgf k|ljlw 
h:tf ef}lts ;'ljwf ljgf ;]d]:6/ k|0ffnL k|efjsf/L ¿kdf grNg] ePsfn] tTsfn} oL 
;'ljwfsf] Joj:yfkg ug]{ gLlt ;ª\sfon] lng' cfjZos 5 . ;d:ofd"ns kf7\oqmdsf] 
Joj:yf u/]kl5 cg';Gwfgdf bIftf gePsf JolQmn] k9fpg ;Sb}gg\ . To;}n] ;]d]:6/ 
k|0ffnLdf k9fpgsf nflu Go"gtd z}lIfs of]Uotf bz{gfrfo{ -Pdlkmn_ jf ljBfjfl/lw 
tf]Sg' kb{5 . lzIfs tyf sd{rf/LnfO{ plrt k|f]T;fxgsf] Joj:yf x'g' kb{5 . ;dfg 
k|s[ltsf ljifox¿nfO{ Ps} k|0ffnLcGtu{t cWofkg u/fpg] gLlt cjnDag ug{' kb{5 . 
lzIfs 5gf]6 k|lqmofnfO{ ljZj;gLo / kf/bzL{ agfpg' kb{5 . cfjlws lg/LIf0f / 
cg'udgsf] Joj:yfnfO{ s8fOsf ;fy nfu"ug{' kb{5 . cGt/f{li6«o dfGotfcg';f/ sIff 
;do, sIff ;dofjlw tyf z}Ifl0fs k|0ffnLsf] Joj:yf ug{' kb{5 . u'0f:t/ ;'lglZrttf 
k|Tofog -Quality Assurance and Accreditation_ sf] k|lqmofdf hfg g;Sg] ljefu jf 
SofDk;nfO{ :gftsf]Q/ tx ;~rfng ug{ glbg] gLltlng' kb{5 . lzIfs kbf]Ggltsf 
nflu df}lns cg';GwfgnfO{ clgjfo{ u/fpg' kb{5 . o; ;ª\sfosf :gftsf]Q/ txdf 
efiffsf ljifoafx]s sIff k|:t'lt nufot k/LIffsf] dfWod cª\u|]hLnfO{ clgjfo{ agfOg' 
x'Fb}g . OG6g{l;k / k|fl1s n]vgnfO{ clgjfo{ agfOg' kb{5 . OG6/g]6sf] ;'ljwf ;lxt 
s]Gb|Lo k':tsfnosf] v'Ng] ;do laxfg ^M)) ah] b]lv a]n'sL *M)) ah];Ddsf] agfpg' 
kb{5 . 

%= lgisif{ 

dfgljsL tyf ;fdflhs zf:q ;ª\sfosf] :gftsf]Q/ txdf ;]d]:6/ k|0ffnL /0fgLlts 
sfo{of]hgf ljgf nfu" ul/Psf] eP klg k7gkf7g / ljBfyL{sf] lgoldttfdf ;'wf/ 
ePsf] 5 . klxn]sf] t'ngfdf ljBfyL{x¿df cg';Gwfgdf nfUg] afgLsf] ljsf; ePsf]   
5 . pQL0f{ k|ltztdf j[l4 ePsf] 5 tfklg ljBfyL{ egf{df ;'wf/ x'g ;s]sf] 5}g . 
d"ntM ;dfh jf ahf/n] dfu u/]adf]lhdsf] bIf hgzlQm pTkfbg ug{ ;lsPsf]  5}g . 
cfw'lgs ;"rgf k|ljlwnfO{ pkof]u ug{ ;lsPsf] 5}g . kf7\oqmd, lzIf0fljlw / d"NofÍg 
k|0ffnL k'/fg} 5 . ef}lts ;'ljwf / k|f]T;fxgsf af/] gLltdf s'g} kl/jt{g x'g ;s]sf]  
5}g . ;d:ofd"ns ljifoj:t' /x]sf] kf7\oqmdsf] lgdf{0f / sfof{Gjog ug]{ lhDdf 
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ljefunfO{ glbP;Dd / 5nkmn tyf cGtls{|of h:tf ljlwnfO{ cjnDag gul/P;Dd 
u'0f:t/ sfod ug{ ;lsGg . d"NofÍg k|0ffnLnfO{ r':t agfpg' kb{5 / OG6g{l;knfO{ 
clgjfo{ agfOg' kb{5 . ;a}eGbf dxTjk"0f{ s'/f eg]sf] of]Uo / nugzLn lzIfs lgdf{0f 
ug{' xf] . o;sf nflu ;DalGwt kIfn] ljz]if Wofg lbg' h¿/L 5 . u'0f:t/Ls/0fsf nflu 
;ª\sfosf] tflnddf sfo{of]hgf /0fgLlts agfpg' cfjZos 5 . 
 

;Gbe{ ;fdu|L;"rL 

clwsf/L, b]j/fh -@)&!_, “lq=lj=df ;]d]:6/ k|0ffnLsf r'gf}tL Pjd\ cj;/x¿”,  
%%cf}F jflif{s lbj; ljz]iffÍ @)&!, k[= &–!%, lqe'jg ljZjljBfno, sf7df8f}F . 

clwsf/L, b]j/fh -@)&@_, “lqljdf ;]d]:6/ k|0ffnLM Ps cg'ej”, %^cf}F jflif{s lbj; 
ljz]iffÍ @)&@, k[i7 $–!), lqe'jg ljZjljBfno, sf7df8f}F . 

kf7\oqmd ljsf; s]G› -@)&#_, pRr lzIffsf] kf7\oqmdsf] vfsf -Higher Education 
Curriculum Framework_, kf7\oqmd ljsf; s]G›, lq=lj=, sLlt{k'/ . 

kf}8]n, nfn' -@)&$_, “lqljM ;]d]:6/ ;'wf/sf !& pkfo=”sflGtk'/= ef› @$= 

https://www.kantipurdaily.com/opinion/2017/09/09/20170909071857.html¿author=1 

kf}8]n, nfn' -@)&%_,“;]d]:6/ k|0ffnLsf] sfof{Gjog / o;sf ;sf/fTds kIfx¿”, 
%(cf}+ jflif{s lbj; ljz]iffÍ @)&%, k[i7 @!–@&, lqe'jg ljZjljBfno, sf7df8f}F . 

/]UdL, bfg/fh -@)&$_, “dfgljsL tyf ;fdflhs zf:q ;ª\sfodf ;]d]:6/ k|0ffnLM 

cf}lrTo, r'gf}tL tyf ;dfwfgsf pkfox¿”, %*cf}F jflif{s lbj; ljz]iffÍ @)&$, 

k[i7 !#–@$, lqe'jg ljZjljBfno, sf7df8f}F . 

/]UdL, bfg/fh -@)&%_, “;]d]:6/ k|0ffnLdf zf]w–lgb]{zg k|lqmof”, %(cf}+ jflif{s lbj; 
ljz]iffÍ @)&%, k[i7 !#–@), lqe'jg ljZjljBfno, sf7df8f}F . 

>Lz, eLd= @)&%= “;]d]:6/ k|0ffnLsf] xtf/”= sflGtk'/ cflZjg @#= 
https://www.kantipurdaily.com/opinion/2018/10/09/15390511496982195.html 

Doherty, Geoffrey D. ed. (1994) Developing Quality Systems in Education. USA 
and Canada: Routeledge.  

Sallis, Edward. (1993).Total Quality Management in Education. UK: Kogan Page 
Ltd. 

9 



Semester Academic Calendar at Tribhuvan University: 
Problems, Prospects and Priorities 

 

    Prof.Dr. Amma Raj Joshi 

Abstract 

This article briefly highlights the nature of various academic calendars 
adopted by universities and academic institutions with special focus on 
semester system. Further, it recounts how semester was introduced in 
Tribhuvan University (TU) in 2014; what problems were faced while switching 
from annual to semester system; What problems TU still faces to run its 
academics in semester; What good things can be expected under semester 
calendar; and what are the areas that need to be prioritized to strengthen TU’s 
academic quality and credibility. The article is based on the review of a few 
articles written on the experience of semester academic calendar and the data 
about TU received from different issues of TU Today. It is only an opinion 
paper, not exhaustive in any sense. It concludes with the assertion that positive 
change has been noticed in TU’s academic delivery and credibility after the 
reintroduction of semester term. 

Key Words: Semester, trimester/quarter term, calendar, annual term, 
Spring/Fall session 

As repositories of knowledge, universities assist individuals to comprehend and 
solve complexities of life and world to develop scholarship and create a new 
body of knowledge to think and constantly question critically the existing body 
of knowledge and scholarship with unwavering sense of humility, integrity, 
confidence remaining committed to humanistic ideals. They constantly make 
efforts to fulfill such ideals by making academic programs impressive, 
competitive, and credible and tied to a system: annual - academic term, 
semesters - two academic terms, trimesters - three academic terms or quarters - 
four academic terms a year. Among these academic terms, the semester 
academic year is the most widely adopted by a majority of universities.  

A semester academic year comprises of two 15-week terms where a full-time 
student takes five courses every term consisting of 15 to 18 credits in total. 
There is a possibility of an additional, short, summer session during the break. 
Most of the US universities have Fall and Spring semesters with a possibility 
of a summer session for helping students do one or two additional short courses 
after the spring semester is over. A semester academic year is widely in 
practice, and students’ learning achievements have been substantially 
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encouraging in the semester term. Therefore, the tradition of semester 
academic year has got wider recognition elsewhere.  

In the United States, around 75 percent universities had a semester academic 
term as opposed to 22 percent of a quarter and 3 percent other terms in 1930s. 
However, there was a tremendous shift from semester to quarter term in 1960s 
because the baby boom demanded the accommodation of more students within 
the university system. But again, there were 70 percent semester academic 
terms and 30 percent quarter terms in 1970s, and after 1990s, 87 percent 
universities adopted the semester academic term (Day np). So much so that the 
University of California system which followed a quarter academic 
term/calendar decided to switch from quarter to semester in 2016 (Gordon 1-6). 
This changing scene of academic terms adopted by universities elsewhere had 
an impact on Nepali universities'   academic calendars. 

In the academic session beginning March 2014, Tribhuvan University decided 
to switch from an annual to a semester academic year at the Central 
Departments of all the Faculties except the Faculty of Law. The process of 
switching academic year from annual to semester academic term did not quite 
justify that the decision was taken  realizing the “causal link between academic 
calendar and students’ learning achievements” (Gibbens et al. 12). In the light 
of the response of university faculty and students to it, the decision appeared to 
be whimsically taken, but the main objectives behind this shift were:  

. . . to enforce academic calendar (which is not observed in practice in 
TU), to make students full-time students dedicated to their studies, to 
reduce financial burden on students and their parents by making the 
students complete the degree in time, to respond to the growing concern 
of the stakeholders about enhancing the academic quality of university 
education through academic rigor, to revitalize the fame, popularity, 
credibility and contribution of the university. . .. (TU Today 2014-15: 6) 

Internalizing these objectives, the Faculty of Management, Faculty of 
Education, Faculty of Humanities and Social Sciences, and Institute of Science 
and Technology started classes in a semester academic year in the Central 
Departments at the University Campus, Kirtipur. Among the five Institutes 
Institutes of Science and Technology, Engineering, Medicine, Forestry, 
Agriculture and Animal Science, Engineering had already been following the 
semester academic calendar (TU Today 2014-15: 6-25).  With the introduction 
of the semester academic year, the academic ambiance of the university 
witnessed a dramatic shift as students started breathing a different air that 
wafted strong smell of academic rigor. Students enrolled in the graduate 
program started revisiting and reevaluating what they and their seniors did in 
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the past and began looking forward with great anticipation for better academic 
achievements. Faculty members too started to realize what it was to work in the 
academia. 

The university, however, took a decision to adopt a semester academic year 
amid a state of indecision, unpreparedness and dilemma. Higher Education 
Reform Project’s support made meaningful impact in this regard. Many 
professors opposed the move saying that semester academic calendar adopted 
by TU in 1974 , after the Technical Committee approved the regulations 
regarding the semester system on May 18, 1974, had failed to deliver back in 
the early 1980s (Semester 1). But on the insistence of the authority and 
professors committed to promote the academic standard of the university 
education, the semester academic year started. The subject committees 
developed the courses under a great pressure of time and resources to make the 
implementation of the decision possible despite TU"s bureaucratic tendency of 
procrastination and sluggishness. The lethargy of university general and 
academic administration crossed the limits and no regulations for semester 
were made. The semester term started amid a bundle of odds, but it was a right, 
long overdue decision taken by TU. During the process of introduction, TU 
faced three majors, but non-academic, hurdles: student unions’ objection in the 
name of the lack of preparation, faculty’s dissent, reluctance and lack of 
readiness to a large extent, and authority’s indifference to make prompt policy 
decisions. Despite this disquiet, semester term started indicating its success 
indispensable for TU’s survival. 

Implementation of Semester Term in TU: Major Problems 

From different quarters, Tribhuvan University’s decision to switch from annual 
to a semester academic calendar evoked curiosity. Many assumptions and 
predictions were made about the university’s intention of adopting the semester 
term amid looming mismanagement and unpreparedness. Many hinted at non-
academic motivation behind it. Others looked forward with hope and 
anticipation and viewed that TU had chosen the correct academic calendar to 
streamline and build up its academic standard. A fairly large group of faculty 
members using the university for career growth while remaining busy in the 
greener pastures reiterated that semester term had failed before and it was 
farcical to reintroduce it. Students, who joined TU for political motivation and 
used this institution as a ladder to raise personal, social and political profile, 
and never got tired of reiterating the vacuous slogans of the welfare of students 
and enhancement of educational quality, looked at it with suspicion and doubt. 
Genuine students with muted voices simply waited for improvement with 
optimism. Administrative staffreflected the dividedness of faculty and students.   
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The aforementioned dividedness is the consequential result of continued 
intervention of the government and political parties on academic autonomy of 
the university, which is transforming university administrators and academics 
into sycophants and pawns of political actors. The intervention in academic 
autonomy and freedom has eroded professors’ faith on their qualification, 
scholarship, professional integrity and sense of responsibility as these values 
do not afford anything for their career growth as compared to the adulation of 
those in power. The appointment of university authority by the government and 
the invisible presence of political powerhouses within the university has 
diverted the loyalty of university administrators and academic away from the 
university, created irreparable crevices within the university, transformed the 
best minds into the weakest entities devaluing and ridiculing their scholarship. 
“S/he is an academic” has received derogatory resonance of “just an academic” 
meaning “s/he is good for nothing - with no linkages and connections.”  

Along with the lack of academic autonomy and freedom, TU’s gargantuan 
shape with 1146 colleges including 61 constituent campuses and 1085 affiliate 
ones (with a total of 138521 students in constituent campuses and 228906 
students in affiliate campuses) (TU Today 2018-19: 49-50) spread all over the 
country has led TU to a systemic failure and turned it into an indigestible 
composite of disorganized parts acting in a dysfunctional manner. Amid such a 
situation, why is semester academic term thought to be necessary by the TU 
authority? Is it a right decision? This was the big question raised by the 
majority. 

Whatever might be the ground reality, it was the right decision not because 
many universities all over the world run classes in semester academic terms, 
but because a semester term could heal the wounds made by the interference in 
university’s academic autonomy and freedom. However, a number of problems 
hindered the university to bring semester calendar in practice. To bring about 
desired results from the new shift the university has yet to face and respond to 
structural, infrastructural, administrative and academic problems. These 
problems existed when TU authority abruptly decided to switch to a semester 
term in 2014, and they still exist. 

Structural Difficulties 

Tribhuvan university has elaborate structures like subject committees, faculty 
boards, deans’ offices, academic council and executive committee for making 
academic decisions;  research centers, departments, campuses, deans’ offices, 
office of the controller of examination for carrying out academic activities; and 
planning directorate, monitoring directorate, coordination division, general, 
Financial and administration divisions and the like for making academic and 
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administrative planning and decisions. Further, the registrar, rector and the vice 
chancellor of the university have their own roles. These bodies create structural 
confusion. The tendency of procrastinating every decision has largely 
hampered the activities in TU. The major decision-making-bodies of the 
university use the Fabian strategy thereby jeopardizing academic activities. At 
times, one thinks of questioning the very formation, composition of and 
representation in these bodies. It ap pears, at times, the central body does have 
a temptation of centralizing total authority and discouraging decentralization.  

Centralized semester term with curtailed autonomy in academic matters will 
invite disaster which the central authority will prove too weak to avert. 
Therefore, empowering the Dean’s offices, the Central Departments, the 
campuses and making them responsible will be the only solution for improved 
academic outcomes and achievements. Empowering the faculty through 
academic exposure, professional trainings on pedagogy and current 
scholarship, assigning them autonomy and freedom to frame courses tending to 
keep in pace with the growing body of knowledge in the domain without 
making it a very formal time-taking phenomenon caught up in the maze of 
Subject Committee, Faculty Board, Academic Council, holding professors 
fully responsible to assess students’ achievements through continuous 
assessment, transforming the office of Controller of Examinations into simply 
a record keeping and degree awarding entity on the recommendation of the 
Department and the Dean would change the university. These are simply some 
hints. So many other sectors in TU, apart from academic, wait in need of 
structural change. 

Lack of Infrastructure 

The university lacks physical infrastructure at some places. Available and 
existing buildings and other physical infrastructures are in a dire need of 
maintenance - more so after the 2015 earthquake. It appears as if sanitation and 
maintenance fall under nobody’s command. The roads, buildings, and furniture 
at the central campus are the living examples. There is no space for the faculty 
to sit and work in the Departments and Campuses. Therefore, faculty members 
come, gossip in a common room, (more about politics and rarely ever about 
academics) enter the class, give lectures and go home. Many departments do 
not have even sufficient classrooms. Students fall under a neglected body as 
they do not have proper library, laboratory, tutorial and counselling facilities 
where they can spend their fruitful time in an academic milieu. Other physical 
amenities like washrooms, eateries present a horrible image. There are no 
decent places to eat within the university premises in Kirtipur. Water supply 
provision is literally non-existent. Similar is the story of electricity.  
Conducting academic activities in the morning and evening is difficult at least 
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in Kirtipur in the absence of lighting provisions. The university compound is 
full of garbage. Let’s not talk about untended lawns and stuffy classrooms. 
Unpacking this bundle of problems will be like opening the Pandora’s box. 
Amid this mess, we have to run the semester classes; we cannot wait till 
everything is ready.  

Administrative Mismanagement 

With a total of 7122 administrative staff (TU Today 2012-13: 4), Tribhuvan 
University is an amazing conglomerate of administrative mismanagement. 
Nothing happens in time in the administrative sector. Half of the employees are 
busy in political syndicating. Evasion of responsibility is a common 
phenomenon (it may sound bitter though). In the Central Departments and 
Campuses, only a few employees can be found on honestly discharging their 
duties. And further many of them lack efficiency to work. Therefore, skill 
development training is necessary to develop work culture in them. Similarly, 
recruitment policies have to be made tighter. Reward and punishment policies 
have to be enforced. Employees and faculty have to be given a TOR spelling 
out the duties, rights, and responsibilities at the time of appointment. The 
clause “the university expects from you the adherence to its laws and 
regulations” which appears in the letter of appointment of every administrative 
employee and faculty does not specify what work is assigned to them. As a 
result, after the permanent appointment, very few - administrative employees 
or professors--do their job in the right manner. 

Academic Problems 

The university faces so many academic complications and if they continue, 
semester calendar can hardly yield anything. The size of the university is so big 
that a slight lapse might cause massive erosion in educational quality 
assurance. The educational quality of the university can only be ensured if all 
the constituent and affiliate colleges follow uniform rules and regulations in 
managerial issues and maintain autonomy in their academic performance. 
Different treatment for different disciplinary domains merely invites chaos and 
systemic irregularities. I assert that the university can strengthen its academic 
fervor by paying attention to issues highlighted below:  

First, Tribhuvan University is presumably the only university in the world that 
cannot spell out when its academic session begins and ends in different 
faculties, institutes and disciplines. Rhetoric about its largeness cannot justify 
the absence of one fixed academic calendar uniform for every academic 
discipline. The biggest intervention that TU needs to do is to bring into 
operation a uniform academic calendar for starting and ending the academic 
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sessions in every discipline without falling victim to the undue pressure of the 
government, political actors, students, and social actors trying to play with the 
university to fulfill their own interestss. Even the government’s pressure to run 
the university at its will on the pretext that all financial support comes from the 
government is objectionable, and the university must resist such pressure. The 
university may need to compromise with some inconveniences for a year even 
by facing students’ and society’s offence. Different academic calendars 
prepared by different Deans with amazing amount of elasticity have mocked 
the academic credibility of the university at home and abroad. Fixing the 
uniform calendar will be the first move towards academic autonomy and 
freedom aiming at reshaping the university that has largely derailed.  

Second, admission and enrollment criteria have to be tightly shaped in terms of 
fairly monitored entrance tests, personal essays and individual conferences 
with the students and tied up with the calendar. Fair, unbiased, uninfluenced 
admissions criteria which do not create any double standard will only 
ensure the quality of education by opening up the university doors 
only to the deserving students. This process will encourage academic 
concentration and minimize mediocre practice of political sloganeering. 

Third, the university has to realize that ‘higher education is not the right’, but 
something that intelligent and deserving students earn through academic 
honesty and hard work. Even the welfare states do not admit every aspirant to 
higher education.  Therefore, seats have to be set in every subject/discipline for 
those who deserve. Seats have to be allocated based on faculty and other 
infrastructural considerations. Semester calendar will not deliver if the 
university keeps its floodgates open for every passerby. 

Fourth, the university has to prepare faculty to develop curriculum keeping in 
mind the recent trends in scholarship in the respective discipline so that 
students coming to the university catch up with the pace of time and become 
capable of responding to the emerging complexities. The university has to 
make sure if the faculty members are reluctant to work or ready to update 
them.  

Fifth, among 16014 employees of Tribhuvan University (TU Today 2018-19: 
67), half of them are teachers. It is disheartening that a large number of faculty 
members are not committed to their profession, and they lack knowledge and 
exposure to teach in a semester system. I am not debasing the faculty, but the 
biggest problem that TU faces is because of inefficient and indifferent teachers 
lacking the sense of integrity and commitment to work.  TU is, for many, a 
pastime and part time venue for name-making. Political syndicating has 
brought about this situation. Mediocrity rules TU’s academia and that is the 
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tragedy. Immediate correction can be made through training opportunities and 
academic exposures. It’s time that the university gives a Term of Reference 
(TOR) to the faculty specifying what s/he needs to do; how long s/he needs to 
be within and around the workplace without going to greener pastures. 

Sixth, semester academic calendar demands serious pedagogic intervention. 
Without revisiting teaching practices and tecniques from teacher-centered 
teaching to students-centered teaching in our university classrooms, learning 
achievements cannot be made and a critical mass of students aware of the 
world around cannot be prepared. For this, the professor has to switch from 
traditional lecture simply meant to reproduce information to a mode of 
reflection where students create the body of knowledge through self study, 
inquiry and reflection. Quizzes, presentations, QAs, debates, discussions, 
workshops, seminars, field visits and research, report writings, observations, 
experiments, position paper preparation and practices of learning by 
doing, to name a few, may reduce the dependence on lecture notes, 
make teaching and learning invigorating, encourage research based thinking 
that higher education requires, minimize the mediocrity of rote learning, 
memorizing and reproducing information. These techniques may encourage 
students to be true learners and not really the “know nots”- students--who learn 
from the “know alls”- teachers. Trainings for teachers, and writing centers, 
students academic clubs, tutorials and councelling facilities for students might 
bring fruitful changes. 

Seventh, together with teaching, students’ regularity in the class, continuous 
assessment and feedback system are equally important. The credibility of the 
semester terms largely lies in the continuous assessment objectively reflecting 
students' regular learning achievements in the ongoing session. This process 
gives credit to semester term cashing upon the drawback of the annual 
system of examination conducted to test the knowledge of the students 
at the end of the session once a year. But continuous assessment 
requires teachers’ dedication, commitment to profession, sense of 
integrity, objectivity, freedom from any bias and total academic righteouness. 
The faculty should be given entire authority to assess and evaluate the 
students’ performance. The university has to make the system fair. It must 
work to create an atmosphere to give students utmost satisfaction by 
making an appeal to chrish their alma mater with a sense of love 
and reverence. 
Eighth, resourceful libraries with web connectivity and online resources within 
the university/campus premises should be provisioned to work long hours to 
develop reading culture in students, and to make university milieu 
academically sound . 
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Ninth, Tribhuvan University needs to conduct training and orientation for the 
faculty and staff every year based on the experience of the past with the 
purpose of consolidating the academic programs in the semester term. Proper 
orientation and instruction are equally necessary for the students every session.  

Finally, decentralizing power, empowering the academic bodies like the 
Dean’s Office, Examination, Departments and Campuses in every front will 
give promptness and precision in policy making, monitoring, teaching, 
research, evaluation and degree award in a timely manner. The practice of 
reward and punisment together with the sense of work ethics have a serious 
role to play in building unversity a better center of learning. Holding every 
instituional body and individual responsible can only help make the system 
work to produce fruitful results whereby the university can earn 
reputation and credibility.  

Prospects of Semester Calendar 

A common concern has been shown that Tribhuvan University is facing 
serious organizational, infrastuctural,administrative and academic problems; 
its educational standard is facing a sharp decline; and the oldest university of 
the country is turning into an institution producing inefficient youth who can 
neither think differently nor explore something new to create jobs for 
themselves nor get employed anywhere. It is changing into a factory that 
manufactures products which do not sell or make an appeal to the consumers 
and thus is in the verge of imminent closure or liquidation. I firmly believe that 
it is not the whole truth, yet it is a partial truth. If it is even partially true, how 
to respond to it? The simple response is: by fixing anything that has gone 
wrong. We have discussed in detail academic problems that the university has. 
If properly brought into practice, the semester calendar can address the issue of 
educational quality deterioration. 

Among the affiliate campuses, over seven hundred campuses run just Bachelor 
in Education in different subjects and continue enrolling students till the 
deadline for filling up the examination form. Hardly 20 percent students attend 
the class in person. It is more a paper work than anything else. Similar is the 
case in the Humanities and Social Sciences and Management. These domains 
have been the dumping ground where anyone can come anytime and shout 
slogans and even vandalize Departments for not awarding first division marks. 
Even applied areas do not truly stand for the rosy image created about them. 

In a university where hardly 20% students come with serious academic 
inclination, how can the university ensure the quality of education of a student 
who is just a student on record books and who has never gone through the 
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process of academic rigor? Things have gone wrong beyond repair in 
affiliation; things have gone wrong in enrollment; things have gone wrong in 
the fundamental principles of our university education. Semester is to repair the 
damage; it is a damage control mechanism aiming at overall improvement in a 
sense, but not only a damage control mechanism though.   The damage control 
can at least be done by following the academic calendar and a schedule for 
every university activity. 

Tribhuvan University has no academic calendar, no fixed dates for admissions, 
no timing for examinations, no dates for results, no attendance, progress and 
performance records of the students, no fixity of office/working hours for the 
faculty and staff. Everything is at an individual’s idiosyncratic will. Thank God 
TU exists and is revered as yet as the largest academic institution of this 
country. I have no doubt to reiterate that the dysfunctional nature of the nation 
is largely the TU given. Who else is ruling or going to rule the nation except 
the TU graduates now and for years to come? This is the primary condition that 
has necessitated the introduction of semester system at least to enhance the 
academic activities following a set calendar. In the annual calendar, it is 
impossible to fix it. 

No university can run without an academic calendar. Students must know 
about the entire academic program in advance. Then only they can set their 
priorities and organize their time and resources. Making a student linger in the 
university premises for five years for a two-year degree is a sheer waste of 
energy, resources of the nation and an unbearable financial burden on the 
students and the guardians. Academic growth depends on students’ continuous 
progress assessment and evaluation. Testing students once a year through some 
hours’ examination is not only unscientific, but unreliable as well. Similarly, 
the real evaluator should not be a remote body but the teacher who teaches in 
the class. These things are not possible in a year system and semester system 
makes sure that the calendar is fixed; number of students is fixed, dates for 
internal and external evaluation are set; due dates for term paper submission 
are given; innovative and participatory classroom activities - rather than 
lecture-- are adopted; and the objectivity of students’ evaluation is maintained 
based on students’ attendance, participation, presentation, oral and written 
creative and critical responses, writing, and his overall growth. It is a system 
where teachers and students mutually decide the nature of the class and no 
outside intervention (of any political nature) can force suspend the class. For 
this type of regularity and particularity, the semester term has a promise. 

Our university education still promotes the reproduction of knowledge and 
ignores the practice of critiquing and extending knowledge. While the school 
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graduates’ focus is on conserving knowledge, a gradual shift has to take place 
at the university to critiquing and extending or creating knowledge. This shift 
may entail a shift from a focus on gathering correct information to moving on 
to simple originality to creative originality to the creation of knowledge at the 
higher level. University education has to aim at expanding knowledge horizon 
of learners so that students may move from summarizing and describing 
information to questioning, judging and recombining information to a 
deliberate search for new ideas, data and explanation. But the pedagogic 
structure of the university does not encourage it. The teacher stands as a “know 
all” at the giving end and the student is a mere “recipient” at the receiving end. 
Lecture is so dominant a method in our classroom because the crowded classes 
do not allow interaction and sharing. Thus, students hardly achieve the skill of 
being speculative. Semester term may respond to this aberration substantially 
(it does not mean that it is complete cure). With the limited number of students 
in the class, there is a possibility of sharing, communication and interaction so 
that proper churning of knowledge takes place. By saying that, I am not 
presenting a dystopia vs utopia binary between the year and the semester 
system. My point is that semester calendar provides more opportunity to learn 
if we follow it with a sense of honesty. 

The process of knowledge sharing takes place in the best possible manner 
when we do have the critical mass of students prepared for inquiry. Mute mass 
of listeners does not contribute to the creation of knowledge in the classroom. 
In the year system, there is the presence of huge mute crowd (at least in TU) as 
there is no chance for the students with creative, critical and analytical insights 
to share their knowledge with the rest of the group. Semester system may 
streamline the unnecessary crowd and thus prepare ground for debates, 
discussions and sharing. 

Besides these, semester system is expected to help students learn about their 
regular progress in learning, become more innovative and creative. It will open 
up their faculty of understanding, discourage the process of memorizing the 
information for the purpose of final examination and minimize irregularities of 
the examination halls to some extent. The expectation from the semester can be 
fulfilled only if teachers, students, staff and all others concerned are honest, 
sincere and true to their profession. Semester calendar is not a magic rod that 
can correct with a touch every evil that we commit, but if we follow it 
appropriately we can correct our course of action for good. 
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What are the priorities? 

Reform and improvements in attitudinal, academic, infrastructural fronts are 
necessary to ensure academic success by adopting the semester calendar. 
Similarly, TU has also to think about the financial security and comfort of the 
teachers and staff in view that much cannot be expected from the hungry 
stomach. It is necessary to develop a culture where faculty members and staff 
own this institution with a sense of responsibility. Unless they see their 
development in the development of the institution, academic growth cannot 
even be imagined. If problems are identified and promptly addressed, TU will 
have a dramatic change in quality education even in areas where questions are 
currently raised. I consider the positive attitude of the faculty, staff and 
students of great importance for the academic growth and strength of 
Tribhuvan University. 

Attitudinal change entails the change in the attitudes of the government 
power holders, policy makers, political actors towards higher education 
and universities. As long as universities lack autonomy and freedom(Not 
anarchy in any sense) in their academic decision making; as long as they have 
to follow the dictates of people outside the academia; as long as the university 
has to survive at the mercy of unseen policy makers, it cannot “profess truth” 
(Derrida 24) and a university which cannot profess truth cannot generate true 
knowledge. Therefore, attitudinal change in policy makers, political actors and 
govermnent is fundamentally important.  
Further, change in the attitudes of the university employees - professors 
and staff - bears equal importance. In a university, professors set up 
the system and the staff run the system. The academic credibility of 
the university depends on how credible, responsible and honest the 
professors are and how serious they are in their scholarship. Time 
demands this retrospection from the professors. Otherwise, we will be 
destined to indulge in sycophancy of political actors and invite constant 
disgrace to our institution. Same thing applies to the attitudes of the 
administrative employees. With this attitudinal change if we bring into 
operation the semester calendar by paying attention to aforemetioned 
academic, structural and infrastructural problems of the university, massive 
change in university’s educational quality is sure to take place.  
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Semester System and its Infrastructure 

Prof. Dr. Bagala Basnet∗ 

Abstract 

With changes in teaching-learning approaches and evaluation procedure in 
education, Tribhuvan University has been implementing semester system to all 
its constituent and affiliated colleges in master’s degree programs throughout 
the country from the new academic session. In the higher education sector in 
Nepal, the government has introduced and practiced various systems in the 
name of ensuring quality education and producing quality human resources. 
The semester system in the college level was introduced in Nepal during 1970s. 
However, the semester system could not be sustained for long time and was 
replaced by the annual system in the year 1980. Tribhuvan University after 
years of exercising the annual system re-introduced the semester system from 
2014 in the central departments. Since T.U. introduced semester system in 
2014, a drastic change has taken place in teaching-learning activities. There is 
a range of differences in the learning and teaching techniques in the process of 
evaluation under annual and semester system. The frequent test and evaluation 
are the most important part of the semester system while annual system does 
not have such provisions. The differences in teaching pedagogy, syllabus, 
regular class test, case analysis and evaluation criteria have made student to 
keep themselves updated all the time. Similarly, this system has also made the 
teachers updated and busy in research work, teaching through new pedagogy 
and follow different criteria for the evaluation of student’s activities.   

Introduction 

In the globalized world each  nation is moving with the fast changing trends 
and in conformity with the modern era each has adapted itself with or without 
the desired capability. In Nepal, like India and China, the education system is 
fast changing and it requires many years to be fully equipped with modern 
amenities. Semester system is one of the demands of the global world. 
Education plays a key role in the development of a society and a country. The 
extent to which education is able to contribute to the process of socio-economic 
development and transformation of the nation depends on the trained and 
qualified human resources developed by the universities. Tribhuvan University 
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of Nepal has implemented semester system in master degree. It is not only 
examination system. It is aneducation system whose prime concern is learning 
instead of teaching and whose approach is student centered instead of teacher 
centered. The main motto of semester system is to put emphasis on continuous, 
comprehensive and in-depth learning aiming at capacity building of the 
students. According to the sources provided by The Himalayan Times 
(2018)there are more than 61constituent colleges and more than 1111 private 
and public colleges affiliated to T.U. As the largest university in the country, it 
has offered more than 2000 post- graduate programs in various faculties. It is a 
golden opportunity for academicians to produce knowledgeable and enlighten 
students and prove the worth of semester system. In this system, more 
emphasis is laid on class interaction due to the constant engagement between 
teachers and students. This provides the opportunity to the students for 
continuous learning, assessment and feedbacks. The use of technology in the 
classroom has simply given education a new lease of life allowing us to 
approach old ideas in new ways. The teachers use the general teaching 
methodology for the program that includes interactive lectures, students 
presentations, case studies, projects, group works, lecture with discussion, 
home or class assessment, self-study and paper writing It is a period of six 
months during which teaching work is conducted and after the end of teaching 
works of the six months, end-semester examinations are held. 

Objectives of the Program 

Some of the objectives of the semester system are as follows: 

a) It broadens the outlook of the students and instills in them a sense of 
confidence and responsibility. 

b) Students get more chances to remain well versed. 
c) It allows greater interaction with teachers and the students will get 

opportunity for continuous learning. 
d)  It enables the students to work as a competent personality in different 

fields. It also develops student’sresearch capability and provides 
foundation for advanced studies.  

Merits of Semester System 

Since introduction of semester system in 2014, a drastic change has taken place 
in teaching- learning activities in TU Students perform better than in the past. 
But in the annual system, teachers have no proper roadmap or plan and strategy 
to teach their students, and the overall result of the examination may not be up 
to the expectations. The failure ratio is also high and students obtain 
comparatively low mark, due to disciplinary problems. Since the establishment 
of semester system of examination in educational institutions, it has been 
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showing a lot of difference in connection to evaluation methodology such as 
conduct of examination, question paper setting,  and answer paper marking.  
The concerned teachers have power and authority to plan and manage the 
course outlines, control and manage discipline among students. As we know 
that semester system keeps students busy and to be more focused towards the 
study. The provision of frequent class tests and regular evaluation compels 
students to keep themselves updated all the time. As a result, the students 
become more study-oriented. It also facilitates in evaluating the performance of 
students twice a year. More emphasis is laid on class interaction due to the 
constant engagement between teachers and students.  The students will not 
have more burden of syllabus and they can develop skill and subject related 
knowledge in a better way but this is not the case in annual system education. 
The students of annual system consider that they have enough time to study for 
their final examination. Therefore, they remain idle for a long time and become 
ready to prepare for the examination only when the exam comes nearer. In 
many countries, especially, in the west of India the annual system education is 
called Tuition Assistant Programs (TAP).  

Basic Infrastructure Required for the Semester System 

The major strength of the colleges for the semester education systems is its 
infrastructures. The colleges should provide a conducive atmosphere for 
students to learn and all the require facilities to the community at large. The 
college should provide a good living atmosphere for students and facilities 
alike. There are different types of infrastructures required for a modern 
colleges or university run under semester system.  

Classroom: Hygienic and modern classroom is one of the basic infrastructures 
required for the semester system. It should be equipped with comfortable chairs 
and tables set in circle so that it is easier for students and teachers to engage in 
class discussion. There should be internet facilities, overhead projectors and 
enough light and ventilation. Colleges should maintain the proper class size, 
effective pedagogy and scientific evaluation system. The size of the students in 
the class should not be more than 40. A well-furnished office and common 
room for teachers should be made available on the basis of size of the colleges.  

Library: A good library facilities is also one of the basic requirements of the 
modern education system. The library should have enough stock of latest books 
and journals of different subjects and it should be handled by latest technology 
to provide quick service to the user. It should be opened as per the convenience 
of the students.  

Canteen and Food Courts: A cafeteria is a type of food service location in 
which there is little or no table service. College dining location is referred to as 
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a canteen or dining hall. It is a popular meeting place for students. It should 
serve a variety of eatables at moderate price and safe drinking water. A canteen 
should have enough seating capacity for the students.  

Toilets: It is also one of the basic requirements to run the master’s degree 
under semester system. There should be separate toilets for both boys and girls. 
It should be clean and providence of the running waters at all the times.  

Human Resources: Adequate and efficient human resource is also one of the 
strengths of the colleges. The colleges require sufficient and quality teachers 
and staffs to run such program. 

Seminar Halls: It is also one of the requirements for implementation of master 
degree under semester program. A seminar hall is a large room used for 
seminar typically for college and university. It should have visual equipment to 
aid instructions for large population. A microphone and speaker are commonly 
used to help the instructors be heard and projection screen maybe used for 
large display. 

Sports and Games Complex: The colleges should have special sport complex 
for the development of extra curriculum activities of the students. There should 
be provision of sports like badminton, table tennis, basketball, volleyball and 
cricket etc.  

IT Centers: The colleges should provide adequate number of computers 
practice for the students. All the computers in the centers are provided with the 
latest updated software and hardware. Internet, printing and scanning facilities 
should be also available through network. Further, each center is equipped with 
uninterrupted power backup.  

Laboratories: A good laboratory is also one of the basic requirements for the 
higher level of modern education system. It is required especially for science 
and hotel management.  

Parking: A college should have facility of parking area near the gate for 
parking the vehicles of the teachers, students and staffs.  

Photocopier Outlets: The colleges should also have photocopier outlets to 
provide photocopy, printing, compiling and binding facilities to its students and 
staff. The outlet should open on all working days during college hours.  

26 



Books and Stationery Outlets: The colleges should have in-house bookshop 
being run by the co-operative store. The bookshop should provide books, 
reference materials and stationery products to the students. The shop should 
remain open on all working days during college hours. 

Hostel Facilities: The colleges should have separate girls and boys hostels to 
accommodate students who come from the different places of the country. The 
hostel should have separate dining hall, common room and wash room area 

Transport Facilities: The colleges should provide transportation facilities for 
the students who come from distance places. If the college does not have its 
own vehicles, it can manage by hiring private vehicles. 

These are the various infrastructure facilities which are required in the colleges. 
Though many of them are needed and some of them may not be necessary if 
the colleges are small in size, or they are situated inside a city where such 
facilities are readily available. However, sufficient floor space, well equipped 
and maintained labs, classroom, library, canteen facilities are the basic 
requirement for the modern teaching technique program.  

Recommendation and Conclusion 

It is evident that the semester system has been  introduced in various 
constituent and T.U. affiliated private and public colleges but it should not run 
in the haphazard way. It is necessary to address the following issues as soon as  
possible: 

a)  Students-teachers ratio needs to be maintained as suggested by UGC.  

b) All varieties of infrastructures need to be made available for the 

purpose of student center learning approach.   

c) Teachers and students need to be oriented about the semester system.   

d) Some details about the semester system must be informed to the 

student.  

e) The teachers who are used to with annual system of education they 

should provide orientation about teaching pedagogy and evaluation 

system to strengthen their knowledge and skill for new adopted system.   

f) Internal evaluation system needs to be made more transparent. 
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Introduction 
Education is a character building process which facilitates to enhance one’s 
personality and making him/her rational, capable, responsive and intelligent. 
Since education is the best approach to transfer skill, knowledge and habits 
from generation to generation it should be able to prepare the younger 
generation to understand and face the consequences of globalization and its 
challenges through development of cognitive qualities, tolerance and 
understanding of people (Kulshrestha & Pandey, 2013).  Education thus makes 
an individual a well balanced personality, aesthetically rich, culturally sound, 
emotionally stable, mentally alert, morally upright, physically strong and 
healthy, socially efficient, spiritually enlightened, vocationally self-sufficient 
and internationally liberal and thus take advantage of modern technological  
development to  establish a sustainable world. 
Education is helpful to develop personal attitude. It also serves as the driving 
force for social, political and economic development of a nation.  No country 
can attain a sustainable economic development without making investment in 
development of human capital. Education is the only possible way to improve 
the quality of human investments. On one hand, education helps to  develop 
understanding of principles and rules for attainment of better life, on the other, 
remarkable side education uncovers the underneath capacity of people and 
utilizes for welfare of nation, which otherwise would have been desecrated.  
A well known proverb  reads,“Give a man a fish and he will eat for a day. 
Teach a man to fish and he will eat for a lifetime.”  It explains the importance 
of education in making people independent through skill development to run 
their livelihood. In this context for the specific situation of Nepal where the 
economy is predominantly agrobased, education about this particular sector is 
indispensable to increase production and productivity of agriculture products 
and thus increase country’s GDP. Agriculture contributes 27% of total GDP 
and provided livelihood for majority of population as 69% of total labor force 
is engaged in agriculture and allied activities (CIA, 2018). Inspite of highest 
priority provided to agriculture development in every plans since Fifth  Five-

∗
 Institude of Agriculture and Animal Science 

 

29 

                                                           



Year Plan (1975–80), the productivity is  still lower than in  its neighboring 
countries. We can witness a lot of examples of development of countries 
through agricultural development (i.e., England in mid 18th century to Japan in 
mid 19th century, China and Vietnam in present era), Nepal is not able to reap 
the benefit of the   agricultural suitable geography.  
With the challenges of low productivity, decreasing farm profitability, 
increased competitiveness due to globalization, poor linkage of farms and 
markets, gap between lab and land experiments, high cost of inputs, low level 
of mechanization and value addition, poor supply chain management, lack of 
competent human resources, degrading natural resources and poorly 
coordinated natural management system, it is evident that agriculture sector 
needs an investment in generating sufficient number of skilled and industrious 
human capital. With the purpose of developing sustainable and potential 
agricultural sector, agriculture education has been provided by various 
universities in Nepal, where students are equipped with applied knowledge 
about  agriculture system, livestock rearing practices, potentiality in Nepalese 
context, natural resources utilization, and land management. At higher 
levels, agricultural education is primarily undertaken to prepare students for 
creating entrepreneurship and employment in the agricultural sector. Higher 
education in agriculture and allied sciences aims to produce technical 
professionals with high competencies to be engaged in transforming agriculture 
of the country. So far, they have prepared extension worker, academicians, 
researchers, entrepreneurs and development workers. In spite of various 
approaches made to develop agriculture sector, the progress is not found to be 
satisfactory. In this aspect, this paper includes the information regarding 
history, problems and prospects of agriculture education in Nepal.  
History of Agricultural Education in Nepal  
The history of formal agricultural education in Nepal dates back to August 17, 
1957 (2014 B.S.) when a School of Agriculture was established at Putali 
Bagaincha, Singha Durbar in Kathmandu by the Department of Agriculture 
with the aim to produce grass root level agricultural technicians. This school 
was upgraded to college of Agriculture in 1968 (2024 B.S.). The New 
Education System Plan was introduced in Nepal in the year 1972 and higher 
education became a component of university system. Consequently, the college 
was elevated to the status of the Institute of Agriculture and Animal Science 
(IAAS) and became part of Tribhuwan University. The central campus which was 
at Jagadamba Krishi Bhawan, Pulchowk was moved to Rampur, Chitwan in the 
year 1974 (2030 B.S.). Other constituent campus of this institute was established 
in Paklihawa and Lamjung at 1979 AD (2035 B.S.) and 1976 AD (2032 B.S.), 
respectively. Moreover, recently Rampur Campus was shifted to Khaireni, 
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Chitwan from 2018  and new constituent campus was established in Gauradaha, 
Jhapa in 2018.  
Agriculture and Forestry University was established at premises of IAAS, Rampur 
in 2010 AD  by  merging Rampur Campus, Institute of Agriculture and Animal 
Science (IAAS) and Forestry Campus, Hetauda, Institute of Forestry of Tribhuvan 
University of Nepal as the first technical university in the country. Purbanchal 
University is also engaged in producing technical manpower in agriculture 
sector. Himalayan College of Science and Technology was established in 2000 
AD and Nepal Polytechnic Institute started B.Sc. Ag from 2067 B.S. Both are 
private institutions and are affiliated to Purbanchal University. Purvanchal 
University has also started its own constituent campus in the name of G.P.  
Koirala College of Agriculture and Research Centre.  Involvement of 
Farwestern University has been made by establishing Faculty of Agriculture 
Science in agriculture to produce graduates in Agriculture.  
In Nepal Institute and Agriculture and Animal Science (IAAS) and Agriculture 
and Forestry University (AFU) were established on ‘land grant’ pattern of USA 
which helped incorporation of a number of diverse subjects in the courses as 
also provision of hands-on practical exposure to the student.  With the political 
revolution, Nepal has now transformed to federal government system. 
Agricultural education also needs contextual transformation for its effective 
development.  
Existing agricultural colleges in Nepal  

1. Tribhuwan University, Institute of Agriculture and Animal Science  
S.N. College name Established 

year 
No.of students 

1 Paklihawa Campus, Rupandehi  2035 BS  350 

2 Lamjung Campus, Lamjung 2032 BS 400 

3 Rampur Campus, Chitwan  100 

4 Gauradaha Campus, Jhapa 2074 BS  100 

5 Gokuleshwor Agriculture and Animal 
Science College, Baitadi  

2067 BS 200 

6 Campus of Life Sciences, Tulsipur, 
Dang  

2070 BS 200 

7 Prithu Technical College, Lamahi, 
Dang 

2070 BS 200 

8 Mahendra Ratna Multiple Campus, 
Ilam* 

2073 BS 135  
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* Mahendra Ratna Multiple Campus was established in 2016 BS (1960 AD). It 
started B.Sc. Horticulture and Floriculture Management with affiliation of 
Institute of Science and Technology in 2013 AD but moved to affiliate with 
Institute of Agriculture and Animal Science and converted the program to 
B.Sc. Horticulture in January 3rd, 2017.   

2. Existing Colleges under Agriculture and Forestry University 
 

S.N. College name Established 
year 

No. of students 

1 Central Campus, Rampur  2066 BS  730 

2 College of Natural Resource Management, 
Puranchaur, Kaski  

2072 BS 200 

3 College of Natural Resource Management, 
Marin, Sindhuli  

2074 BS 100 

4 College of Natural Resource Management, 
Pakhribas Dhankuta 

2074 BS 100 

5 College of Natural Resource Management, 
Tikapur, Kailali  

2074 BS 100 

6 College of Natural Resource Management, 
Bardibas  

2075 BS 50 

 

3. Existing Collages under Purbanchal University  
 

S.N. College name Established 
year 

No. of students 

1 Girija Prasad Koirala College of 
Agriculture and Research Centre, 
Morang  

2073 BS  150 

2 Himalayan College of Agricultural 
Science and Technology, 
Kathmandu 

2057  BS 384 

3 Nepal Polytechnique Institute, 
Chitwan  

2067 BS (started 
B.Sc. Ag)  

384 
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4. Existing Collages under Far-Western Univeristy  

S.N.  College name Established year  No. of students  

1 Faculty of Agricultural  Sciences 2075 BS 50 
 

Opportunities for Agriculture Graduates 

a) Agricultural graduates are involved in research and development and 
dissemination of information on production, processing, postharvest 
management and marketing of crops. Major activities include 
improving quality and quantity of farming, improving crop yield, 
mechanization of farm activities, and conservation of soil and water and 
pest control. 

b) Agriculture sector is not only about scientific research and development 
works. It provides roles for graduates with business backgrounds where 
they can develop themselves as a successful entrepreneur.  

c) The career opportunities in service sector include the engagement in 
Government departments, research activities, education sector, 
nationalized banks, agri-inputs industry and Government and Policy 
making Agencies. The emerging sectors include agribusiness, food 
processing, financial sector, retailing, rural marketing, international 
trade, rural credit and insurance, warehousing & commodities, NGOs 
and INGOs.  In our case, agricultural graduates are mostly employed by 
Ministry of Agriculture Development and Nepal Agriculture Research 
Council (NARC). A number of them are found to have started their 
own agricultural enterprises. 

d) Livestock rearing practices is also an important aspect which provides 
career opportunities for the graduates who have gained technical 
knowledge in this sector. In addition to their career in service sector 
related to livestock, many of them are involved in cattle, buffalo, goat, 
swine, poultry, fish and bee keeping by establishing their own 
enterprise. 

e) Considerable number of schools and vocational institutes are also a 
major sink of agricultural graduates.  Moreover, due to social 
reconstruction their services are likely to be used by local government 
in days to come.  

f) Abroad study and employment is a fascinating destination for 
agriculture graduates.  

g)  Several startups and entrepreneurs along with big business houses are 
coming up within the agricultural sector.   
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Purpose of Agriculture Education 

a) To motivate youth of country in agriculture sector by providing sound 
knowledge of the basic principles and techniques of agriculture in order to 
transform present situation of subsistence agriculture to commercial.  

b) To produce trained personnel for research, extension and development of 
agriculture sector. 

c) To preserve our patent plant varieties and animal species and claim for the 
patent right in international arena along with taking advantage of vigorous 
property of local species to produce site specific adapted improved and 
hybrid types of plants and animals.  

d) To transform from labour intensive traditional agriculture system to capital 
intensive and more effective production system.  

e) To create awareness and skill among farmers. 

f) To develop region specific production practices.  

Problems and Challenges of Agricultural Education in Nepal  

a) There is need of continuous adjustment in the courses of agriculture as 
agriculture is one of the most dynamic sectors where there are frequent 
changes in production technology. Now, the higher agricultural 
education in Nepal must tune with rapidly changing national and 
international scenario in context of stagnating/declining farm 
productivity and profitability, degradation and depletion of natural 
resources including arable land, climate changes, lack of interest in 
farming, vulnerable marginal farmers, regional imbalances, rising cost 
of production, unplanned and disorganized markets, changing lifestyle, 
increased consciousness towards quality products, massive post-harvest 
losses, absence of  processing industries, global trade system, lack of 
technology transfer, poorly coordinated system and recent 
administrative reconstruction process.  

b) It has been observed that pace and quality of technology generation and 
human resource development in these organizations has gone down 
drastically. The reason for this slackening are inadequate funding in 
infrastructure and research, lack of human resource, reduced faculty 
strength, inadequate faculty development programmes, etc. 

c) Agriculture education is not the first preference among students in 
Nepal. Barring few exceptions, only those who do not get admission in 
MBBS and Engineering seek admission in agricultural colleges. This is 
the case for not only Nepal but other nations as well. Agricultural 
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courses are perceived to be for less intelligent and less privileged 
students. The students study agriculture often do so by chance 
assignment from the selection body rather than by choice (Okiror & 
Otabong, 2015).  Nepal is an agrarian country and agricultural 
education is directly responsible for fulfilling the basic need of human 
race, i.e., food. Therefore, concrete and fruitful actions are to be 
initiated by the government to attract bright students in this discipline.  

d) Agriculture education is not able to attract government funding 
sufficiently. Lack of sufficient budget for research, extension and 
development work under the umbrella of university is one of the major 
issues which hinders the development of skill among faculty and 
students. Since agriculture education need sufficient investment in skill 
development of faculty members which is visibly in poor situation at 
present, a huge investment is required to develop skill among faculty 
members  

e) Unfilled vacancies: Irregular recruitment    has created  a lot of vacant 
positions for faculty members and administrative staffs in most of 
agriculture institutions. This hinder the timely and efficient work as the 
work load of vacant positions are laden to limited staffs resulting in 
poor performance of institutes. Moreover, private institutions are not 
willing to fulfill the faculties timely and get their work done with 
course contract faculties from governmental colleges. According to 
John & Agba ( 2010), without adequate number of quality inspiring 
personnel, well knowledgeable in their subject area and fully prepared 
to meet their responsibilities in class and research work, educated 
personnel will be difficult to acquire. Ajayi (2007) stated that good 
personnel are needed for good quality education which in turn is 
essential for social change, societal transformation and national growth.  
Boone & Boone (2007) also noted that if the agricultural education 
profession is going to grow and prosper in the 21st century, the system 
needs to provide quality and qualified teachers to do the work.  To 
overcome the problem, these institutions should take initiative in terms 
of recruitment process at appropriate time. Agricultural education being 
a professional and multi-dynamic discipline, the service commission 
and government should also provide adequate support to fill up the 
vacant positions on priority competitive basis.  

f) Lack of linkage:  There is lack of coordination among agricultural 
education institute, research organizations and extension services, due 
to which problems of field cannot be addressed suitably and technology 
cannot be well transferred.  With time and space, inter as well as intra 
university dialogues and cooperation have greatly reduced. Even 
faculty of different departments in a college do not assemble together to 
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address the academic issues, lest the inter college interactions. 
Moreover, they have failed to link research and extension agencies into 
the academic arena. A synergistic alliance amongst all agricultural 
institutions, including private agricultural enterprises, research and 
extension agencies is vital for research and problem -based post-
graduate agricultural education in Nepal. Agricultural educators should 
develop a research program, build the program on a sound theoretical 
base, engage in collaborative research and evaluate their research 
program. 

g) Without projection of required number of agricultural graduates, large 
number of agricultural institutes has been started in recent years and 
many of them are on pipeline. Due to competition between the 
universities, without concrete preparation, the establishment of private 
institutions might create havoc of mismanagement. Proper monitoring 
system need to be set in order to maintain minimum requirement of 
agriculture education.   

h) Brain drain of agriculture graduates is yet another problem. Due to high 
demand of agriculture graduates in foreign countries and strong desire 
and lust to foreign lifestyle among graduates, overseas have become 
destination of many competitive agriculture graduates which is huge 
loss of trained and skilled manpower from the country.  Suitable 
programs and policies need to be developed to retain the agriculture 
graduates in the country. 

  Recommendations 

a) To fulfill the vacant positions with competent human resource 
sufficiently.     

b) The curriculum should be modified timely according to the changing 
global scenario in agriculture development.  

c) The faculties and staffs of agriculture institutes should be provided with 
trainings and exposure visits in order to make them well equipped with 
knowledge and experiences which can be disseminated by sharing 
among students. 

d) Sufficient investment on infrastructure development of laboratories and 
practical field.  

e) Institutions should be well equipped with all required instruments and 
equipments.  

f) A body needs to be established which will take leadership to prepare 
and monitor binding guidelines in agriculture education and thereby 
ensuring adherence to the provisions created for the betterment of 
agricultural education. Veterinary council, for example, is playing 
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effective role to maintain control measure to achieve quality veterinary 
technicians.     

g) A powerful forum should be established at central level comprising of 
dynamic leaders to discuss the changing skill requirements, challenges 
faced by institutions, strategies for effective governance, deliverables 
and its quality through sharing of knowledge, experiences, good 
practices and study visits. Formation of international review committee 
with eminent educators, scientists and researchers from Nepal and 
abroad as members should be included in international review 
committee to put Nepalese higher agricultural education at par with 
world class universities.  The main task of such a committee should be 
to recommend specific and detailed action plan to modernize Nepalese 
agricultural education system. 

h) Academicians, researchers and scientists should be highly 
acknowledged by facilitating them in research, development and 
extension. There should be a linkage between these wheels. Also, they 
should be motivated by improving the social security of life and 
improving the research environment.  

i) The concerned personnel in the universities and institutes should ensure 
good governance by prudent means and accept their collective and 
individual responsibilities. They must ensure and respect universities 
autonomy and accountability. 

j) Establishment of college level committees must be done where external 
experts should be nominated to monitor and evaluate performance of 
teaching, research and extension activities undertaken by faculty 
members. 

k) Each institution should have their short, mid and long term master plan 
for human resource development and human resource planning. They 
should be concerned in capacity building of their existing human 
resource as well.  

l) Various forms of learning with up-to-date information should be 
provided to the students as far as practicable.  Because of different 
learning styles of students, it is important for teachers to incorporate, in 
their curriculum, activities related to each of these learning styles so 
that all students are able to succeed in their classes.  

m) Strong network of agricultural specialists amongst universities, NARC, 
Government of Nepal, private industries, and NGOs should be 
established to reduce redundancy and improve quality of current 
agricultural education. Moreover, attractive research-teaching-extension 
curricula should be developed for international researchers to seek 
tangible collaborations (Parajulee, 2017).  
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Conclusion  

 Being determined as a major source of employment and livelihood of majority 
of Nepalese population, agriculture system of Nepal needs to be upgraded from  
lower production to higher and sustainable production to commercial 
production. Development of education system in agriculture thus seems to be 
important to generate skilled manpower to transform agriculture of Nepal. 
Agriculture graduates are being produced under various institutes in Nepal. 
Though agriculture education is being carried out by number of universities 
through their constituent and affiliated colleges, there are many shortcomings 
in fulfillment of infrastructure and manpower fulfillment. To overcome the 
loopholes of agriculture education system of Nepal concerted efforts would be 
required to transform Nepalese  agricultural education system to make it more 
sensitive and responsive as per the country’s need and opportunities.      
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Perilous Journey of  the Universities  of  Nepal    

Prof. Dr. Binil Aryal∗ 

Abstract 

Tribhuvan University is ranked within 1000 according to Times Higher 
Education World University Ranking because of its volume and impact to the 
society. The quality of learning and research is still far away. Nepalese 
universities need to achieve this at any cost. But the system is getting paralyzed 
because of excessive stretching due to so-called academic affiliation. Nepalese 
Universities have only 99 constituent colleges where only 40% students study. 
The rest 60% students study in the 1308 affiliated colleges. Do these colleges 
are well governed and monitored by their parent Universities? Are these 
colleges offering appropriate academic program for the development of the 
nation? This article aims to provide realistic information regarding the future 
of affiliation and its possible impacts in our society as well as to the nation. 

Background 

The Times Higher Education introduces Tribhuvan University as a main 
academic source responsible for the overall development of Nepal. It further 
writes that  Tribhuvan University, 11th largest university in the world, in terms 
of enrollment, protects and develops national culture and tradition and involves 
extensive, empirical and timely creation of knowledge and research in the 
fields of arts, science, technology and vocation. This is absolutely true.  The 
Times Higher Education ranks Tribhuvan University within 801-1000 on the 
basis of five performance indicators: teaching (the learning environment) 30%; 
research (volume, income and reputation) 30%; citations (research influence) 
30%; international outlook (staff, students and research) 7.5%; and industry 
income (knowledge transfer) 2.5%. It is rather interesting that the three 
indicstors help to grab 35.7, 34.0 and 45.2 scores [1]. They use 13 performance 
indicators. They use cumulative probability function using a version of Z-
scoring. The distribution of the data in the Academic Reputation Survey 
requires an exponential component. It is also true that Tribhuvan University 
has 61 constituent campuses and 1,101 affiliated colleges all over the country. 
These colleges offer 2,079 undergraduate programs and 2,000 postgraduate 
programs all over the nation [2]. The number of affiliated colleges is 
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excessively high, becoming almost impossible to monitor, observe and regulate 
to upgrade its quality. Even the constituent colleges are not properly managed.     

Increasing Affiliation 

In addition to Tribhuvan University, we have 10 other Universities, running 
under the same modality as of TU. These Universities have a minimal number 
of constituent colleges compared to their affiliated colleges. Table 1 shows the 
distribution of constituent and affiliated colleges of Nepalese Universities.  

Table 1: Distribution of constituent and affiliated colleges of Nepalese 
Universities. The numbers of enrolled male and female students are given in 
last three columns. Purwanchal University (PU) and Pokhara University 
(PokU) remain the second and third in terms of number of affiliation.  
 
University Constituent 

colleges 
Affiliated 
colleges 

total Female 
Student 
(2016) 

Male 
Students 

(2016) 

Total 
Students 

(2016) 
AFU 2 - 2 487 1096 1583 

FWU 1 - 1 1107 1104 2211 

KU 6 15 21 8001 8657 16658 

LBU 6 - 6 139 57 196 

MWU 1 - 1 1284 1762 3046 

NSU 14 4 18 250 1221 1471 

PokU 4 58 62 10228 15804 26032 

PU 4 127 131 10657 12882 23539 

TU 61 1101 1162 155563 129268 284831 

Source: UGC, 2074 [3] 
 

The total number of constituent college is only 99 (only 7%) but the number of 
affiliated colleges goes beyond 1300 (93%). It is, therefore, in terms of number 
of colleges, affiliated colleges dominate their parental colleges. The Lumbini 
University (LU) has only 196 students in their 6 colleges (Table 1). The 
number of student per college is only 33. Despite this, Government is spending 
Rs. 390,000/- per students to this University whereas TU receives only 
36,000/- per student [3]. The aim of this Lumbini University is to 
study/research Buddhist  practices and philosophy. The curriculum should be 
designed in such a way that these practices should be applicable for the modern 
age. Otherwise, how can students be attracted towards this area?  
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In Tribhuvan University, number of female students is becoming larger than 
that of the male students. There are two reasons behind this: (1) male students 
who can afford higher education  abroad, are leaving the nation every year in a 
very large scale, and (2) most of the young males are giving up the higher 
education and leaving the nation for Arabian countries, South Korea, Malaysia, 
Indonesia, etc. for the work. Therefore, the number of male students is 
decreasing. In another sense, it is good to see large number of female students 
in a University of Nepal. After all, it is true that, if you educate a woman, 
whole family will be educated.      

 

Figure 1: (a) Distribution of number of colleges (constituent + affiliated) in the 
Universities of Nepal. (b) Average number of students enrolled in the year 
2016, in the college of respective Universities. Tribhuvan University colleges 
have only 275 students on average. As per international standard, one college 
should have at least 500 students with 4 disciplines [3]. 

Kathmandu University (KU) is the first who started giving affiliation despite 
having own program in own college. We all know that Tribhuvan University 
had rejected to offer affiliation to Pokhara based Manipal Medical College in 
the past. Later, then a very new University, running only undergraduate 
program, the KU provided affiliation to Manipal. How does a university 
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monitor its   affiliated colleges without having department of that discipline? 
Now KU has 15 affiliated colleges. All of these colleges offer technical 
education. Similar to KU, Pokhara University (PokU) and Purwanchal 
University (PU) offer more than 50% technical program at the bachelor and 
masters’ level. The average number of students per college in Pokhara and 
Purwanchal Universities are 420 and 180, respectively. These numbers do not 
fulfill the criteria for a college. Thus, we have many colleges affiliated with 
various Universities but fewer students. If we have fewer students, the  
infrastructure will be obviously limited because of less income. Faculties might 
not be full-time. Administration might be ineffective. In this situation,  how 
will quality of education be maintained. How will curriculum be covered? How 
will teaching learning environment be better? Because of these reasons, the 
pass rate of students in affiliated college is less than 25% on average [3]. Even 
the constituent colleges are degrading in terms of student’s performance.     

Table 2 shows the distribution of colleges in seven provinces of Proviences 
Nepal. One can see that the numbers of colleges are grouped in Provience 3. 
Out of 1407 colleges, the Provience Provience 3 has 608 (43%) colleges. It 
clearly hints that our Universities have no such zoning plan. Even if they have 
concerned policy, they could not able to implement it. You can easily find 
more than 2 colleges within a kilometer in Kathmandu, affiliated to the same 
University.  

Table 2: Distribution of colleges in seven Proviences of Nepal. 

University Number of Colleges in 7 
ProviencesProviencesProvience 

Total 

1 2 3 4 5 6 7 

FWU 0 0 0 0 0 0 1 1 

KU 1 0 17 1 2 0 0 21 

LBU 0 0 5 0 1 0 0 6 

MWU 0 0 0 0 0 1 0 1 

NSU 1 3 3 3 6 0 2 18 

PokU 0 0 37 9 12 0 4 62 

PU 32 23 67 4 4 0 1 131 

TU 161 100 479 107 172 54 88 1161 

Source: UGC, 2074 
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As per affiliation rule of Nepalese Universities, no any colleges can run 
programs of two different Universities together. But we all know that one 
famous college based in Bhaktapur and another based in Maitighar, 
Kathmandu run program of two different Universities. These two colleges 
might have a strong connection with regulatory body of Universities as well as 
the nation. In other words, it seems that Universities are not able to implement 
their policy and procedure. The situation is even worse if we talk about 
examination system.   

The number of colleges in Provience 6 is the minimum (55 colleges, only 4%). 
There should be a national policy regarding zonal distribution of colleges in all 
Proviences of the nation. Government should give a directive guideline to all 
Universities regarding ‘zoning’. Because of the lack of strict regulation, 
Purwanchal University has given affiliation to the colleges based on Provience 
7. How can one University observe its colleges which are far  away from 
parental college? How will examination be conducted in those colleges? By 
name, PU should focus their program in the eastern region of Nepal. If we look 
at the Pokhara University, the situation seems identical: it has provided 
affiliation to four Provience 7 colleges. Provience 7 has its own University: Far 
Western University (FWU). These colleges should run under FWU. ' 

 
Figure 2: (a) Distribution of Pokhara University affiliated colleges in all seven 
Provience of the nation. (b) Distribution of Purwanchal University affiliated 
colleges in all seven Provience of the nation. The arrow in the caption shows 
the zonal direction of affiliation. Larger the size of the arrow, the violation of 
zoning is severe.  

Now we discuss the distribution of community (or public) and private colleges 
in the nation. Community colleges are those which are run by the community 
itself. For example, Kailali Multiple College is community or public colleges. 
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These colleges are not established to make money for individual, they serve 
people with minimal fee. Private is profitable colleges. These colleges should 
run as per government policy. Both the community and private colleges run 
University’s academic program through affiliation. They actually serve the 
nation. Figure 3 shows distribution of community and private colleges in seven 
Proviences of the nation. There are altogether 777 (60%) private and 532 
(40%) community colleges in the nation. It can be seen that the number of 
private college in Provience 3 is maximum (more than 71%) where as the 
number of community colleges is maximum (more than 68%) in Provience 6. 
If we look at the academic program run by the private and community colleges, 
you find a very interesting trend: community college offer non-technical 
program (mostly education, humanities and management) where as private 
college prefer technical program (Engineering, Medicine, S&T related). In 
terms of fee structure, obviously, private college is more  expensive  than the 
community colleges. The fee structure of constituent colleges and community 
colleges is more or less similar.     

    

 

Province Private 
college 

Public 
college 

1 104 75 

2 82 37 

3 410 164 

4 56 87 

5 79 83 

6 14 24 

7 28 62 

Source: UGC, 2074 

Figure 3: Distribution of community and private colleges in seven Proviences 
of the nation. Left table shows the respective numbers. 
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Fall of Student Enrollment   

In terms of affiliation, TU is far ahead of other Nepalese Universities. It has 
1101 affiliated colleges all over the nation. Recently, about 160 colleges got 
permission to run additional program in their colleges. Though these colleges 
are not the new affiliated colleges. Tribhuvan University’s contribution to the 
nation is worthy. Still TU is contributing in many ways. Still TU remain main 
attaraction for the colleges to get affilation. It has a great deal of reputation. We 
intend to see Tribhuvan University at the top, not only in terms of number of 
students, also interms of high quality program and achievements. The beauty of 
Tribhuvan University is its humble and openness: it easily digests criticism, 
even from its family members. We criticize Tribhuvan University because we 
love to see this University as one of the best in the world. We area really happy 
that our university is ranked within 1000 by the Times International. We need 
to improve our parameters, particularly learning environment and research 
outcome.  

Table 3 shows the increase of affiliated colleges of TU in last 8 years. The last 
three columns lists the number of enrolled students in constituent, public and 
private colleges in respective years. It can be seen in the table that the number 
of affiliations are continuously increasing whereas the number of students 
remain almost the same. In last three years, number of students has been 
decreasing in all colleges.   

Figure 4 (left) shows the increasing trend of these affiliated community and 
private colleges of Tribhuvan University. It is found that the number of 
affiliated colleges are doubling in each 8 years. But the number of students is 
not increasing. If we take 2016 as a reference, the average number of students 
in TU affiliated colleges is merely 245. This is much less, less than half, than 
that of the standard number as recommended by UN (2009) for a higher 
edication institute [5]. This number should go upto 500. It means, if the things 
go like in the similar way, in the next 14 years, i.e., during 2030, the number of 
affiliated colleges will be 3022. Still TU is not able to observe and regulate its 
1101 affiliated colleges. The only thing TU is doing is the final examination, 
result publication and convocation. The mode of final examination is 
controversial and debated. The result is always delayed. TU always tries to 
implement  academic l calendar, but it has not been  successful.  
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Table 3: Increase of TU affiliated colleges from 2009 to 2017. The last three 
columns gives the number of enrolled students in TU’s contituent, public or 

community and private colleges. 

Year Number of Colleges Number of Students 

public private Constituent public private 

2009 218 398 172549 95795 48650 

2010 294 438 196126 126174 51706 

2011 330 496 159394 140323 75290 

2012 336 525 156104 128186 77535 

2013 422 559 196985 171191 132541 

2014 424 638 126590 149044 108865 

2015 425 639 110194 127971 95739 

2016 524 677 102025 110013 72355 

2017 532 777 172549 95795 48650 

Source: TU Vision 2030 [4] 
 

As we discussed from Figure 4 that the number of TU affiliated colleges will 
cross 3000 in the year 2030.  This number is about the half of the total number 
of teaching faculties in TU. How can TU take final examination in those 3000 
affiliated colleges? When will result be published? Recently, TU has 
announced its goals named ‘Vision 2030’. There are many attractive slogans in 
this document. Though this document has not spoken about the future 
affiliation policy or scheme. It means, TU has not thought about to stop its 
affiliation program.    

  

Figure 4: (a) Annual increasing trend of affiliated colleges (both community 
and private) under Tribhuvan University. The dashed lines show best fit line. 
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(b) The fall of students enrolled during 2009 to 2016 in TU constituent and 
affiliated colleges.  

In the year 2030, the number of colleges will be more than 3000 but the 
number of students per college will be less than 100. This situation will be a 
big disaster for higher education. If we look at the academic program, the non-
technical discipline dominates in TU affiliated colleges. Figure 5 (left) shows 
the number of students enrolled in technical and non-technical subjects in the 
TU colleges.  

Table 4: Distributions of students enrolled in several technical and non-technical 
disciplines in TU constituent and affiliated colleges from 2009 to 2017. 

Year Number of Students (Technical) Number of Students (Non-Technical) 

Engineering  Medicine  S&T Agri. Education Humanities Management 

2009 5666 2012 12779 860 91923 60611 75965 

2010 5601 2007 12310 1181 147457 68013 94189 

2011 5929 2084 12348 1101 151114 67129 109606 

2012 12190 7564 14585 942 144914 86212 111888 

2013 3002 7129 16649 1334 219355 81153 167599 

2014 8458 3811 20266 1305 150863 54404 141840 

2015 8444 5417 16589  122454 43100 133828 

2016 7322 1582 27349  82805 35541 124568 

Source: TU Vision 2030, TU 
 

The number of students in non-technical subjects is about 86%, where as in 
technical subjects, it is merely 14%. As per the need of the country, is this 
appropriate? Do we need less non-technical human resources than the technical 
one? Do we need less number of eingineers than the educationists t? A country 
can not be developed if it has more lawyers than  engineers. In the last 10 
years, South Korea developed very rapidly, where enrollment of students in 
S&T is more than 40%. Out of this 40%, about 30% students get enrolled in 
engineering field. Figure 5(right) shows the distribution of student enrollment 
in technical subjects in TU colleges. Except in S&T, the number of students in 
other technical discipline is either decreasing or remains constant. It means, 
there is less attraction in technical field. This is really surprising. But this is 
reality. Why are young students not interested towards technical education? 
The reasons are as follows: (a) technical education is becoming very hard 
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because of rather traditional curriculum and very poor learning environment (b) 
it is expensive because of carelessness of the government and (c) there is less 
number of government jobs.        

There might be several hypothetical questions concerning the need of capable 
human resources for the development of nation. Do our government have plan 
regarding the need of human resources for coming 10 or 20 years? Do our 
Universities think on this? University should produce capable human resources 
for the nation. Our University is producing large number of social science and 
education graduates. Unemployment is severe in the nation. As an example, we 
have more than 750,000 education graduates with teaching liscence but the 
nation needs only about 30,000 for the schools. During the latest TU Assembly 
meeting, Chancellor of Tribhuvan University, Prime Minister K. P. Sharma Oli 
raised serious concern about the low number of agriculture and forestry 
graduates.             

 

 

Figure 5: (a) Distribution of student enrollment in technical and non-technical 
disciplines in TU affiliated colleges. Student enrollment in technical subject is 
insignificant. (b) The fall of students enrolled during 2009 to 2016 in various 
non-technical subjects in TU constituent and affiliated colleges. (c) The 
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distribution of students enrolled during 2009 to 2016 in various technical 
subjects in TU colleges. 

Tribhuvan University has implemented semester system at the masters’ level. 
Since then, number of students is decreasing in all colleges. This decrease can 
be seen in the Figure 5. One of the reasons behind this decrease is, of course, 
the lack of skillful and quality education. Another reason is uncontrolled and 
very unstable educational system, mainly because of increasing affiliation. 

Perilous Journey 

As per the constitution of Nepal, there will be only two types of Universities in 
Nepal in the future: (1) Federal University (संघीय िब�िब�ालय) and (b) State 
University (�ादिेशक िब�िब�ालय). We don’t know exactly whether 
Kathmandu University or Pokhara University or Purwanchal University or 
Mid-western University fall under Federal or State University. It can be 
expected that Tribhuvan University and Nepal Sanskrit University will be 
definitely Federal University. Nepal government needs to classify this as soon 
as possible. In addition, our constitution says that only State University 
(�ादिेशक िब�िब�ालय) can give affiliation to community and private college 
within that particular state. Federal Universities will have only constituent 
colleges. Federal University cannot give affiliation. It means that 1,101 TU 
affiliated colleges should transfer their affiliation to corresponding State 
Universities. One can imagine the chaos. University Grant Commission, Nepal 
has conducted a study on the ‘future of affiliation in Nepal’ in the year 2075 
under the convener of Prof. Dr. Upendra Man Pradhanang. According to the 
report, affiliation should be stopped as soon as possible [6]. This report claims 
the misconduct, political pressure and less productive academic program of 
Universities is responsible for the degradation of quality of higher education in 
Nepal.  

Recommendations  

On the basis of facts mentioned above, we  may recommend  as follows: 

a) Government should make a directive to all Universities to stop 
affiliation as soon as possible. In addition, constituent colleges of all 
Universities should to go for Quality Assurance and Accreditation 
(QAA) within three years. This will be compulsory.  

b) Government should make a projected-plan regarding ‘needed human 
resources’ for the development of nation. Union of State 
Universities should make proper academic policy to prepare such 
human resources within the time frame. 
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c) State University should strictly apply zoning-plan within the state. In 
addition, these Universities should focus on the speciality of that 
state.        

d) Community colleges should go for merger within the state and prepare 
themselves for QAA. Later these community colleges can go for 
Deemed University.  

e) Private colleges should go for merger under a company as per state rule 
and prepare for QAA.       
Later these private colleges can go for Deemed University 

f) Private-community merger should be allowed as per needed.  These 
colleges should go for QAA and finally can go for Deemed 
University. 
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Program: A Case of Open and Distance Education Center 

(ODEC) of Tribhuvan University 
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Context 

There is a growing demand of flexible mode education. Flexible learning has 
become a buzz word these days as the world is getting more competitive and 
challenging. People are multi-tasking in order to be more productive. Due to 
the advancement in technology, continuous learning has become a part of 
everyone’s life and technology has made it possible to work and learn together. 
Education has not been confined within the physical classroom but gone 
virtually in a more open and flexible manner. “Flexibility is attractive to 
students and employers in an increasingly competitive environment; students 
expect and need greater convenience and flexibility—in their choice of 
materials, their pace and timing, and their ways of learning” (Kirkpatrick, 
2011, p. 19). In Nepal too, the demand of open and distance education has been 
realized for a long time. As a result, Open and Distance Education Center 
(ODEC) was established in TU in the year 2015 to run TU’s academic 
programs in dual mode i.e. face-to-face mode and distance mode. TU, as the 
largest public university in the country, has an obligation to reach the 
unreached in providing access to quality higher education and serve those 
people who are not able to come and attend the face-to-face mode of higher 
education but sill would like to get a degree from TU.  

Semester System in ODEC 

One of the topics that has been extensively discussed regarding the academic 
programs of Tribhuvan University (TU) is the implementation of the semester 
system and its contributions to quality enhancement. This is more so in the 
ODEC program. Often there is a concern among general public about the 
quality of education in the open and distance mode of education. There is a 
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myth that rigorous quality might not be possible in the open and distance 
learning. Even the people in the academia sometimes show doubts over the 
quality of education in open and distance mode of education particularly in the 
subjects of science and technology. However, many universities around the 
world follow semester system both in face-to-face and open learning programs. 
In this article, I would like to share with readers how TU is following the 
semester system in its open mode of education.  

MOODLE in the Semester System 

Since its establishment, ODEC has been implementing semester system in its 
program. Current there are two Master’s programs; M. Ed. in English 
Education and M. Ed. in Mathematics Educationon a pilot basis and these 
programs have been implemented in close coordination with the Faculty of 
Education Dean’s office. Following the same academic calendar, curriculum 
and assessment practice, ODEC runs the programs through open and distance 
mode meaning that students do not need to attend the conventional face-to-face 
class, rather they can learn from home in their free time and they can also 
participate in the discussion activities, share their observations and learn from 
their fellow colleagues. They do all these activities on a virtual classroom 
created on the Moodle learning platform. 

ODEC faculty members are trained to use the Moodle platform and they have 
attended a series of workshop to develop and customize the course materials 
for the Moodle. Using the Moodle means learning the technical side of the 
platform and integrating pedagogy in it. Thus, these workshops and training 
focus on helping teachers learn what is in there on the Moodle and how they 
can use the platform to engage students in the learning process. “Moodle 
enables educators to create online courses supporting rich interactions between 
educators and their learners. Moodle enables instructors to add content and 
combine activities into sequences that guide learners through structured 
learning paths” (Dvorak, 2011). As in the face-to-face mode, a semester 
includes 15 – 18 weeks of teaching. In ODEC class too, faculty members 
breakdown the curricular contents into 15 – 18 chunksand customize the 
learning materials for the learners. In the beginning of the semester, students 
attend a two-day orientation session in Kathmandu. During the orientation, 
students learn about the Moodle platform and its operational procedures. They 
practically learn how to log on to the Moodle with their designated user IDs 
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they are engaged in the experiential learning practice. Teachers try to use 
different strategies to make them feel confident in the use of Moodle. 
“Learners assimilate in different ways (visually, aurally, or kinesthetically), 
and some forms may work better than others for individual learners. The neat 
aspect of using Moodle is that you, as an instructor, can learn about your 
learners and present information to support them using the medium in various 
modalities — other than kinesthetic, of course, because you would need virtual 
reality for that” (Dvorak, 2011, p. 28).  

Figure 1. E-learning platform of ODEC

Universities use Moodle as a part of the learning management system both in 
face-to-face mode and open mode of education. Many higher education 
institutions in Nepal have also used it in their academic programs.

Semester Planning on the MOODLE

Planning a semester is the first step in any academic program and ODEC uses 
the Moodle as the planning platform. In order to facilitate the planning 
process, ODEC provides a semester plan template (18 weeks) to the faculty 
members and all the teachers upload their plans to the Moodle before the 
orientation program takes place. The plan presents brief outlines of the 
weekly activities for students. During orientation, teachers and students 
review the plan and 
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discuss what is expected from the course and how it can be accomplished. The 
semester plan template includes the following for each week:  

a) Contents of the week with necessary chunking of the elaborated
contents

b) Objectives of the weekly contents
c) Resources that can cover the specified learning contents
d) Activities for students to gain the intended achievements
e) Type of assignments for students to support or verify the students’

understanding
f) Type of assessment to assess the intended outcomes
g) Specific activity or activities to ensure peer-peer and student teacher

interaction
h) Feedback mechanism for students to check their progress

Based on the semester plan, teachers prepare a weekly plan and upload it to the 
Moodle every week. Each week begins on Sunday and ends on Saturday. 
Below is the information included in the weekly plan: 

Introductory paragraph describing about the week. They could begin 
something like this:  

Dear Students, 

Welcome to week 1. This week we will be talking about ……….. You 
will learn ……….. We expect you to ……….. and so on. 

a) List of the contents to be covered in that week.
b) Reading materials for each topic (content): If they are referring reading

from a particular book, they specificity the page numbers. To the extent
possible, teachers are encouraged to refer to the journal article on that
topic.

c) An Audio/video file from either from the reliable YouTube source or
other educational resource portals. This needs to be accompanied by a
specific task or activity.

d) Faculty members are also requested to include their audio/video file
from their regular face-to-face class or a few minutes’ talk recorded on
their mobile addressing the students and a brief opening remarks of the
week.

e) One or two discussion questions for the week. These questions are
based on the contents covered in the week but address higher order
thinking skills.
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f) One or two task(s), activities, project, quiz, exercise, reflective writing
or something that will ensure that students have done the required
reading and learned the expected contents.

g) Any other things that teachers feelappropriate for the contents of the
week.

Interaction and Assessment on the Moodle 

Teachers communicate with the students through multiple communication 
tools. Most of the communication takes place on the Moodle. Emails, 
telephone, Skype, Facebook, messenger are some other tools used for regular 
communication between students and teachers. Faculty members also organize 
live discussion session as per the need so that students have opportunities to 
ask questions.  

In order to assess the progress of the students, teachers give them assignments 
on a regular basis. Assignments are either uploaded on the Moodle or can be 
sent to the respective teachers by email. Feedback is provided before the final 
submission is made. In the middle of the semester, student attend a two-day 
mid-term contact session. During this time, they review the progress of the 
course, teachers provide feedback on students’ performance and address the 
concerns and questions of the students. At the end of the semester, students 
appear in the final exam along with the students from the face-to-face program.  

Students’ Experience 

ODEC collects feedback from the students about their experience in every 
semester when they come to attend orientation, mid-term contact session and 
final exam. The semester program in the ODEC has received good feedback 
from the students. Once the materials are uploaded, students can access them 
any time they want and they can do the activities when they are free. The 
resources on the Moodle and online activities keep them busy throughout the 
semester and virtual discussion with their friends and teachers fosters mutual 
learning and collaboration. However, students have also pointed out some of 
the challenges in the online semester program. Internet connectivity is the main 
challenge particularly in the remote areas. Students’ “dependency on a high-
grade Internet connection reduces or rules out access for many learners. Due to 
cost or personal circumstances, students might have no Internet access, or they 
may study in a locality that is not well served by the Internet” (Kirkwood, 
2011, p. 287).Students cannot spend long hours on the Moodle either due to the 
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poor internet connection or high cost of internet if they use data package. 
Similarly, some other challenges include time management due to the heavy 
workload in school and other family and social obligations. Submission of 
assignment in time is yet another challenge that is also connected with time.  

 One of the things that students have mentioned as a big contribution of the 
ODEC program is the opportunity to learn ICT skills. In addition to the content 
knowledge, students have learned to browse online resources from various 
sources. As almost all ODEC students are working teachers, many of them 
have shared that they were able to use ICT in their teaching since they joined 
the online program. One of the students, who runs a private school, said that he 
has been trying to integrate Moodle in his school as a learning platform in the 
face-to-face program. Similarly, another student said, “I have learned to use 
ICT in my school. There’s a smart board in my school. I also teach social 
studies. I show my students videos and engage them in discussion. I use NCED 
developed materials in my class. Students also use the video and online 
resources and materials”.  

Conclusion 

ODEC experience has shown that semester system can be implemented 
effectively in the online and distance education program and quality rigor can 
be ensured in the program if both the faculty members and students follow the 
semester plan. In order to support the students throughout the semester, 
blended mode of pedagogy could be followed in which part of the course is 
delivered through online and part of it could be done through block teaching 
(week-long class) when students have long holidays during the semester.  
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Means and Ends: 
How to Use Semester System to Transform a University 

Education 
Dr. Iswari Pandey∗ 

Introduction 

If end justifies the means, it does not mean that any method is fair so long as it 
delivers the desired end. It rather means that the procedure itself has to be 
worth the goal. The means-end measure can also apply to the mission and 
methods of a university education in a democratic society. 

If knowledge production and socio-cultural progress are the ultimate goals of 
higher education-as are often implied or stated in publicity materials of most 
universities-it is equally important that those institutions of higher learning also 
adopt the most effective methods and mechanisms in which their curricula are 
developed and enacted.1 

In modern universities organized primarily to respond to respective state and 
socio-economic demands, educationists have been improvising and inventing 
various methods to organize and scaffold learning of their students in relation 
to their specific needs and resources. Of late, institutional success and fame are 
measured by the result of students’ quantified scores (in the form of 
standardized test scores or monetary gains in return for specialized labor), and 
teaching has often been degraded to maximize test performance or 
employability. Teaching to test, as is a predominant practice in many places-
both as a basis of student success and teachers’ evaluation-is a major 
dereliction of duty of our time. How can we resuscitate the ailing educational 
system? This is a question troubling educationists everywhere these days. 

∗ Director, Business and Professional Communication, California State University 
Northridge, USA 

 

1 I deliberately leave out economic or financial logic of university education here. While 
economic motive is increasingly a hallmark of higher education in a neoliberal economy 
where success is often measured in terms of actual or potential monetary gains and 
professional recognition, it is important to distinguish that vision of education from the 
one that emphasizes human freedom. For me (and this article), the primary goal of 
education has to be true emancipation or at least intellectual freedom. The 
instrumental/utilitarian angle is only secondary to this goal so long as it is relevant in a 
given socio-economic order. 
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In an ideal learning situation, students would learn and practice their 
knowledge simultaneously, enriching their learning and life experiences at the 
same time, all happening in such a way that learning and knowledge would be 
part of a never-ending loop. Such a condition would preclude the need of any 
formal assessment. Some form of such learning and knowledge creation 
perhaps existed during the good-old gurukuliya tradition in South Asia or 
Plato’s Academy in ancient Greece. Those traditions functioned within their 
own socio-cultural ecologies with their own limitations and strengths. 

As Nepali polity transitions from a constitutional monarchy to a republican 
democracy, even social democracy as the newly promulgated constitution 
envisions, its higher education faces a new set of opportunities and challenges 
to be relevant in changing times. One of the major signs of this shift at the 
Tribhuvan University, the first and largest institution of higher learning in the 
country, has been the shift from a completely test-based, annual examination to 
a semester-based system. 

Although this shift offers a great opportunity to re-envision curricular 
philosophy and pedagogy, one cannot expect the procedural changes alone to 
function like a metaphorical silver bullet to transform the entire educational 
system plagued by multiple problems, such as partisan interference in 
institutional governance, large class sizes, and inadequate professional 
development opportunities and resources for the professoriate. Therefore, any 
discussion on transforming the country’s higher education should start with a 
vision for structural transformation of how the university functions in a social 
democracy where the goal has to be to help citizens realize their full creative 
and intellectual potentials and not just prepare “workers” for a limited number 
of job opportunities. Vocational schools can do that-training for the industry. 

When it comes to the university, therefore, the core guiding principle must be 
an unfettered pursuit of knowledge. In other words, that is where any 
substantive discussion on higher education should be focused on. Everything 
else-including teaching-learning, faculty development, and assessment-is 
secondary since each goes into supporting the overall vision and mission of the 
university. In a re-designed, self-governing university, therefore, the real focus 
should be on the overall goal of the university and student learning outcomes 
before any deliberation on the delivery models. It is only with such an 
assumption that we can have a meaningful discussion on those models. With 
that admission, I will now move on to discuss the models under discussion and 
suggest ways in which they can be put to the service of transforming university 
education. By doing so, this write up will offer a modest answer to the question 
raised in the title. 
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Annual vs Semester System 

At the most basic, semester or annual exam systems are matters of calendar, of 
how a college or university divides its academic year to organize its teaching 
and certification process. Most universities in the world have adopted a 
semester (15-week long) or quarter (10-week) system, but some still follow the 
older system of annual examinations as we find in many South Asian 
universities. It is a common knowledge that the annual system privileges a 
traditional system of teaching-almost always lecture-heavy-and annual 
examinations designed to test the students’ mastery of content knowledge. The 
system is also known to encourage rote learning and little to no practical or 
experiential learning. Moreover, the system incentivizes no creative or critical 
thinking. Informal conversations with professors, students, and administrators 
at South Asian universities, most recently at the Tribhuvan University of 
Nepal, point to their desire to get rid of these problems by switching over to the 
new system. 

It is always prudent to preface this discussion with a timely caution that every 
system has its share of problems. Even in well-regarded world-class 
universities, educators often report finding a variety of issues shaping actual 
instruction in the classroom. In a recent piece in the Chronicle of Higher 
Education, for example, Beth McMurtrie describes how even the professors 
who wanted to change their teaching in response to less than glowing teaching 
evaluations at the University of Virginia did not always do so. Then, what held 
these professors back from “innovative teaching”? According to her, 

The top reason, instructors said, was a lack of time to plan for 
teaching, on top of other responsibilities. Tied for second: tenure-
and-promotion guidelines, which emphasize research over teaching, 
and classrooms with fixed seats, which inhibit active learning.  

The study that McMurtrie cites involved a survey of about 300 faculty 
members in science, technology, engineering, and math (STEM disciplines) 
asking what prevented them from adopting new teaching practices, especially 
active learning and group work, which are supposed to yield better results than 
traditional lectures do. But adopting these methods also requires careful 
planning, and the educators in the survey reported having inadequate time to do 
so. Next, those instructors complained that students were not “prepared for 
class” or resisted “active learning.” Other reasons included “a lack of training 
in Q active-learning techniques for teaching assistants and large class sizes.” 
Finally, the study pointed out that departmental culture played a vital role in 
decisions regarding new teaching approach which, in this case, was active 
learning: “If a faculty member says her department does not support active 
learning, she is less likely to try it herself.” Let’s not forget that the study 
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comes from a top-tier US university, which has a university-wide unit 
dedicated to promoting teaching excellence across campus. These issues are so 
critically important that they deserve everyone’s attention irrespective of 
whether a university runs on a semester or an annual examination system. 

So far, I have suggested that it is a university’s vision and teaching-learning 
culture that shape the activities in the classroom and beyond. Next, let’s see 
what kinds of opportunities can be had by completely phasing out the old 
annual exam system with a semester system, and how it may work-or not-in the 
Nepali context. 

In the annual system that the Tribhuvan University adopted for several 
decades, students would attend classes for about nine months and sit in a three-
hour long written examination (four hours for the Master’s level examination) 
for each course/paper. For international reference, these courses would bear 
mostly three and occasionally four credit hours. With the exception of practical 
examinations in the sciences with a lab which may carry only one-fifth of the 
final grade to be assessed and sent in by the instructor, students would be 
assessed on the written answers in the final examinations. While this system 
would allow students to study on their own, which often meant (and may still 
mean) cramming at the last minute, and passed the exams sometimes even 
without attending a single class, it would afford them zero opportunities for 
active learning and collaboration. Universities that use a semester (or a quarter) 
system claim to do so to avoid the former scenario and to engage students in 
experiential learning. 

Most studies comparing the annual exams and the semester system tend to 
highlight the higher level of interactive learning opportunities in the latter. That 
is the reason that most universities have gone in the direction of a semester 
system. In the largest public university systems in the USA, for example, six 
out of 23 universities in the California State University system currently use 
quarter system (Fall, Winter, Spring, and Summer-where Summer is optional) 
just as every university in the University of California system does except for 
the University at Berkeley. Overall, 90% of US universities are said to run on 
the semester system, and the rest use the quarter system. Interestingly, there are 
also debates about the relative merits (and demerits) of one over the other 
although most favor the semester system for such reasons as convenience, 
convention, length of students’ exposure to a subject or topic, etc. although the 
colleges using the quarter system contend that it allows students to take more 
courses in a year and shorter gap between sessions (three quarters as opposed 
to two semesters a year) works to prevent literacy loss and promotes better 
transfer of threshold concepts. 
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In South Asia, we have had a pretty long convention of annual examination 
system which has become a part of complex socio-economic network. On the 
one hand, we have internalized it in relation to our calendar of festivals and 
political events (such as elections). On the other, a complex socio-economic 
system has developed around this system in the form of coaching centers, exam 
guess papers and similar cheat sheet publications.  

Therefore, embracing a semester system would disrupt this web of culture and 
economy, which is why, one may argue, the shift has not been as swift or 
widespread. Otherwise, or on matters of substance, there is hardly any debate 
as to which of the systems is more conducive to more engaged teaching and 
learning even in South Asian universities.  

In a fairly recent study, Nadia Ghaffar compared student and faculty 
experiences in three universities running on a semester system with the same 
from three colleges that used annual examinations in India. In 
“A Comparative Study of the Evaluation System of Semester 
System and Annual System,” Ghaffar reports that while students in both the 
systems liked “continuous feedback,” they believed that the 
semester system provided “better opportunity to comprehend and understand.” 
Faculty survey showed concurrence with student belief about better 
understanding of the subject-matter. Additionally, they agreed that it improved 
the “standard of education” although it also added to the “stress and workload” 
among students compared to the annual examination system. Other studies 
from India and Pakistan showed similar results. 

In Nepal, the Tribhuvan University has adopted semester system for its MA 
students since 1914, initially at the Central Campus. However, a cursory 
overview of teaching and assessment shows that the system is actually a hybrid 
one since a majority of student’s final score or grade comes from their final 
examinations. As it stands, the distribution of marks stands as follows: 

Internal Assessment Annual/Final Examination 

     10% (participation, quiz, in-class    

        assignments) 

10% (term paper/project) 

20% (internal assessment) 

60% 

(Questions set by experts, who may or 
not score the answers and who may or 
may not have taught the class in a 
given semester) 

 

Although the redistribution of weightage indicates a nod to formative 
assessment, there are two important issues at work here. First, it is still the 
summative, final examination that carries the majority of marks. Second, given 
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the astoundingly diverse class sizes across departments and equally disparate 
approaches that instructors are said to adopt in conducting internal assessment, 
the actual learning outcomes are likely to vary as equally. These situations call 
for continued and extensive faculty workshops on matters both curricular and 
pedagogical. 

Effective Teaching-Learning: 
Moving from Annual Exams to Semester System 
In order for that to happen, however, the university will have to take a few 
decisions to bring about systemic changes in the university operations. First of 
all, the teaching faculty should be the ultimate arbiters of student grades for the 
course they teach (unlike in the annual examination system in which hardly any 
teacher accountability existed). It is not easy to see this change in absence of 
the following: 

a) Teaching faculty should determine the curriculum, teaching methods, 
and assessment modes in consultation with relevant experts. 

b) Teaching faculty-and teaching faculty alone—should determine their 
course syllabi and assessment methods in such a way that teaching 
and assessment inform each other. In such a system, there would be 
no place for a separate office of the controller of examinations; the 
registrar’s office might be reorganized to issue certificates as in most 
universities in the world. Any financial savings this would accrue 
could be used to upgrade libraries and provide professional 
development resources for the professoriate. 

c) The university must adopt a policy on reasonable faculty-student ratio 
to bring down class sizes. Only then can the teaching faculty teach 
and mentor students in a community of learners. 

d) In order to draw the best and brightest to the teaching profession, 
instructors should be adequately supported. Adopting item “b” above 
would entrust them with greater responsibilities to warrant that 
support and also provide the university with some additional 
resources that would otherwise go for maintaining an unwieldy 
examination regime. 

e) Instead of focusing on gate-keeping, surveillance, and punishment, 
the university could redirect those resources to creating and 
strengthening robust student and faculty support systems (such as 
writing centers, tutoring centers, communication and multimedia 
hubs, faculty centers for pedagogy and junior faculty mentoring, 
faculty research fellowships, writing across the curriculum initiatives, 
community engagement programs, etc.). Such a shift would go a long 
way in creating a positive learning environment for everyone, 
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substantially changing the business and culture of learning in the 
university. 

These five principles sum up the modus operandi of some of the better-known 
universities in North America today, but they need not. One can look at our 
own history of various mechanisms of generating, circulating, and sustaining 
knowledge in various communities in Nepal (or broader South Asia for that 
matter) and adapt them to the contemporary times. The result would not be too 
different. 

Some Thoughts on Student Learning Outcomes 

I began this piece by claiming that no university system is worth its name if it 
does not facilitate actual learning. That was essentially the point I wanted to 
drive home through the reference to the means-and-end binary in higher 
education. Therefore, before I conclude, it is only germane that I dwell on 
some student learning outcomes that may be desirable in a modern university. 
Beyond the basic sets of reading, writing, listening, and speech or comparable 
expressive skills, the following list includes the highly prized skillsets that are 
said to be critical to today’s citizenry in a democratic, increasingly globalized 
and techno-savvy society: 

a) Critical Literacies 
Rhetorical Reading (including rhetorical listening for audience, purpose, 
context, and proofs) 
Comprehension/Understanding (complex texts including the verbal and 
visual 
Persuasive Expression (strategic, expressive skills including speech and 
writing) 
 

b) Analysis and Critical Thinking  
Research 
Problem Solving 
Reflection 
 

c) Adaptability and Leadership 
Networking 
Collaboration and Team Building 
Negotiation 
Decision Making 
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d) Creativity 
Innovation 
Program Creation & Management 
Problem Identification and Solution 
 

e) Community and Civic Engagement 
Ethics 
Subjectivity and Location 
 

These five sets include categories and elements proposed by different 
philosophers and educationists but are beyond technical job preparation 
modules. If we want out graduates to be adept at navigating the modern world, 
whether in one role or the other, how do we create, design, and “deliver” our 
higher education? There is fortunately no one answer (or it would be 
reductive). Moreover, different disciplines may approach and interpret these 
qualities in different ways, but the main question that we should all be asking is 
this: how do our graduates learn and then relate their learning to their own life, 
their communities, and the institutions and the world that they inhabit and 
create? 

Flipping Education, One Class at a Time 

As indicated above, Nepal’s college classrooms are generally large, and lecture 
has been the major delivery method across disciplines with a very few 
exceptions. Conversations with both faculty and students indicate that class 
activities in a typical class are often limited to note-taking for cramming right 
before the final exams and to occasional question-answers. Active learning and 
meaningful group work were/are virtually non-existent in the annual system.  

With the adoption of the new semester system, let us hope that this changes for 
the better since instructors can now at least teach how to write more effectively 
and persuasively, demonstrate their knowledge practically through guided and 
open discussions, collaborative projects, presentations, demonstrations, 
symposia, public/community participation/intervention, etc.  

What may be exciting is that every class now has the opportunity to experiment 
a range of activities, albeit on a scale smaller than one might like, but let’s also 
keep in mind that a journey of thousand miles begins with a single step. The 
switch to the semester system hopefully heralds the beginning of a true 
transformation in Nepal’s teaching and learning. In order for that to happen, 
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ultimately, however, much more will need to change. We can begin with the 
five principles laid out under effective teaching-learning above, such as re-
envisioning assessment to improve teaching, augmenting teacher and student 
support services, emphases on teaching and learning through active methods, 
and so on.  

At the end, the ultimate test of a university’s success does not lie in the number 
of graduates it churns out every year but in the quality of life those graduates 
build for themselves and their communities. Here quality does not mean 
accumulation of wealth and power but the ability to lead a fulfilling life 
according to their plans while actively participating in the civic life of their 
communities where they have a role in making the decisions that affect them 
and everyone around them. Let’s ask: how are we doing? How is our work-
teaching, research, and service-shaping our workplace and our culture? 
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Semester System in Environmental Science: 
Opportunities and Challenges of Graduate Studies 

at CDES-Tribhuvan University, Nepal 
 

Prof.Dr. Rejina Maskey Byanju∗ 
Dr. Ramesh Prasad Sapkota∗∗ 

 

Background 

Semester system is practiced as a global mode of study in many of the parts of 
the globe, which have resulted in continuous engagement (learning, 
assessment, interaction or feedback) between students and teachers (Singh and 
Pravin, 2016; Yousaf and Hashim, 2012). This practice has also been started 
recently at Tribhuvan University, Nepal, and Central Department of 
Environmental Science (CDES) is also following the same mode of the study. 
CDES was established in 2001 under the umbrella of the Institute of Science 
and Technology, Tribhuvan University (IOST-TU), with an objective to 
produce technically sound and competent human resources in the field of 
Environmental Science and Technology (https://www.cdes.edu.np). It offers 
Master of Science (MSc) and Doctor of Philosophy (PhD) programs in 
Environmental Science. Since its establishment, CDES has been putting efforts 
in strengthening capacity of both faculties and students to perform ground 
breaking research.Currently CDES is running its academic programs in 
semester system from 2068/069 BS.CDES imparts  research-oriented education 
for its graduate students under the semester system. The semester system is 
also helping to equivalent the level of study across universities worldwide. 
CDES also brings many research projects and involves graduate students in 
research activities besides providing theoretical knowledge base. The nature of 
the Environmental Science research in semester system demands both 
fieldworks and laboratory analyses. The department has been performing 
fieldworks for the collection of environmental samples such as water, air, soil 
and biota.  

Recently, CDES has been certified with Quality Assurance and Accreditation 
(QAA) by the UGC-Nepal and has been on the way to maintain the criteria and 
standard of its research and academic activities, which has motivated CDES to 
perform activities related to the development of knowledge through research 
and publication.  

∗ Head, Central Department of Environmental Science 
∗∗ Lecturer, CDES 
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Opportunities of Semester System 
Academic Achievements 
After the start of semester system, CDES has achieved excellent achievement 
on academic and research activities. It has permitted a greater scope in 
delivering a variety of special courses that the students can choose for 
specialization with flexibility. Better interacting environment has been 
established among faculties and students. Following are some academic 
achievements of the department. 

a) Syllabus revised with 64 Credits to complete M.Sc. under semester 
system.  

b) Journal publication – Continued publication of journal (Volume V of 
Nepal Journal of Environmental Science). 

c) Infrastructure development plan (construction plan to new prefab 
building developed, ambient environment monitoring equipment 
purchased, and quality of laboratory improved). 

d) Published Annual Report 2017 and Strategic Plan 2018-2022. 

The achievements can also be observed with the pass percentage in the final 
exam taken to students from IoST-TU. The dropout percentage is less. 
Similarly, irrespective of dropped students, the pass percentage has been 
maintained to 100% (Table 1).Semester system has also the benefits of timely 
completion of the academic program at CDES. Moreover, CDES is also 
collaborating academically in a systematic way with other national and 
international institutions.  

Table 1: Student enrolment, overall dropout rate and pass percentage 

SN Academic 
year  

Semester Number of students 
Enrolment Appeared 

in exam  
Overall 
dropout 
percentage 

Pass percentage 
(excluding 

dropout 
numbers) 

1. 2068/069 First  48 47 4.16 100 
Second  47 47 
Third  47 46 
Fourth  46 46 

2. 2069/070 First  48 45 6.25 100 
Second  45 45 
Third  45 45 
Fourth  45 45 

3. 2070/071 First  48 46 6.25 100 
Second  46 46 
Third  45 45 
Fourth  45 45 
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Figure 1: Wet laboratory of the department 

4. 2071/072 First  48 47 4.16 100 
Second  46 46 
Third  46 46 
Fourth  46 46 

5. 2072/073 First  48 44 8.33 100 
Second  44 44 
Third  44 44 
Fourth  44 44 

6. 2073/074 First  48 47 2.08 100 
Second  47 47 - - 
Third  47 NA - - 
Fourth  NA NA 

7. 2074/075 First  48 NA - - 
Second  NA NA 
Third  NA NA 
Fourth  NA NA 

 

Laboratory  

Facilities  

Equipped laboratories are utmost essential in Environmental Science where 
there are multidisciplinary research-oriented students and faculties who 
contribute directly to various areas of environmental testing and management 
services. Current areas of research are environmental analysis of various 
aspects of environmental interdisciplinary issues such as forests and 

biodiversity, water 
resources, pollution, 
climate change, 
hazards, energy and 
others (Figure 2) 
and setting base line 
references.  

This capacity is a 
first line of defense 
in mitigating the 
problem of human 
society, and can 

serve as a center 
of expertise for 

the detection and identification of issues; providing specialized tests or 
screening, and meeting the specific program needs of academia, researchers, 
public, government, private sectors etc. The curricula also contain significant 
weightage of laboratory course. In this regard, CDES has been procuring basic 
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Figure 3: GIS lab and IT facilities in the 
department 

Figure 2: Research topics selected by graduate 
students during academic year 2072/2073 

equipment for the collection of the samples that are prerequisite for the 
semester system studies and the laboratory is open for 24 hours (as per the 
requirement of the research students and scholars). In this connection the 
students are involved in fieldwork activities every year to generate first-hand 
accurate and precise knowledge in real field situations. However, in some 
aspects maintenance, repair and purchase of some high quality equipment is 
still required. 

 
 

 
Apart from laboratory work, the students also do extensive field-work      
(Table 2). In doing so, tremendous amount of work is carried out in the field to 
generate relevant samples and information. A significant part of the teaching 
and fieldwork activities involve actual research being conducted by giving 
students a unique opportunity to conduct ground breaking research. Similarly, 
the GIS and IT labs are also 
being strengthened after 
establishment of semester 
system    (Figure 3). CDES 
efforts are also put to generate 
good quality data and use them 
for the publication of the work in 
the high standard peer-reviewed 
journals. The trend of the 
university education in semester 
system is encouraging both 
faculties and students to  publish 
their research findings in 
related peer-reviewed journal 
articles. CDES is successful 
in getting high quality publications in its short history.  
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Table 2: Field and laboratory-based MSc courses offered in semester system 

Ist Semester II Semester IIIrd Semester IVth Semester 

• Terrestrial and 
Aquatic Ecology 
(Env. 515) 

• Hydrology, 
Meteorology and 
Geology (Env. 516) 

• Environmental 
Pollution (Env. 517) 

• Remote Sensing 
and Geo-
information 
Science        
(Env. 554) 

• Field Work     
(Env. 555) 

• Case Study   
(Env. 556) 

• Statistical 
Applications        
(Env. 603) 

• Field Work 
(Env.604) 

• Community          
Work (Env. 605) 

• Internship        
(Env. 606) 

• Environme
ntal 
Modelling       
(Env. 652) 

• Dissertation    
(Env. 653) 

 

 Integration of Quality System in Laboratory Services 

Quality is essential and has to be integrated in 
entire academic program. As indicated earlier, 
CDES has been certified with QAA (Figure 4) 
and the academic and research activities are 
maintained to certain standard.CDES laboratory 
staffs are also getting training in calibration, 
validation, monitoring and evaluation of various 
equipment, reagents and methodology of sample 
analysis. The participation of laboratory staff in 
national/international external quality assessment 
scheme have beenalso regularly organized. A 
system that caters to well-organized laboratory 
safety system, maintenance of records and the 
filing system, maintenance and repair of 
equipment, guidelines for laboratory procedures 
have been attempted to develop and implement at CDES under semester 
system. 

R & D Exposures 

CDES is establishing R & D exposures with different kinds of functional 
equipment, availability of quality reagents, quality system, communication and 
data management hardware and software, trained scientific human resource, as 
well as efficient monitoring mechanism. In due response to a growing societal 
need and consciousness on environmental issues, CDES has also planned to put 
existing settingsinto nationally and internationally accredited system.  
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Faculties  

Currently, the strength of permanent faculty stands at 11, including four 
doctoral professors. In addition, several guest lecturers are working on contract 
basis and eight to ten part-time teachers are engaged from other relevant 
departments to teach supporting courses at graduate level. Existing faculty 
staffs are getting exposures to new concepts and updated R & D technology to 
broaden their vision and develop understanding compatible with the national 
and international standards to produce quality products in line with the market 
demands. This is required to be performed through participation of faculty in 
short-term and long-term training/seminars/workshops opportunities at other 
national and international universities and R & D institutions for their capacity 
building. For this, faculties and staff need at least medium level of exposures to 
modern laboratory facilities and equipment, which the department faculties and 
receiving after the commencement of semester system. 

Coordination and Corporation with National and International   
Institutions 

After practicing semester system, it has been easy to collaborate and coordinate 
with other national and international universities, with joint student exchange 
programs under Peer-Learning.. Some of the credits of international 
universities have been accomplished with collaborating with current semester 
system. European and American Universities are under such existing 
collaboration.  

Challenges of Semester System Implementation 

Semester system is a worldwide successful practice (Singh and Pravin, 2016). 
However, semester system has both pros and cons (Hasan and Parvez, 2015) 
and implementation in some cases might be difficult as it is hard to directly 
borrow system in the absence of supporting infrastructure and a context 
understanding (Regel, 1992). At CDES also the semester system goes in very 
tight schedule. With frequent political disturbances/transitionsin the country, 
the implementation modalities for classes and examinations become difficult to 
manage. Moreover, there is need of more classrooms (for conducing special 
papers), high standard precise equipment to monitorlaboratory and field data 
collection and hence becomes costly. There is still inadequate individual office 
spaces for faculties and more library resources are required. In the meantime, 
semester system should allow greater freedom and scope in designing and 
delivering a range of courses in order to improve the academic quality. 
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Conclusion 

Semester system has brought positive benefits on research and academic 
upliftment of CDES. Completion of academic year in timely manner and more 
pass percentage has been achieved from the ongoing semester system. More 
focus has been given in interactive classes and  exercises to field and 
laboratory studies. Since it has not been long that we have practiced semester 
system with replacing annual system of education, there is still need of 
strengthening the systemat CDES is committed and devoted to strengthen 
semester system through formulating cutting age courses and syllabi and 
carrying out research works and academic publication at par with international 
standard as per the pace of the speedy time.  
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Pedagogy in Semester System: A Drive to Creative 
Dialogue and intellectual Liberation 

 Shankar Subedi∗ 

Abstract  

In the context of the introduction of the Semester System in different programs 
of Tribhuvan University, this article argues that as student centered pedagogy 
is best suited to the spirit of Semester education system as it makes students 
active participants in the learning process they move beyond mere consumers 
of knowledge to becoming its active producers. This kind of learning process is 
more dialogic and interactive and insures the humanization and liberation of 
students. Students do not passively receive what their teachers transfer to them 
but critically engage with it and question it. From the position of object, 
students graduate to a position of active and critical subjectivity. This is 
education as a practice of freedom not domination. The main contention of this 
paper is that in line with Freirean pedagogy of the oppressed teaching method 
adopted in Semester System should maximize the active participation of the 
students. There will be a shift from the idea of teacher as active leader to the 
concept of teachers and students as participants in a critical and productive 
dialogue for the generation of knowledge that makes social transformation 
possible. As Nepal has moved away from the tyranny of the family regime of 
the Ranas and the monarchic rule to democratic and free society, this kind of 
pedagogic approach is necessary and relevant to the changed political and 
social scenario of our country. 

Keywords: Semester system, pedagogy, humanization, passive consumers of 
knowledge, active participants, dialogue, humanization, liberation, changed 
political scenario. 

Background 

Tribhuvan University introduced Semester System in 2070 B.S. It was first 
implemented at the Central Departments and extended to the master’s 
programs at different campuses in the Kathmandu valley. Now it is 
implemented in all the master’s programs throughout the constituent and 
affiliated colleges of Tribhuvan University. The annual system of education 
which it replaced had adopted a pedagogy that put teachers at the center of the 
process and treated students as passive recipients of whatever knowledge the 
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teacher delivered. The students were seen as objects and they had to consume 
the reality offered by the textbooks and transferred by the teachers. In his book, 
Pedagogy of the Oppressed, Brazilian educator Paulo Freire offers two 
concepts of education - banking concept of education and the problem posing 
concept of education. In the first concept of education, academic institutions 
deposit knowledge in the students where they are not in interactions with the 
teachers. This kind of pedagogy demands students’ adherence to the existing 
system and promotes status quo. It helps in assuring the continuity of the 
existing socio-political order by preventing the students from challenging and 
questioning what they are taught. It dehumanizes students and renders them 
slaves of the ruling order. It demands obedience and discourages interaction 
and critical engagement. This is education as an instrument of domination. In 
the long run, this kind of education leads to a decline in the quality of 
education by stifling the creative potentialities of the students. 

On the other hand, the problem posing concept of education proposed by Freire 
places students at the center of learning process and encourages them to 
develop critical awareness as they actively involve themselves in the process of 
production of knowledge. They do not memorize and regurgitate the course 
content but unveil the ideological maneuverings of the course and turn upside 
down the picture of reality it provides. Students do not only learn what the 
educators teach but both the teachers and students are active and equal 
participants in the creation of new knowledge and alternative versions of 
reality which was not possible within the limiting bounds of the teacher centric 
method practiced in the banking concept of education.  Students both learn and 
teach and teachers also learn as they teach. The dichotomy between teacher and 
student disappears and we move from the idea of ‘teacher of students’ and 
‘students of teachers to 'students teacher’ and ‘teacher student’. Reality is not a 
given but is actively produced in the classroom discussion through a 
collaborative interaction and dialogue between students and teachers.  

Annual System of Education 

Annual system of education did not bring students and teachers together and 
one almost did not know the other. There was a tremendous focus on 
memorization and deposition. The distance between teachers and students 
prevented them from knowing each others’ interests, dispositions and 
preferences. Many of the students were not present in the class. They stayed at 
home and appeared in the year end examination. They either did not study at 
all or depended on cheap market notes prepared by students with dubious 
academic credentials. Worse still, they committed these notes to memory or 
went through them cursorily a few days before the day of the exams. A few of 
them passed the exams and this was the main cause behind the low pass 
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percentage in the annual system. What quality of education can one expect 
from this? What would it do to the educational development of a nation? What 
does it tell us about the academic and intellectual growth of the people of our 
country? As class attendance was not mandatory students were denied the 
opportunity of active and productive participation in the learning process. This 
is what led to the worsening of the picture. This was detrimental to the 
development of writing and thinking skills of the students. The few students 
who were present in class did not interact and just swallowed what the teachers 
delivered. The teachers, accustomed to lecturing, would go on taking for hours 
on end without ever caring to know if the students learned anything. Some of 
the students did not even listen. The ones who listened passively received the 
content the teachers delivered. There was no room for discussion and 
interaction at all. It stifled the creative growth of the students and they could 
not develop any oratorical and critical thinking skills. Students were shy and 
lacked the confidence to present themselves publicly.  

A real incident at the Central Department of English would serve to throw light 
on how appalling the scenario was. One of the Professors teaching drama paper 
used to teach at the department a few years back. As far as I know, he was the 
best teacher ever so far as lecture method is concerned. He went on talking for 
hours without caring to know if the students learned anything. He did not 
entertain any questions from the students. The students were supposed to listen 
passively and could not ask any questions if they had difficulty in 
understanding anything in his lecture. If anyone dared to ask he would either 
ignore or, if the student insisted, would ask him not to disturb or go out of the 
class. If the student grew adamant he would move out of the class himself. I 
personally respect him  for his sincerity, sonorous voice and above all his 
profound erudition in the field of drama. He was my best teacher and I enjoyed 
his class a lot. Sadly, his kind of teaching method was not suitable for the 
intellectual growth of the students. His classes were a kind of one way 
communication and the students were taught and did not learn much as the true 
meaning of education is concerned. Once a student asked him questions in the 
middle of a class and he ignored it arrogantly. The students shouted against 
him and he took it as a great offence. Immediately after the incident he decided 
to leave the department and chose to be transferred to one of the constituent 
campuses of T U in the valley.  

Semester System and Pedagogy 

Introduction of semester system has necessitated the adoption of student 
centered pedagogy and ended passivity of the students. Students make 
presentations, take part in group discussions and interact with teachers. 
Students are given assignments and they do it seriously at home. It gives them 

75 



a chance to go through what is in the course and allows them to interpret it and 
develop their own view and comment on what they have read. In this way they 
become familiar with the course and internalize it. This helps them own the 
what they have read and come prepared to the class for interactions and 
discussions with the teachers. Given this, they will not take for granted what 
their teachers tell them in the classroom. It encourages them to develop a 
questioning temperament which leads to the development of critical awareness 
among  them. Classrooms becomes lively and learning becomes a kind of 
enjoyment. Added to this, teachers grow cautious about what they have been 
doing and they tend to take teaching more seriously and responsibly. They 
begin to respect the ability and creative potentials of the students. It helps to 
instill a sense of self-worth in the students as they realize that they too can play 
a role in production of knowledge through these debates. 

The importance of classroom presentations and group discussions can hardly 
be exaggerated. These activities go a long way in promoting the speaking and 
thinking skills of the students. They overcome shyness and gradually grow 
more confident. It will enhance their ability to face intellectual debates and 
discussions in real life situations as well as public forums. They develop a 
sense of worth of human life thereby helping to get rid of despair and 
frustration which has had a debilitating effects on a large number of youths in 
our society today. As a result, education no longer becomes a burden but rather 
a source of joy and freedom-a part and a way of life. When teaching/learning is 
seen as a collaborative venture both the teachers and students grow more 
responsible which results in a situation where both of them develop a sense of 
ownership over what they do. They see themselves as equal partners in the 
educational process which gives them a sense of self –respect and makes them 
accept the opportunities the educational process offers and take up the 
challenges which it may present. This kind of dialogic pedagogy frees students 
from inferiority as the they begin to realize the importance and necessity of 
their role in learning and the production of knowledge through academic 
activities in the classroom setting. 

Consequently, teachers will abandon their inflated sense of superiority as they 
used to regard themselves sole masters of the educational process. They will 
understand the futility of their role as controllers in the teaching /learning 
process which they have long assumed. It is not they alone who have power 
and authority over the students but the students can also have great role in the 
learning process. It will dawn on them that they are not there to fill the empty 
minds of the students but to ignite the fire of enthusiasm which burns with 
leaping flames on its own as it catches the fire. They both learn and teach 
something from the process. They will be happy to assume the role of guides 
and facilitators. This makes a teacher no longer a sage on the stage but a guide 
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on the side. They will give up their attitude of arrogance and it will create a 
humbling effect that will both temper and heal them psychologically. On their 
part, students will be playing more assertive roles which gives them a greater 
say in the teaching/learning process. Needless to say that a greater 
empowerment of the students will  be result of this. Students will realize that 
they are no longer passive recipients in the educational process but have 
important roles to play and a lot of contributions to make. They will come to 
understand that they do not only learn but also teach in the process. These same 
students will be tomorrow’s worthy individuals and responsible citizens. This 
will have significantly far reaching implications for the development and 
prosperity of the nation. This delightful realization is a revelation of what 
wonderful miracles a collaborative pedagogy may work.  

This should, however be taken with a caveat. Teachers have not been fully able 
to leave the chalk-duster pedagogy. “If we cannot transition from the 
traditional note making pedagogy there will be no possibility of learning as 
envisaged by the semester system” (Paudel,2018, p. 25). Certain issues should 
be addressed and strategies be adopted for the efficacy of the semester system. 
Obviously the adoption of collaborative pedagogy has yielded better results in 
comparison to the low pass percentage of the students in the annual system. 
However, a lot more needs to be done for ensuring better results. The students 
who have passed out under the semester system have done fairly well in the job 
market and are more confident in public life. To make them better equipped 
with for success in the job market there is a need for a thorough going 
radicalization of the pedagogy. They need to work hard to be adept at the use 
of digital technology. This puts them in a better position for fighting in a tough 
and globalized job market. These students can face the adversities surrounding 
the era of cut throat competition with confidence and vision. Yet we must 
realize the need for serious improvements in our semester pedagogy. A few 
confessions need to be made. Many teachers still come to the class unprepared 
and manage with whatever they find on Wikipedia.   Mockingly, I call them 
Wikipedia masters. As is revealed from the complaints of the students some of 
the teachers do not enter into the subject matter and waste a significant chunk 
of the class time cracking jokes and disclosing the irrelevant titbits of their 
private lives. This sheer irresponsibility must be condemned as unethical and 
unpardonable. It is hidden from none that many of us have not yet been able to 
fully free us from the long lingering hangover of annual system pedagogy. 
Drunk with the complacency of our own position as "all knowing masters", we 
falsely think that we are the ones with authority and go on lecturing 
monotonously for long tedious hours as if the students know nothing and are 
simply empty vessels to be filled with the knowledge which we possess as 
scholars. This must be stopped by all means and the teachers must assume 
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greater responsibility as well as give respect and freedom to the students. Only 
when this can happen we would have done justice to the spirit of the semester 
system. This will help us in the materialization of our long cherished dream of 
making Tribhuvan University a center of academic excellence. It will truly be a 
center of knowledge production and can be in a position to supply the human 
resources that our nation so badly needs today. We can thus boast of the 
capacity of our university graduates and the investment our government has 
made in education will not go in vain. Our graduates too will be able to face 
the demands of the national and international job market and compete at a 
global level. 

By way of confessing my experience as a faculty at the Central Department of 
English, I would like to disclose the situation of pedagogy in the actual 
classroom. Many of my students expect me to do most of the things myself. 
Driven by lethargy and fear of committing mistakes they tend to rejoice in the 
illusive freedom of passivity. They neither take assignments seriously nor like 
to speak up in the classroom discussions and interactions. On my side, I too 
find it unconventional to be totally free from the deep rooted habit of lecture 
method. My self-included all the faculties must announce their commitment to 
respecting and implementing the pedagogy that enhances the true spirit of the 
semester education. It is through a sincere embrace of this pedagogy that we 
ensure better quality of education and increase the possibility of 
democratization of education needed for the changed society. Referring to the 
experience of a student Ganga Ram Gautam quotes “The presentations that I 
have made in the last three semesters in my classes were instrumental to 
develop my public speaking skills. I also feel confident to participate in 
academic discourse and this was possible due to the difference I have noticed 
in the semester system” (2018, p. 51). This experience of the student highlights 
the benefits that students have been able to reap from the implementation of 
student centered-  pedagogy in semester system. A serious and committed 
implementation of student friendly pedagogy will increase the chances of 
effective education needed to adjust in a society with new changes.  

In keeping with the spirit of the experience referred to in the quote by Gautam, 
Sharma and Subedi argue “[. . .] for Tribhuvan University’s and Nepal’s 
effective transition into semester based education to become successful and 
productive, institutions and their administrative and faculty members must put 
the change and improvement in teaching/learning approach at the top of their 
list” (2018, p. 86). Here the authors stress the need for rigorous teacher training 
for the successful implementation of semester based pedagogy in keeping with 
the spirit of the changes emerging in new Nepal. As knowledge production 
takes in local contexts we have to take into account the socio- cultural realities 
of our own country. As educators we must develop our own methods and 
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strategies for our pedagogues. Teacher training is essential to a successful 
implementation of semester system. Haphazard teaching method will get us 
nowhere and can never help us in meeting the educational objectives envisaged 
by our curriculum. Trained teachers are a great asset to enhancing the quality 
of education and maximizing the fruits of our endeavors in education. Use of 
technology helps greatly in this and makes the whole thing faster, easier, more 
effective and less costly. 

Highlighting the importance of radical education which offers the possibilities 
for intellectual liberation, Paulo Freire in his ground breaking book Pedagogy 
of the Oppressed observes:  

Problem-posing education, as a humanist and liberating praxis, posits as 
fundamental that the people subjected to domination must fight for their 
emancipation. To that end it enables teachers and students to become 
subjects of the educational process by overcoming authoritarianism and 
an alienating intellectualism. It also enables people to over-come their 
false perception of reality. The world - no longer something to be 
described with deceptive words becomes the object of that transforming 
action by men and women which results in their humanization      
(2005, p. 84). 

Through these lines Freire highlights the value of problem posing education in 
which learners take part in dialogue with their teachers. They reject the reality 
of the text as given and interrogate its ideological manipulations. They are not 
in the world outside but with it. They do not take the content for granted. They 
engage with it discursively and critically. Instead of passively consuming the 
knowledge they are given they dissect it and create new knowledge. It gives 
them a chance for self-assertion. It makes them active subjects in the 
production of knowledge. Through active involvement they free themselves 
from dehumanization and celebrate their agency and liberation.  

As we relate this observation to how the relation between teachers and students 
operates in a semester classroom, a new view of the role of students comes to 
the surface. Traditional teachers help to reproduce the status quo by 
disseminating existing knowledge. They become complacent in continuing the 
existing order if they work as authoritarian educators. They function as the 
custodian of official reality. Once they abandon it and start working as radical 
educators they adopt collaborative pedagogy and help in the humanization and 
liberation of students as thinking human beings. A teacher ceases to be" 
narrative educator" and functions as "radical educator" which is so very suited 
to the changed political scenario of our own country and the pace of the 
twenty-first century. 
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Conclusion 

To conclude, the replacement of annual system by semester education at 
Tribhuvan University has yielded better results and naturally led to the increase 
in the quality of education. Freirean model of pedagogy best befits the spirit of 
this system. More needs to be done to bring about expected results. We should 
encourage the active participation of the students in the teaching/learning 
process to enable them to own the education they gain and use it as critical 
citizens to be able to carve for themselves a niche in the competitive job 
market. An uninhibited exploration of their creative power is what is required 
for them to shoulder the responsibility for their role in bringing about socio-
political change in the society. All stakeholders must act sincerely and actively 
toward the realization of this robust possibility. Only then education becomes a 
source of democratic freedom and creative as well as intellectual liberation. 
Universities become centers of excellence and knowledge production. We can 
be proud of them and be their pride simultaneously. 
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Implementation of Semester System in Faculty of Law: 
Prospects and Challenges 

Prof. Dr. Tara Prasad Sapkota∗ 
Abstract 

This paper entitled " Implementation of Semester System in Faculty of Law: 
Prospects and Challenges" makes an attempt to analyze the prospects and 
challenges of implementing semester system in the Campuses of TU in general 
and in the faculty of Law in particular. Implementing semester system in TU is 
a big decision and can be considered as paradigm shift. TU has been 
implementing semester system with pain and pleasures. Running semester 
system with insufficient approved faculty positions, untrained faculties and 
administrative staff, old and poor infrastructures, disturbances by the student 
unions, and unequipped examination sections of Deans’ offices are the pain, 
and running the semester system successfully in such a difficult situation 
(without well structured syllabus, without training for faculties, without 
providing necessary human resources to the Deans’ offices) is a pleasure. The 
Faculty of Law has been feeling the same pain and pleasure. Despite these 
some difficulties, the Faculty of Law is dedicated to impart quality legal 
education through semester system by  developing new curriculum and revising 
timely, introducing new specialized one-year LL.M programme, providing 
trainings and orientations to the faculties and administrative staff, conducting 
extracurricular activities, like conferences, seminars, workshops, moot court 
competition, etc. Semester system will certainly brings radical changes in our 
university education and multidimensional reforms in other aspect of the 
nation as well. 

Key words: Semester system, curriculum, paradigm shift, , human resource, 
moot court 

Introduction 

Education is the backbone of all kinds of development. Knowledge and skills 
can be obtained from different kinds of education-formal, informal and non-
formal. There are different modes of formal education being practiced in 
colleges and universities. In Nepal, there are 11 universities. Tribhuvan 
University is the largest and oldest university of Nepal. Tribhuvan University 
(henceforth, TU) was established in 1959AD (TU Today, 2017, p.1). All the 
academic programmes were conducted in yearly system till 1971. The then 
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Government of Nepal introduced New National Education Plan in 1972 and the 
semester system was introduced in higher education in 1974 and lasted till 
1980. The Executive Council of TU in 2013 had decided to implement 
semester system in three phases-Maters degree programmes in University 
campus and central departments at Kritipur in first phase (2014/15), Master’s 
degree programmes in all campuses of Kathmandu Valley in second phase 
(2015/16), all Master’s degree programmes in all campuses in third phase 
(2016/17). But the second phase programme could not implement as per the 
schedule due to protest of student unions and due to damage of campus 
buildings by the great earthquake occurred on 25th April 2015. The third phase 
programme has been implemented from this academic year 2019/20. Currently, 
all the Master’s degree programmes of all faculties and institutes, except the 
Institute of Medical Science have been implementing semester system. 
However, the Institute of Science and Technology has been implementing the 
semester system since 1996/97 academic years. The semester system is running 
in 6th year despite the criticism and obstruction of different student unions. 
However, no any prevailing system in this world is free from criticism. 
Therefore, there are both pros and cons of the semester system. The author in 
this paper has been tried to evaluate the semester system in TU in general and 
the Faculty of Law in particular. 

Education System in Nepal 

Education is a process to acquire knowledge and skills. There are mainly three 
kinds of education: formal, informal and non-formal. The education imparted 
in schools, colleges, institutes and universities is known as formal education. 
The education imparted out of schools, colleges, institutes and universities is 
known as informal, and the education imparted through trainings, conferences, 
seminars, workshops, discussions and interactions is known as non-formal. 
These kinds of education are prevalent in all countries of the world. Different 
formal education systems, i.e., Gurukul, annual, semester and trimesters are 
prevailing in different countries of the world. 

Nepal has three kinds of education system-traditional religious schools, such as 
Madarsa, Gumbas/Vihars and Gurukuls/Ashram, annual and semester. 
“Madrasa is the most trusted educational institution of the Muslim to provide 
cultural education which has been running since long in Nepal and providing 
education for the Muslim community on traditional style. (CERID. (2008).  As 
of 2018, Madrasas have been registered with government agency as primary 
school in Nepal. This number is less than one-fourth of their total number. 
According to Prof. Zaheed Pervej, there are around 4,000 Muslim religious 
schools (http://kathmandupost.ekantipur.com/news). 
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In Nepal, Gumbas/Vihars (monasteries) are established to educate in Buddhist 
philosophy and religion through different activities such as preaching, puja 
(worship) and classes. Some of the monasteries also provide skill education 
(CERID. (2007). p.2). The monks and nuns receive this knowledge in the 
Gumbas/Vihars. Gumbas/Vihars teach ways of life to the followers of 
Buddhism. They were for cultural continuity and preservation, community 
development, leadership development, social unity and harmony and unity in 
the community, and counseling and purgation” (CERID. (2007). p.13). 

According to an estimate, there are at present around 4,000 monasteries, which 
belong to various Buddhist sects. There are around 1400 Gumbas run under the 
public monasteries by local communities, on donations and 103 private 
monasteries are run by local Nepali Lamas and Buddhist families. (CERID. 
(2007). p.1)  

Gurukul is an ancient traditional formal education system. Currently, Nepal has 
about 200 Gurukuls by 2007 (CERID, 2007, p.21).  This number has been 
increased up to 250 by 2017 (National Gurukul Education Council).   

Currently Nepal has 11 universities, these include Tribhuvan University (TU), 
Kathmandu, University (KU), Pokhara University (PokU), Purbanchal 
University (PU), Nepal Sanskrit University (NSU), Lumbini Bauddha 
University (LBU), Far-Western University (FWU), Mid-Western University 
(MWU), Agriculture and Forestry University (AFU), Nepal Open University 
(NOU), and Rajshri Janak University (RJU) and four institutes (deemed 
universities- National Academy of Medical Sciences (NAMS), B.P. Koirala 
Institute of Health Sciences (BPKIHS), Patan Academy of Health Sciences 
(PAHS), and Karnali Academy of Health Sciences (KAHS).), and more than 
1407 colleges (98 constituent, 777 private and 532 community campuses) 
under these universities (UGC 2017, p.7). All the universities of Nepal have 
been implementing semester system. However, all the faculties/institutes of 
these universities have not implementing semester system yet. For example, 
Institute of Medicine of TU and Schools of Law of KU have been conducting 
in annual system. But the Nepal Sanskrit University has been implementing 
semester system only in Ayurveda faculty (An Interview with S.K. Adhikari).  

What is a Semester System?  

In Nepal, all peoples are not well familiar with the semester system. Those who 
are not familiar with it may have different perceptions as well as queries. A 
semester system is an academic term of six months, which is divided in two 
parts in a year, the course load is measured in credit hours and a credit hour is 
equal to 15-16 classes of one hour, and it adopts more interactive approach 
between the teacher and the students. Nepal’s UGC Guidelines for PhD and 
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MPhil 2017 defines as “Semester means an academic programme of at least 15 
weeks including practical class generally having one credit hour per week” 
(UGC, (2017)). 

In semester system, syllabus is designed to complete the lecture and practical 
classes within four months; classes must be small and interactive between 
teachers and students, different modes of assessments are available, assessment 
system is flexible and transparent, and timely conduction of examinations and 
publish results within two months with grades. Both teachers and students must 
be heavily engaged in teaching and learning process in this system. 

Status of Tribhuvan University 

TU is the oldest and largest university of Nepal. Almost 80 percent of the total 
students studying at higher education level in Nepal are with TU. It has 61 
constituent campuses and 1085 affiliated campuses. It has five institutes and 
four faculties, four research centers, 39 central departments, 7,920 faculties, 
8094 non-teaching staffs, and 367,427 students (as of 2016/17 enrollment). 
Almost 39 percent students are in constituent campuses and remaining 61 
percent students are with affiliated campuses. 

TU has attracted students due to it’s huge campuses, availability in all 
provinces, regions and districts, and cities, huge infrastructures, huge academic 
programmes, well-structured curriculums, well qualified and experienced 
faculties, low tuition fees, huge scholarship opportunity, huge awards 
availability, huge collaboration with other universities (more than 150), 
recognition of national university by the government, world wide recognition, 
higher world ranking among other universities of Nepal. TU has ranked as top 
801st to 1000 universities of the world in 2018 and 2019. Thus, TU has become 
the first choice of Nepali students and guardians those who are pursuing higher 
education in Nepal. However, the numbers of students in the Faculty of 
Humanities and Social Science has been decreasing in recent years.  

Why Semester System in TU?   

Currently education system has become globalized. As of July 2015, there are 
apparently 23,887 universities in the world, of these 1,000 universities are in 
top ranking (The Times Higher Education, 2018). Most of them are converted 
into semester/trimester from annual system. The curriculums in semester 
system are modern and market based, and educational quality is better 
compared to the universities running in traditional annual system. Taking into 
account the global trend in higher education and increasing popularity of 
semester system TU decided to implement the semester system in 2014. In 
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order to improve educational quality, semester system has become one of the 
options for many universities across the world. 

 TU has been implementing both systems-annual and semester. TU adopted top 
down approach and many education experts have been criticizing this approach 
and arguing to adopt bottom up approach. TU has been implementing annual 
system from its foundation 1959 AD. After introduction of New National 
Education Plan 1972 in the country, TU adopted semester system from 1974-
1980. The student unions and political parties were not in favor of semester 
system because of heavily engagement teachers and students in study and 
learning process. The students' movement launched in 1979-1980 demanded to 
cancel semester system and the then government cancelled and continued the 
annual system.  

The quality of education in annual system before 1974 AD was not bad but 
after 1980 the quality of education has degraded. The main causes of degrading 
educational quality are: over politicization in faculties; administrative staffs; 
and students, over enrollment of students than capacity of the campus, less 
attendance of the students in the class rooms, insufficient faculties, less 
involvement of senior most professors in teaching, insufficient equipment in 
labs, insufficient text books and reference materials, lecture based methods of 
teaching (pedagogy) except in practical subjects, increasing choice of student's 
collecting data and information from internet source than original books and 
lectures, no internal evaluation of performance of student, increasing 
plagiarism in term papers; internship reports; moot courts and thesis, not 
strictly following academic calendar in conduction of classes and exams, 
increasing misconduct of examinees in final exams, delay in publishing results, 
low pass percentage, low score in the marks, less attraction towards 
governmental job, and low employment in governmental agencies. In order to 
rectify the above weakness and improve educational quality, TU has been 
implementing semester system and started from Master's degree. 

Merits of Semester System  

There are several merits of semester system. It provides an opportunity to 
students for continuous learning and assessment, which gives better 
understanding of the subject. Classes are more interactive due to continuous 
engagement between students and teachers. This also provides regular study 
habits among students. The campus/school/institute publishes academic 
calendar before the resumption of class, the teacher provides lesson plans of 
the concerned subject and the teacher puts best efforts to complete the course 
in time. The evaluation method of student performance is internal and external. 
The concerned teacher evaluates the performance of the students in different 
methods, i.e., class attendance, term paper writing, class presentation, unit test, 
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report writing, project work, and home assignment. The student gets feedback 
from the teacher of the internal exams and gets chances to improve the 
weakness in answering the questions. The student gets the result of final exam 
within a short period of time (2-3 months) and secures higher score in this 
system. Students also get chance for makeup exam for the unsuccessful 
subjects and upgrade the total grade (score) after the end of semesters. Students 
need not remember the lesson prepared for final examination for long time like 
in annual system. The grading system is provided in SGPA, CGPA and GPA. 
However, the grading system may not be the same in all universities and 
institutes. Some universities/institutes/colleges/schools are adopting letter-
grading system. Thus, there are so many merits of semester system. 

Demerits of Semester System 

Despite the several merits of the semester system there are also demits of it. In 
annual system, many students those who are talent and financially weak could 
do job and get enrollment in campuses and could study self and pass out the 
examination from bachelor to Master's degree levels. But in semester system, 
the student who has not appeared in the entrance examination will not qualify 
for getting admission, the student who is unable to present in the class room 
more than 80 percent will not qualify to appear in the internal assessment and 
final examination as well.  

The country like ours has several factors causing the students absent in the 
classrooms. For example, odd geographical setting, different seasons, 
precipitation system (heavy rainfall in monsoon season) and cold wave in 
winter season, road blockage by heavy snowfall in high mountain areas, 
hurricane and droughts in summer seasons, lack of transportation facility, lack 
of medical services facility, different social values (funeral activities-13 days, 
after birth ceremony-11 days, rice feeding ceremony, gunyu choli wearing 
ceremony for girls, wearing sacred thread (Bratabandha) ceremony for boys of 
Brahmins and Khsetriyas families, Ihi ceremony (marriage ceremony between 
girl and Bell fruit for Newar families) engagement and marriage ceremony, 
other religious activities (ekaha, saptah (7 days), nawah (9 days), and Garud 
Puran (11 days), etc. require presence of family members and kin relatives in 
the activities and functions. The student who is studying in semester system 
cannot participate in those functions and activities if happened in the same 
semester. In such a situation, the student either should chose the functions and 
activities or gives up those functions and activities and continues studies. 
Moreover, students are not allowed to be sick for more than three weeks. Thus, 
the semester system has several demerits.       
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State of Faculty of Law of TU  

The Faculty of Law is one of the oldest faculties of TU, which was established 
in 1959 AD as a Faculty of Law and it was renamed as the Institute of Law in 
1974 AD and it was converted into the Faculty of Law in 1984 AD. However, 
the Nepal Law College was established in 1954 AD with offering LL.B courses 
with an affiliation to Patna University of India. After establishment of TU, the 
Nepal Law College became one of the constituent campuses of TU. The 
Faculty of Law is located at Exhibition Road, Kathmandu in the downtown of 
Kathmandu Metropolitan City. 

The Faculty of Law has six constituent and two affiliated campuses. Three 
years LL.B programme is offered in the following six constituent campuses 
and one affiliated campus. Mahendra Multiple Campus, Dharan; Mahendra 
Bindeshwori Multiple Campus, Rajbiraj; Nepal Law Campus, Kathmandu; 
Butwal Multiple Campus, Butwal; Prithvi Narayan Multiple Campus, Pokhara; 
and Mahendra Multiple Campus, Nepalgunj and Hari Khetan Multiple Campus 
(affiliated), Birgunj. Five-year B.A.LL.B programme was introduced in 2010 at 
Nepal Law Campus and it was extended in 2011 at Prithvi Narayan Multiple 
Campus, Pokhara and National Law College (affiliated), Lalitpur. LL.M 
programmes are offered at Nepal Law Campus, Kathmandu and National Law 
College (affiliated) Lalitpur. 

Ph.D programme is running by the Faculty of Law at Dean’s office, 
Kathmandu since 1997 and 108 researchers/students have duly registered in 
this programme and as of December 2018, 30 researchers/students have been 
already awarded Ph.D degree. This programme is running in annual system. 

Implementation of Semester System in Law Faculty  

The Faculty of Law has been running both programmes-annual and semester. 
LL.B programme is running in annual system since 1980 and B.A. LL.B 
programme and both 2-year and 3-year LL.M programmes are being converted 
into semester system from 2016/17 and 2017/18 academic sessions 
respectively. The five-year B.A.LL.B programme is running in 10 semesters, 
two-year and three-year LL.M programmes are running in four and six 
semesters respectively. PhD programme will run in semester system from 
2019/20 AD. The 3-year LL.B programme will conducted in semester system 
in near future.  

Evaluation System of the Law Faculty  

Evaluation of performance of the students is one of the most important aspects 
of the semester system. The result of evaluation is being produced in GPA, 
CGPA and SGPA. TU has adopted two kinds of evaluation system-internal and 
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external. Forty percent has been allotted for internal evaluation and sixty 
percent for external or semester end exam. The internal exam is also further 
divided into three parts- attendance, assignments, and written exams.  10 marks 
for attendance, 10 marks for assignments and 20 marks for class written exams 
are allotted. There are different methods of assignments, i.e., lesson 
preparation, presentation, home assignment, report writing, etc. Any one of the 
above options can opt by the students with the approval of the concerned class 
teacher.  Without passing out from internal exam a student cannot qualify to fill 
up form for semester end examination. The written exam is being conducted 
equal to final exam or semester end exam.  Both marks obtained from internal 
and external exams appear in the mark-sheet in GPA. At the end of semester 
the mark-sheets produced in CGPA and SGPA. Exams and their evaluation 
system are transparent compared to the annual system. Students do not require 
remembering the lessons taught or studied their shelves for long time like in 
annual system. Student can score better marks compared to annual system.  
Despite that the result of LL.M second semester could not published within 
two months and took almost three months due to low marks. Some of the 
subjects in which was very low marks were sent for re-evaluation.      

Merits and Demerits of the Semester System for Law Faculty   

Generally, the merits and demerits of semester system mentioned above are 
also applicable to the Faculty of Law. The semester system ensures for 
imparting quality education by bringing the students into the classrooms and 
regularity of students in the classroom. Regularity of students forces the 
teachers to be updated and to be regular. In legal education, practical subjects 
are less than 10% and the remaining subjects are theoretical. For example, 
there are 75 subjects (55 compulsory and 20 are optional) in 10-semester 
B.A.LL.B programme, of these, only 7 subjects are practical. These include, 
Seminar-I and II, Moot Court- I and II, Clinical Law-I and II, and Dissertation.  
Likewise, there are 40 subjects (16 are compulsory and 24 are optional) in 
three-year LL.B programme and of these, only two subjects-Moot Court (Pre-
Trial Preparations and Participation in Trial) and Project work/Internship are 
only practical subjects. In LL.M programme, there are 30 subjects (10 are 
compulsory and 20 are optional), of these only two subjects- Seminar and 
Thesis are practical subjects. Attendance of the students is not taking in LL.B 
program. More than 80% students in Nepal Law Campus (Central Campus) 
and more than 95% students in all 6 campuses out of Kathmandu Valley are 
employees either in government agencies or in private agencies. LL.B 
programme is running in the morning in all campuses. Three-year LL.M 
programme was introduced at Nepal Law Campus in 2012 AD to serve the 
interest of governmental employees and busy lawyers. This programme is 
running in the morning. However, the B.A.LL.B and LL.M programmes were 
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running similar to semester system from the very beginning. The entire 
examinations-entrance and semester end are taking by the Dean’s office 
smoothly. Central examination system conducting by the Dean’s office is good 
for maintaining uniform examinations and evaluation of the students’ 
performance. 

 For many years, higher studies could be done as self study in Nepal in law and 
humanities faculties. Most of the law graduates are self-studied as a private 
student. Some of them are serving as judges in various courts and others are in 
government services. They are performing their task as designated. The school 
of thought who is against the semester system has been arguing and raising 
questions that if a person is capable for self-study then, why s/he is restricted to 
do it, and why s/he needs to go to schools or colleges? In response of the above 
questions Nepal has introduced open distance learning (ODL) system in 
humanities and social sciences faculty in TU and an Open University named 
Nepal Open University has also established and functioning from 2018. 
(Brochure of NOU (2018). As per Times Higher Education-World 
University Ranking 2019, TU stood at the 251st position out of 300 best 
universities in Asia and 801th out of 1000 top global universities. 2019 
(Times Higher Education-World Universities Ranking. (2019). However, 
ODL system and Open University programmes are not fulfilling the objectives 
of the self-study system. 

In the semester system, the entrance examination for getting admission, 80 
percent attendance for appear in the internal assessment, and securing 50% 
score in all subject to appear final examination are the troublesome 
requirements for the students who can study self. The semester system has 
been discouraging many persons who are interested to study law with a view to 
know law and legal system. This is the main demerit for Law Faculty created 
by the semester system.  

 Prospects and Challenges of Semester System in Law Faculty 

Law is being studied with two perspectives-to know law and legal system, and 
to adopt legal profession (teaching, law practicing, advocating, pleading, 
counseling, and judging). There is famous saying that “ignorance of law is no 
excuse but ignorance of fact may be excuse.” It means no person can be free 
from punishment due to ignorance of law. Therefore, the numbers of students 
in law campuses has been tremendously increasing in Nepal. The numbers of 
secondary schools offering legal education are also increasing every year. The 
legal education in secondary school (11 and 12 grades) was introduced in 2015 
with the initiation of the Supreme Court and the Faculty of Law, TU and PU. 
The main objective of introducing law programme in secondary schools level 
is to get employees in judiciary in clerical level from +2 pass out students. The 
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secondary school graduates will join B.A.LL.B programme if they wish to 
study further. The B.A.LL.B programme will be more attractive for them.   

Practical knowledge is most essential for running profession and useful for day 
today life whereas theoretical knowledge is useful for philosophical 
knowledge. The philosophical knowledge may not feed the person and may 
face survival problem. Therefore, most of the law colleges have framed 
syllabus focusing on practical knowledge. However, if a person has both 
knowledge-theoretical and practical may be perfect and capable for survival 
and maintain financially sound life style.  

The Faculty of Law has 152 approved positions; of these 16 are professors, 61 
are associate professors, 56 are lecturers, and 19 are assistant lecturers. The 
Faculty of Law is ready and dedicated to impart quality education by reforming 
curriculums, improving teaching pedagogy, enhancing infrastructures of its 
campuses, and improving learning environment. Faculties, administrative 
staffs, and students are the main components of academic institutions. All these 
components are supportive to each other to run the semester system effectively. 
The Faculty of Law is capable to run semester system smoothly. 

Despite the huge potential, supports and dedication, the Faculty of Law has 
several challenges to run the semester system. These are: inadequate staffs and 
insufficient space of examination section, insufficient faculties and staffs in all 
campuses, inefficient faculties and staffs (no trained), inadequate 
infrastructures (not well furnished class rooms, not equipped multimedia, not 
enough Wi-Fi facilities, inadequate library), overloaded syllabus 
(extracurricular activities cannot not do by the faculties and students), 
insufficient practical subjects, not completing course within given time period, 
expensive tuition fees and examination fees compared to annual fees, no timely 
result out, irregularities of students in the class room, unwillingness of teachers 
to be invigilator in the semester end exams, lack of dedication in teachers to 
examine answer copies of semester end exams timely etc., are the major 
challenges for the Faculty of Law to run the semester system smoothly. Dean’s 
office is responsible for conducting all kinds of examinations is not proper. In 
this system the semester system cannot be run smoothly and School system 
will be proper for running semester system smoothly. 

Recently established Open University has also introducing legal education in 
semester system. The Faculty of Law, TU is the first choice of the students for 
legal education. If they could not get admission in the campuses of the Law 
Faculty, then they join other law schools/colleges.  In the last academic year 
(2017/2018) 10,860 students got enrolled at Nepal Law Campus and more than 
5,000 students ranging from 500 to 1200 students got enrolled in other five 
constituent and a community campuses of the Faculty of Law. Unlimited 
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numbers of the students should not be enrolled and students should be enrolled 
as per the physical and human resources capacity of the campuses. However, 
the capacity of the campuses should be increased as per the growing demand of 
legal education.   

Conclusion 
Semester system has more merits than demerits. Implementing semester system 
in TU is a big decision and can be considered as paradigm shift. TU has been 
implementing semester system with pain and pleasures. Running semester 
system with insufficient approved faculty positions, untrained faculties and 
administrative staff, old and poor infrastructures, disturbances by the student 
unions, and unequipped examination sections of Deans’ offices are the pain, 
and running the semester system successfully in such a difficult situation 
(without well structured syllabus, without training for faculties, without 
providing necessary human resources to the Deans’ offices) is a pleasure. Some 
of the faculties/institutes are unable to publish semester end results in time. The 
Dean’s office located in Kathmandu cannot conduct examinations in all 
campuses spread over the country and releases results in time. Existing 
organizational structure central examination system conducting by the Dean’s 
office is not effective and appropriate. For effective conduction of semester 
system, existing structure should be reformed. Existing Campuses should be 
converted into Schools and the Dean of the School should take examinations 
and evaluation responsibility. Existing Institutes and Faculties should make 
responsible for policy formulation, coordination, conducting trainings, 
monitoring and evaluation, and facilitation for the Schools.  
The Faculty of Law has been feeling the same pain and pleasure. The Faculty 
of Law is dedicated to impart quality legal education through developing new 
curriculum and revising timely, introducing new specialized one-year LL.M 
programme, providing trainings and orientations to the faculties and 
administrative staff, conducting extracurricular activities, like conferences, 
seminars, workshops, moot court competition. The Executive Council of TU 
should provide needful faculties to the constituent campuses and administrative 
staff for the Faculty of Law to implement the semester system smoothly. The 
overloaded semester systems syllabuses need to be  revised and made shorter 
and practical. The syllabus of LL.B programme has been revised. The course 
work of 18 credit hours for PhD program has been developed. The Faculty of 
Law has a plan to build administrative and academic (LL.M and PhD 
programmes) buildings within the Master Plan of TU at Kirtipur and the TU 
should provide necessary budget for construction of the buildings. Necessary 
staff should be provided as soon as possible for running examination section 
smoothly. The suggestions offered for TU in order to improve examinations 
and evaluation system are also applicable to the Law Faculty.  
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